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Institutional Overview
O1 Distinctive Features

O2 Scope of Educational Offerings

Chosen by the League for Innovation in the
Community College as a Vanguard Learning College,
Madison Area Technical College (MATC) is
committed to being a quality-focused, studentcentered, assessment-driven institution. MATC is
one of sixteen public, two-year, non-profit technical
colleges in the Wisconsin Technical College System
(WTCS). As a WTCS institution, MATC has a dual
role: providing inexpensive, accessible instruction to
area residents and supporting the economic and
workforce development needs of the region.

MATC offers five distinct types of learning
opportunities to its students:
1. Post-secondary degree-credit programs and
coursework
2. Adult Continuing Education (ACE) – selfenrichment educational offerings
3. Adult Basic Education (ABE) – instruction in
academic topics below post-secondary level
4. English as a Second Language (ESL) – nonEnglish learner instruction
5. Community Services – community safety or
basic vocational support

MATC is one of three WTCS colleges to offer a
Liberal Arts Transfer program, which allows students
to complete an associate degree in liberal arts or
simply take college transfer courses before
transferring to a four-year institution. MATC is the
single largest source of students transferring to the
University of Wisconsin-Madison and the University
of Wisconsin System. Students not transferring may
choose from one of over 140 degree credit programs
that result in a degree, diploma or certificate.
In addition to its mission as a post-secondary
institution, MATC plays a key role in the economic
and workforce development in the region.
Businesses are served directly by the College in two
ways: (1) through degree/diploma programs
producing graduates with degrees, technical
certificates, or an apprenticeship in areas that meet
local employer needs and (2) through contracted
training with business and industry. Contracted
training provides specific skill upgrades or basic
worker literacy. MATC is recognized as one of the
state’s leading providers of customized training for
employers.

MATC awards post-secondary credentials in the
following categories:
1. Occupational and liberal studies two-year
associate degree programs
2. Technical diplomas in two-year, one-year, and
less-than-one-year programs
3. Advanced technical certificates
4. Apprenticeships
The vast majority of credits taken and generating
FTEs are in degree-credit courses as demonstrated in
Figures O.1 and O.2. MATC actually reaches more
students through its non-Degree credit courses, as
seen in Figures O.3 and O.4. In both FTE and
Headcount, the degree-credit numbers are increasing
while the non-degree credit numbers are slowly
decreasing. Despite the decline in non-degree
students, MATC is firmly committed to supporting
the success of underprepared students as well as an
increasing number of non-Native English speakers
Figure O.1 Degree-Credit FTE

The comprehensive nature of MATC’s role in the
community is summarized by the College’s official
Statements of Vision, Mission, and Values:
1. MATC’s Vision is: “Transforming Lives, One at
a Time.”
2. The Mission of MATC reads: “Madison Area
Technical College provides accessible, high
quality learning experiences that serve the
community.”
3. MATC’s Values are “Excellence, Respect, and
Integrity.”
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717,000 in 2007 (see Table O.1). Approximately 2/3
of the District population resides in Dane County
with a 1/4 of the population residing in the counties
of Jefferson, Sauk, or Columbia. The remaining
population resides in Adams, Dodge, Green, Iowa,
Juneau, Marquette, Richland, or Rock Counties.
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Figure O.5 MATC District

Figure O.2 Non-Degree Credit FTE
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Figure O.3 Degree-Credit Unduplicated Headcount
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Figure O.4 Non-Degree Unduplicated Headcount
Non-Degree Unduplicated Headcount
35,000
30,000
25,000
20,000
15,000

Table O.1 District Population
County
Dane
Jefferson
Sauk
Columbia
Dodge
Marquette
Green
Juneau
Iowa
Adams
Richland
Rock
Total

2007 Population
475,924
74,032
59,748
56,865
16,911
15,502
6,632
3,505
3,095
2,948
1,510
214
714,065

Percentage
66.39%
10.33%
8.33%
7.93%
2.36%
2.16%
0.93%
0.49%
0.43%
0.41%
0.21%
0.03%
100.00%
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O3 Market Served, Target Populations, &
Students’ Needs and Requirements
MATC serves a District encompassing 12 whole or
partial counties in south central Wisconsin (4,325.8
miles2 ) with campuses in Madison, Fort Atkinson,
Portage, Reedsburg, and Watertown (see Figure O.5).
The total District population was approximately
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MATC enrolled 41,494 total unduplicated students in
2007-08; 26,7191 students enrolled in degree-credit
courses and 25,1831 students engaged in non-degree
courses. Full-time equivalent (FTE) enrollment for
2007-08 was 9,430.2 with 8,497.8 FTEs (90.1%)
generated by the degree credit students. Table O.2
shows the number of enrollments and FTEs generated
by several different types of students. Over the past
few years the total enrollment has decreased but the
FTE has increased. Most of the headcount decrease
has come in the Community Service and Adult
Continuing Education areas. The Community
Service decreases may be a result of a slowing
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economy while the College has made a conscious
decision to decrease the amount of Adult Continuing
Education courses as these are non-credit, nonvocational courses.
Table O.2 Duplicated1 Headcount and
Unduplicated FTE, 2007-08
Student
Enrollment
Degree Credit
26,719
Adult Basic Education
4,659
Adult Continuing Education
2,470
Community Service
16,688
English Language Learners
1,366
1
Total Unduplicated Headcount
41,494
1
– Students may be counted in more than one type.
Student Type

FTE
8,497.8
338.3
64.4
377.4
152.3
9,430.2

While the majority of MATC students are employed
while they attend MATC, the College serves students
preparing to enter a technical career and students
wishing to improve job skills or pursue additional
higher education elsewhere. MATC also helps
under-prepared students gain the skills necessary to
succeed at college-level work.
In 2007-08, 6,025 students or 12 percent of total
enrollment were enrolled in either ABE or ELL
courses. ABE serves the dual roles of providing
targeted remediation to students in programs and
basic reading, writing, and math developmental
education at the elementary or secondary levels.
Although non-English speakers are increasingly a
part of the population, ELL course attendance
dropped 456 students from 2003-04 to 2007-08 or 25
percent. ESL courses are attended by non-English
speakers from around the world at levels beginning
with basic reading and writing up to preparatory
coursework for post-secondary education.
In 2007-08, Adult Continuing Education (ACE)
served 2,470 students while Community Service
enrolled 16,688 students (Table O.2). ACE courses
allow the College to address a diverse range of
community requests for self-enrichment educational
opportunities. These courses are typically short-term
in nature and are often delivered off campus, making
them convenient to attend. Community Service
courses provide needed training to community groups
and individuals for vocational and skills upgrading
purposes. Both ACE and Community Service
courses serve a wide age range of adult learners.
Table O.3 shows the ages of students attending the
various instructional areas at MATC in 2007-08. The
modal age of 19-years-old is true for all degree-credit
instructional areas but there is some modal age
variation in the Adult Basic Education, Vocational
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Adult, and Adult Continuing Education areas. The
lower mean age of students enrolling in Liberal Arts
Transfer and older age for those attending Associate
Degree and Vocational Diploma programs indicates
the more recent high school graduates gravitate
toward Liberal Arts while the other degree programs
are more populated by incumbent workers seeking to
upgrade skills or advance their careers.
Table O.3 Student Ages, 2007-08
Instructional Area

Mean

Median

Modal

Liberal Arts Transfer
Associate Degree
Vocational Diploma
All Degree Credit
Adult Basic Education
Vocational Adult
Adult Continuing Education
MATC Total

24.6
29.3
28.1
27.8
29.8
41.1
42.2
34.5

21
25
25
24
27
39
40
30

19
19
19
19
18
23
24
19

In order to better serve our stakeholders, the students
and stakeholders are segmented into four groupings
for needs identification: prospective students, current
students, community groups, and business and
industry organizations. These four groups are
defined and their requirements, expectations and
needs are outlined in Category 3.
O4 Collaborations with Other Organizations
MATC has school-to-career articulation agreements
with all of the 44 public high schools in the district.
Information regarding which high school courses are
eligible for college credit is available on the MATC
website or through the College Preparedness and
Academic Advancement Center. Further advanced
standing options are available through the Wisconsin
Youth Apprenticeship Program or Youth Options.
MATC credits are directly transferable in programto-program transfer agreements with 18 colleges
outside of the Wisconsin Technical College System.
Several of the partnership agreements with these
post-secondary institutions are 2+2 agreements,
where students complete an Associate Degree at
MATC and transfer to seamlessly complete a
bachelor’s degree at the partner institution. MATC
also maintains sister college relationships with
institutions such as Fermanagh College in Northern
Ireland. This collaboration allows MATC students to
participate in international learning experiences.
As a key player in the region’s economic and
workforce development, MATC is a partner with a
wide range of businesses, industries and
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governmental and community based organizations
(CBO) in support of this work. Examples of the
partnerships currently in place include:
• Industry associations such as the Wisconsin
Hospitals Association and Wisconsin
Entrepreneurs Network
• CBOs such as Centro Hispano, Urban League of
Madison, and South Central Wisconsin
Workforce Development Board
• Educational partners such as the Center on
Wisconsin Strategy (COWS) and University of
Wisconsin-Extension
• Governmental partners such as various city
Chambers of Commerce and the Wisconsin State
Department of Workforce Development.
O5 Faculty and Staff Base
MATC employed 415 full-time and 1,080 part-time
faculty members in the fall of 2007. Full-time
faculty members are represented by the American
Federation of Teachers (AFT) Local 243. Part-time
faculty members are represented by the AFT Local
6100. Both the full-time and part-time support staff
members also known as the “Paraprofessional and
School-Related Personnel,” (PSRP) are represented
by AFT Local 3872. MATC employed 381 full-time
and 852 part-time PSRP in the fall of 2007. There
were 73 full-time and no part-time administrators in
the fall of 2007. As a part of management,
administrators are not represented by a union. Table
O.4 shows the number of full-time and part-time
employees by type.
Table O.4 Full- & Part-Time Employees by Type
Employee Type
Faculty
PSRP
Administrators
Total

Full-Time
415
381
73
869

Part-Time
1,080
852
0
1,932

Source: IPEDS, Fall 2007

O6 Facilities, Finances, Technology and
Regulatory Environment
The College owns and operates 14 separate buildings
throughout the District on 215.55 acres. The
buildings have a total area of 1,277,886 ft2, and have
a replacement value of $157,312, 859. Ten of the
buildings are located in the Madison, Wisconsin area
(including 1 campus, 4 educational centers, and 5
support buildings) with the remaining 4 buildings
serving as regional campuses in rural cities. (See
Figure O.5). MATC also rents or leases space from
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over 125 locations in order to provide services and
non-degree instructional content.
The College operates under many fiscal policies and
regulations mandated by law and monitored by the
WTCS System Office. Annual fiscal reporting
requirements include accounting practices, cash
management, risk management and independent
audits. Long-term financial planning includes
bonding issues, budgetary basis fund balance, and
capital expenditures. At the conclusion of the 200708 fiscal year the College had a fund balance of over
$40 million and the 2008-09 combined total budget is
$199,721,000.
MATC offers a growing number of courses and
programs using various instructional technologies,
including accelerated, online, interactive TV (ITV)
and short-term courses. Online course offerings have
the largest alternative delivery method enrollments at
9.6 percent with short-term courses following at 4.8
percent and hybrid courses at 1.9 percent of the
enrollment. ITV only accounts for 0.9 percent of the
total enrollment but is important as it is used at the
regional campuses to provide access to courses not
normally available. The College is investing in the
Cisco Telepresence system at all its campuses and
large education centers in order to improve the
distance education experience for students.
A number of technology initiatives and platforms
support instruction and operations. MATC uses
Blackboard as its classroom management system.
More faculty members and courses are being
supported by this software every year. The College
created its own Learning Outcomes Assessment
Database (LOAD) software, but is currently
searching for a better solution. MATC classifies
more than 70 of its 300+ classrooms as “smart”
classrooms, allowing instructors to integrate
technology into the curriculum. Plans are to increase
the number of high tech classrooms annually.
Finally, MATC uses PeopleSoft enterprise software
in order to integrate a number of business processes
and systems. MATC is the lead college in a threecollege consortium, known as the “Southwest
Consortium” (SWC), which shares a common
implementation of PeopleSoft. The College is in the
process of implementing web-based reporting tools.
The College has also implemented a web portal
system that will enable student self-service and
improve employee access to information.

Regulatory Environment:
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The College is governed by Wisconsin State Statutes
and Administrative Rules. Chapter 38 of the Statutes
creates the Wisconsin Technical College System and
sets the powers for the Technical College System
Board, MATC Board and President. It provides the
legal framework for the operation of technical
colleges, including the ability to levy taxes. Chapters
TCS 1 through TCS 17 of the Wisconsin
Administrative Code cover Board membership,
facilities construction, budget creation, tuition and
fees, and instructor competency. Federal regulations
affecting the College include, but are not limited to,
Title VI and VII of the Civil Rights Act, ADA, Age
Discrimination in Employment Act, Family Rights
and Privacy Act, Drug-Free Schools and
Communities Act, Family and
Medical Leave Act, Equity in Athletics Disclosure
Act, OSHA, and Copyright Act of 1973.
Table O.7 Competing Post-Secondary Institutions
Institution
Location
Institution

MATC is accredited by the Higher Learning
Commission. Several instructional programs have
achieve professional accreditation from specialized
accreditation agencies.
O7 Competing Institutions
MATC is finding itself in greater competition for
students every year. A majority of the new
competition comes from proprietary institutions
offering online content. Table O.5 shows the names
and locations of some of the competing institutions
with active operations in Madison, Wisconsin.
Rather than seeing these and other institutions as
competitors, MATC has worked to create
partnerships with many of the institutions listed,
resulting in increased educational opportunities for
MATC students.

Location

Cardinal Stritch

Milwaukee

Madison Cosmetology
College

Concordia University
Edgewood College
Herzing College

Mequon
Madison
Madison

Madison Media Institute
Maranatha Bible College
University of Phoenix

Madison
Watertown
Milwaukee

Lakeland College

Sheboygan

Upper Iowa University

Fayette, IA

Franklin University

Columbus, Oh

Milwaukee School of
Engineering

Milwaukee

O8 Key Opportunities and Vulnerabilities
College-wide challenges are identified by the College
Council at its annual strategic planning retreat. This
information is used to update the Three-Year
Strategic Plan. Based on the most recent retreat
(June 2008), the following items form the basis for
the College Council’s priorities of supporting student
success with learning opportunities that meet
stakeholder needs, creating positive stakeholder
experiences that result in increased external support
of learning, and enhancing the College’s continuous
improvement capabilities. Measurable outcome
statements have been developed for these priorities.
MATC opportunities for growth include:
1. Increasing access through the use of flexible
learning strategies
2. Responding to market demographic shifts,
particularly the racial/ethnic minority populations
3. Enhancing collaborative partnerships
4. Increasing employee diversity to reflect
community demographics
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Madison

Institution
UW Colleges-Baraboo/
Sauk County

Location
Baraboo

UW-Madison
UW-Whitewater
Viterbo College
Lakeside School of
Massage Therapy

Madison
Whitewater
La Crosse

Carroll College

Waukesha

Madison

Vulnerabilities that currently exist for MATC are:
1. Increasing competition, primarily from online
proprietary post-secondary institutions
2. Decreasing market penetration resulting in fewer
District residents attending MATC
3. Decreasing or stagnant external monetary support
(i.e., governmental support, alumni support,
corporate donations, etc.)
4. Replacing key experienced employees, lost
through retirement or resignation, with
comparably skilled replacements
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AQIP Category 1: Helping Students Learn
1C1 Common Learning Objectives
The common learning objectives at MATC are the
eight Core Abilities, which were developed by the
Assessment Implementation Team. All students who
graduate from MATC programs are expected to leave
the institution possessing the skills outlined in the

Core Ability Indicators (Table 1.1) by completing the
classes within their programs. These Core Abilities
provide students with knowledge and skills that
employers value and seek when choosing new
employees and that are intended to help them succeed
in any career they choose.

Table 1.1 Common Learning Objectives: MATC Core Abilities
Core Abilities
Communication

Critical
Thinking

Ethics

Global and
Cultural
Perspectives

Mathematics

Science and
Technology

SelfManagement

Social
Interaction

Indicators
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Read and apply knowledge and ideas for purposes such as information gathering, appreciation, and enjoyment
Write clearly, concisely, and accurately in a variety of contexts and formats
Speak clearly, concisely, and accurately in a variety of contexts and formats
Listen attentively with respect and an open mind
Understand and use effective strategies
Identify tasks
Evaluate information
Make decisions
Assess decisions
Recognize ethical responsibilities
Demonstrate ethical behavior
Examine how bias influences ethical behavior
Exhibit knowledge of basic global literacy including: geography, history, and similarities and differences among
cultures
Express sensitivity towards and respect for the complex range of experiences of diverse peoples including
ethnicity, gender, social class, religion, nationality and age
Recognize the interdependence of societies with world economies, political systems and the environment
Perform computations using appropriate methods and/or technologies
Demonstrate knowledge and application of measurement
Read, interpret, and generate graphical information
Demonstrate knowledge and application of formulas
Demonstrate numerical and logical reasoning in professional and personal settings
Gather and apply data and information
Apply principles of science and technology
Demonstrate awareness of changing science and technology
Manage stress in appropriate ways
Accomplish desired tasks in the time available
Recognize own strengths and potential for growth/life-long learning
Practice workplace etiquette
Effectively cope with change
Acknowledge and respect different opinions and ideas
Demonstrate constructive feedback skills
Contribute to team success
Resolve interpersonal conflicts effectively

1C2 Aligning Student Learning Objectives with
Mission, Vision, and Philosophy
MATC’s mission, values, and vision reflect the
institution’s dedication to helping students learn:
• Mission: Madison Area Technical College
provides accessible, high-quality learning
experiences that serve the community.
•

Values: Excellence, Respect, and Integrity

•

Vision: Transforming lives, one at a time

AQIP Category #1

MATC has adopted the Learning College principles
as part of its philosophy. These principles guide the
activities of the College so that administrators,
faculty and staff design and deliver programs and
curriculum with the principles in mind. The six
principles are as follows:
1.
2.
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The Learning College creates substantive
change in individual learners.
The Learning College engages learners in
the learning process as full partners who
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assume primary responsibility for their own
The MATC District Board has adopted five End
choices.
Statements that act as objectives for the College as a
whole. In response to these End Statements, the
3. The Learning College creates and offers as
College Council identified five goals, with associated
many options for learning as possible.
outcomes, in its Three-Year Strategic Plan. Table 1.2
4. The Learning College assists learners to
below provides the five End Statements and five
form and participate in collaborative
goals of the Three-Year Strategic Plan. Both the
learning activities.
Board End Statements and the Three-Year Strategic
5. The Learning College defines the roles of
Plan are discussed in detail in Category 8. (See
learning facilitators by the needs of the
Figure 8.1 to see the alignment between the End
learners.
Statements and the Three-Year Strategic Plan goals.)
6. The Learning College and its learning
facilitators succeed only when improved and
expanded learning can be documented for
learners.
Table 1.2 End Statements and Three-Year Strategic Plan Goals
Board of Trustees End Statements

Three-Year Strategic Plan Goals

All students achieve the learning necessary to be
successful in their educational and career goals.
MATC prepares students for gainful employment and
continuing education.
MATC provides skilled workers that meet employer
needs and the community’s changing needs.
MATC provides open access and a welcoming
environment for all students and members of the
community in pursuit of lifelong learning opportunities.
MATC proactively provides support and resources to the
enhancement of collaborative community efforts to the
extent resources will allow.

The College has various means to align the practices
of the College with its mission, vision and goals. To
ensure that all administrators, faculty and staff are
practicing the Learning College principles, the
College provides a strong professional and staff
development program that focuses on the principles.
The College also employs a coordinated department,
program and unit strategic planning process, in which
unit outcomes are aligned with Center outcomes,
which are aligned with the Three-Year Strategic Plan
goals.
The Learning Systems Quality Improvement Process
(LSQIP) aligns program improvement with the
Learning College principles and the College’s
mission, vision and philosophy through:
•
Revision or creation of program outcomes
(aligned with identified stakeholder needs)
•
Review of program structure to reach those
outcomes
•
Assessment of outcomes for curricular revision
•
Alignment of unit plans with Center/department
and with the College’s Three-Year Strategic Plan
Through implementation of the Core Abilities
assessment process, the College aligns the learning

AQIP Category #1

1. All students will succeed.
2. Opportunities and options for learning reflect the needs of
students and clients.
3. All who interact with MATC have positive experiences.
4. Community, education, and business partnerships result in
enhanced educational opportunities.
5. MATC continuously examines and improves its practices
to support the goals of the College and meet the needs of
stakeholders.

expectations of all graduates with the College’s
mission, vision, and goals. As part of this process,
programs and departments assess whether students
have achieved the general education outcomes (Core
Abilities). Feedback is provided to programs and is
used to review and revise the curriculum and
teaching practices to assist students in meeting the
general education outcomes.
Mandatory Assessment, Advising and Placement
(MAAP), which was an AQIP project during
MATC’s first round of projects, is aligning the
College’s expectations regarding student success with
the College’s mission, vision, and goals. MAAP was
one of the first initiatives to move the College from a
philosophy of students having a right to fail to the
College taking the responsibility for helping students
succeed.
1C3 Key Instructional Programs, Delivery
Methods and Technology Use
All instructional programs are located within the
Learner Success Division. Learner Success includes
six separate Learning Centers: Arts and Sciences;
Agriscience and Technology; Construction,
Manufacturing, Apprenticeship and Transportation;
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Business and Applied Arts; Health and Safety
Education; and Human and Protective Services.
Within each of the instructional Centers are program
clusters, which are sub-divided into the individual
learning programs. Each learning program may offer
varying levels of degrees, diplomas and certificates,

depending upon the needs of the students and
stakeholders. Table 1.3 shows the number of different
instructional certifications found in each program
cluster by level of degree.

Applied Arts

1

1

1

Total

1

Associate
Degree

1

Accounting and Finance

Two-Year
Technical
Diploma

Less-ThanOne-Year
Technical
Diploma

Agriculture & Natural Resources

Program Cluster

One-Year
Technical
Diploma

Certificate

Apprenticeship

Table 1.3 Level of Degree, Diploma or Certificate by Program Cluster*

2

3

2

4

7

9

Applied Engineering

1

5

6

Arts & Sciences

3

2

5

Biotechnology & Electron Microscopy

2

2

4

Business and Marketing

4

1

6

11

Business Technology

7

2

College Preparedness & Academic Advancement
Construction

21

Education

1

Emergency Medical Services

3

Health Related Professions

2

Hospitality

1

6

5

4
3

Human Services
Information Technology
Manufacturing

11
5

Nursing

1

1

1

Protective Services
Transportation
Total

MATC also offers non-degree and/or non-credit
instruction. Within the Learner Success Division is
the Learner Development Center, which provides
student academic-related services and support. One
part of Learner Development is the College
Preparedness and Academic Advancement Center
(CPAAC), whose services include College Success,
developmental education, English Language Learner
and high school completion programs. Housed in
another part of Learner Success are departments

AQIP Category #1

43

13
1

1

22

1

2

1

4

7

19

5

14

1

1

5

16

1

10

1

2

1

5

2

3

3

8

1
28

2

4
1

10

2

3

3

9

20

5

60

166

dedicated to providing customized training, technical
assistance for business and industry, and non-degree
avocational learning.
Table 1.4 shows the enrollment headcount and the
FTE history for each program cluster over the last
four academic years. Headcount and FTE numerical
changes and percentage changes are given for the
time period between 2005-06 and 2008-09.
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Table 1.4 Unduplicated Headcount and FTE Trends by Program Cluster
YEAR
Program Area

Δ
He
ad
Co
unt
104

Data

2006

2007

2008

2009

Accounting, Finance,
Business & Marketing

Headcount

4689

4994

4717

4585

FTE

Agriscience & Natural
Resources

Headcount

874.9
536
130.1

940.7
499
139.3

923.4
537
148.8

933.1
497
146.3

-39

-6.7%

491

15.0%

59

22.7%

409

3.5%

Applied Arts
Applied Engineering
Arts & Sciences
Business & Information
Technology
College Preparedness
& Academic
Advancement
Construction

FTE
Headcount

3414

3375

3096

2923

FTE

500.1
831
185.2
13283
3726.2

501.9
1293
205.3
14440
4029.9

478.1
1210
237.4
14070
4113.0

485.0
890
210.2
13692
4275.1

Headcount
FTE
Headcount
FTE
Headcount

7033

6896

7349

6534

FTE

694.4

686.7

726.7

704.6

Headcount

2996

2949

2775

2128

FTE

247.1

259.8

251.1

190.7

Headcount
FTE

1313
186.3

1323
210.3

1340
213.6

1229
184.5

Headcount

985

1076

1101

684

FTE

83.4

84.5

78.2

67.9

Education

Hospitality
Human Services
Laboratory Sciences
(Biotechnology &
Electron Microscopy)
Manufacturing
Nursing & HealthRelated Programs
Protective Services &
Emergency Medical
Services

Headcount

1145

1158

1077

1101

FTE

238.8

233.5

212.4

211.8

Headcount
Headcount

143
62.5
103

159
66.6
99

164
65.7
104

191
71.5
100

FTE

36.8

35.6

35.3

37.0

Headcount

1134
173.1
3549
697.1

1226
166.7
4021
784.1

1044
163.0
3673
730.2

1043
157.8
4111
822.9

FTE

FTE
Headcount
FTE
Headcount

7140

6305

6207

4883

FTE

419.7

409.7

421.2

362.4

Headcount

4435

3746

3056

2717

FTE

59.7

54.5

50.1

47.4

Headcount

692

730

589

525

FTE

236.9

249.9

239.0

221.7

Safety Education

Transportation
Adult & Continuing
Education and
Community Service

Headcount

4707

4676

4593

3299

FTE

328.2

296.9

346.4

215.0

42638

43589

41522

36925

8881.1

9356.0

9633.7

9344.9

Total Headcount
(unduplicated)
Total FTE
NOTE: data as of April 23, 2009
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Δ%

-7.1%

868

29.0%

-84

-6.2%

301

26.3%

30.8%

-3

-2.7%

-91

-6.8%

562

15.8%

171
8
167
140
8
577
0

58.2

6.7%

16.2

12.2%

-15.1

-2.9%

25.0

15.0%

548.9

14.2%

10.2

1.5%

56.4
%

22.8%

-1.8

-0.8%

-15.5

19.3%

-27.0

11.6%

9.0

14.1%

0.2

0.6%

-15.3

-9.1%

125.2

17.9%

-57.3

13.7%

-12.3

22.2%

-15.2

-6.1%

113.3

34.5%

463.8

5.25%

-3.6%

48

225
7

Δ%

-2.7%

499

-44

Δ
FTE

31.6%
45.0%

24.7%
29.9%

13.7%
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An analysis of the changes seen in headcount and
FTE by program cluster reveals the following:

Table 1.5 Number of Sections Taught by Delivery
Method

Total headcount has dropped by 13.7 percent (-5,770)
since 2005-06 with the largest decreases coming from
the non-degree and vocational training clusters.
Among degree credit clusters, the Education cluster
saw the largest decrease in headcount. Numerically,
headcounts grew the most in Nursing and Healthrelated programs while most program clusters saw
headcount decreases.
Full-Time Equivalent (FTE) students rose overall by
5.25 percent during the four-year time period. Arts
and Sciences and Nursing and Health-related
programs had the largest numerical increases with the
largest losses again seen in the non-degree and
vocational training clusters.
MATC, in the past, did not study the use of different
or alternative delivery methods within key learning
programs. The determination of how each program
would serve its particular students was done by the
Learning Center Dean, because it was felt that each
Dean was closer to the learning program stakeholders
and would, therefore, have a better understanding of
their needs. This process resulted in a haphazard
approach to alternative delivery methods. The
College realized that a comprehensive approach to
alternative delivery would best serve the institution
by reducing duplication of effort and consolidating
resources. This decision prompted the College to
include in the Three-Year Strategic Plan one outcome
related to alternative delivery (Courses and/or
programs utilizing flexible learning strategies will
increase by 50 percent over three years). Based on
this outcome, a college-wide Flexible Learning CQI
team was developed and is currently working on
support processes for faculty.
Although MATC does not currently have data related
to delivery methods by program, it does have data on
method of instruction. MATC offers a variety of
scheduling options beyond the traditional sixteenweek semester to meet the needs of students. Options
include three-week intersession courses, focused
eight-week courses, and evening and Saturday
classes. Not only does the College offer scheduling
options, but the faculty use various curriculum
delivery methods as well. Table 1.5 shows the
number of sections taught using both in-person and
alternative delivery methods over time.

AQIP Category #1

Delivery
Method
Accelerated
Computer
Delivered
Hybrid
In-Person
Interactive
Television
Online
Short-Term
Telecourse

2005

2006

2007

2008

Δ%

60

54

71

82

37%

4

5

37

82

1950%

0
4,735

0
4,679

0
4,671

3
4,708

300%
-0.6%

155

187

186

152

-1.9%

283
0
30

283
0
22

376
0
12

462
1
4

63%
100%
-87%

While the vast majority of classes are held in person,
the use of alternatives, such as accelerated learning
and online courses are growing at a significant rate.
From 2005 to 2008, there was an increase of 37
percent in the accelerated courses offered, a 63
percent increase in online courses offered, and a
1,950 percent increase in computer-delivered courses
that are not online.
MATC offers hybrid courses that combine a face-toface component and an alternative delivery method,
which results in decreased in-class time for students.
Prior to fall 2008, MATC did not have a specific
course code for the hybrid delivery method;
therefore, the number of hybrid courses is not
documented before that time period.
The traditional classroom environment is also
changing through access to multimedia tools. MATC
has a total of 378 classrooms; 165 or 44 percent are
equipped for multimedia presentations with
equipment that may include a computer, LCD
projector, document camera, VCR or DVD player,
TV monitor and/or ceiling-mounted speakers. The
MATC campuses have 56 mobile, computer-based
projection systems available for classroom use. In
addition to lecture classrooms, there are 106
computer classrooms or lab areas at the College, with
approximately 2,500 desktop computers and 140
laptops available for student use.
Online education at MATC is growing. MATC has
experienced significant growth in online course and
program offerings. Some programs can be
completed totally online: Advanced Medical Coding
Specialist, Medical Coding Specialist, Optometric
Technician, Supervisory Management/Leadership
Development, Business Software Applications and
Administrative Assistant. During academic year
2008-2009, approximately 700 instructors were
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actively using Blackboard, and approximately 1,750
unique class sections per semester utilized
Blackboard online course management system. This
increase use of the Blackboard system has resulted in
42 percent of MATC students using Blackboard
during the 2008-2009 academic year.

traveling to a location to attend a face-to-face class. It
also means that time can be reallocated or
redistributed according to changing priorities in a
student’s work or personal life. Table 1.6 shows the
increase in numbers and FTE of degree-credit
students enrolled in flexible learning options versus
in-person instruction.

Head Count

All of these methods of instruction result in more
flexibility for students. Students spend less time
Table 1.6 Flexible Learning Options Headcount & FTE vs. In-Person Headcount & FTE, by Year
2005

2006

2007

2008

Δ%, 2005 to 2008

Flexible Learning Options

4,489

4,532

6,094

6,958

55.8%

In-Person

18,753

18,890

20,046

19,481

1.7%

Total Headcount

23,242

23,422

26,140

26,439

12.0%

Flexible Learning as a % of Total

23.9%

24.0%

30.4%

35.7%

FTE

Flexible Learning Options FTE

563.0

613.7

865.1

974.7

83.5%

In-Person FTE

7,486.1

7,386.4

7,625.5

7,573.2

1.2%

Total FTE

8,049.0

8,000.2

8,490.0

8,497.9

6.7%

7.0%

7.7%

10.2%

11.5%

Flexible Options FTE as a % of Total

The College tracks enrollments in online, computerdelivered, accelerated, hybrid, and short-term
courses. Additional flexible learning options have
resulted in increased headcount: accelerated course
headcount increased 87 percent and online increased
161 percent, while over the last four years face-toface headcount decreased by six percent. FTEs for
flexible learning options also increased: accelerated
FTEs increased 50 percent, and online FTEs
increased 158 percent. These flexible delivery
strategies now account for 12 percent of the college
degree-credit headcount and 6.7 percent of its FTEs.
Flexible options are most important to adult students.
Access to higher education is increased dramatically
when adult students (25 years and older) are offered
flexible learning opportunities convenient to their
work and personal lives. Understanding this, the
College added the following outcome to the ThreeYear Strategic Plan: Courses and/or programs
utilizing flexible learning strategies will increase by
50 percent over three years.
1C4 Preparing Students for a Diverse World
MATC has adopted specific initiatives that prepare
students to live in a diverse world. One initiative is
the implementation of the Core Abilities (see Table
1.1), with its inclusion of the Core Ability Global and
Cultural Perspectives. Faculty within degree-credit
programs as well as selected courses within the Arts
and Sciences Department assess and document
student performance in this Core Ability.
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The Equity Scorecard has helped MATC to examine
the level of diversity and equity among student
groups at the program, department and institutional
levels. MATC began this project in the spring of
2004. The goal of this initiative is to gather minority
student and staff data in four separate areas (access,
retention, excellence and institutional receptivity) and
make recommendations based on the patterns and
trends seen within the data. This project has been
dormant, but is now being re-invigorated.
MATC’s Center for Excellence in Teaching and
Learning (CETL) offers professional development
opportunities to introduce faculty to the concepts of
individual learning styles and challenges that diverse
learners face in their efforts to be successful. The
CETL mission statement states its responsibility to
“facilitate change processes that provide dynamic,
integrated support for the continuous improvement of
learner-centered education.” As a result, CETL staff
members have been trained in systems and concepts
designed to foster student success. Several Wisconsin
Technical College System (WTCS) educational
certification courses offer new instructors the
opportunity to develop skills related to preparing
students for a diverse world.
• Teaching Methods introduces teachers to the
concept of learning styles and focuses on
designing learning activities that will address the
various styles throughout a course.
• Diversity in Education focuses on the diverse
learning needs of technical college students.
Guidance and Counseling provides educators
with an opportunity to understand the unique
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•

needs of students who face challenges from low
socio-economic status to mental health issues.
Educational Psychology offers faculty a clearer
understanding of students’ intrinsic and extrinsic
motivations for pursuing their education, making
lifestyle choices, and maintaining persistence.

Other CETL workshops that relate to diversity
include:
• Educational Diversity: Special Needs Students
workshop which provides educators the
opportunity to learn about the differing
perspectives and experiences of this population.
• On Course (Skip Downing)workshop, a
professional development activity for faculty to
learn student-centered strategies to assist them to
become aware of their individual learning styles
and become active, responsible learners.
• Universal Design of Instruction workshop that
seeks to provide specific tools to instructional
designers and faculty as they create experiences
that are accessible to every student.
When faculty develop new courses, they typically use
the Worldwide Instructional Design System (WIDS)
software program which asks teachers to consider
various teaching strategies as they design their
learning activities to meet the needs of diverse
students. Additionally, CETL offers a wide array of
printed materials, online information, and Webinars
designed to raise faculty awareness of students’
diverse needs.
Within the Learner Development Center is the
Student Life Office, which provides students with
opportunities to prepare them to live in a diverse
world. The Volunteer Center, within Student Life,
sponsors programs and provides resources to students
to get involved in the community and on campus
through civic activities. They promote volunteerism
and service-learning through programs, such as
Alternative Winter, Spring and Summer Break Trips;
Santa’s Wish List; and other community projects
where hundreds of MATC students are exposed to
and assist with meeting a community need.
Through the MATC Global Horizons International
Education Program, MATC received a Title VI grant
for a project entitled "An Undergraduate International
Studies and Foreign Languages Grant, Global
Horizons Project." There are two major goals to this
project: to revise and update international curriculum
and to promote faculty expertise and capacity for
instruction in languages and international culture.
Some major accomplishments of this project include:

AQIP Category #1

• Offering an Introduction to Mandarin Chinese

course
• Developing new curriculum in international

studies. Five new courses were developed:
Renewable Energy for the Developing World,
World Issues Journalism, Russian Literature in
Translation, International Business in Fashion,
and Martial Arts Fundamentals.
• Revising General Education courses:
International Economics has been developed.
• Creating an Interdisciplinary Global Studies
Certificate
Additional courses are being developed.
The credit-based College Success course includes
units which focus on learning styles, interdependence
and global and cultural perspectives, which are part
of the On Course principles, created by Skip
Downing.
1C5 Faculty Intellectual Freedom, Inquiry,
Reflection and Respect
The College fosters respect for differing and diverse
opinions by acting consistently with its values of
Excellence, Respect and Integrity and through the
cross-functional design of college work teams.
MATC fosters inquiry and reflection in several ways.
The College has resources for new faculty, including
a mentor program that pairs senior faculty with new
faculty members. The MATC Foundation
administers the Innovation Grants program to provide
funding to students, faculty, and staff for the
development and implementation of high quality,
innovative projects that support Learning College
principles and the MATC mission. Approximately
half of the learning programs have implemented the
new workload formula. Under the new formula, ten
percent of a faculty member’s workload is dedicated
to professional development.
Collective bargaining agreements for both the fulland part-time faculty unions provide funds for
professional development opportunities. These
funds are available through an application process.
Full-time faculty are eligible, under certain
conditions, for sabbatical funding as professional
development opportunities.
The Center for Excellence in Teaching and
Learning (CETL) fosters the systematic growth and
development of the MATC college community.
The CETL team combines staff with expertise in
staff development, technology training, distance
learning, instructional design, assessment, and
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instructional technology into a single unit charged
with providing training and support for all
employees. The CETL team collaborates with
partners throughout the College to provide services
and experiences related to teaching and learning.
CETL’s mission to foster systematic growth and
development of MATC employees is accomplished
by:
• Ensuring shared best practices in learning and
teaching
• Staying abreast of current and future trends in
teaching and learning
• Offering dynamic, service-oriented, integrated
support to all employees for the improvement of
learning
• Facilitating change processes that provide
dynamic, integrated support for the continuous
improvement of learner-centered education
• Facilitating scholarship, research and evidence in
alignment with institutional planning and growth
• Acting as a catalyst for cultural change within
the MATC community
• Providing resources through physical and virtual
means

CETL currently offers a variety of workshops
and/or courses ranging from personal development
to renewal of teaching certification. The types of
courses offered fall within the following
categories:
• Professional Development Workshops
• Provisional Certification for Instructors
• Technology Training
Seminars, workshops and professional development
opportunities are also offered through CETL to
promote inquiry, reflection and respect. They include
a college-wide Leadership Institute; Seven Habits of
Highly Effective People; the WTCS certification
courses Curriculum and Course Construction,
Philosophy of Vocational Education, Guidance and
Counseling, Educational Diversity, Educational
Psychology, and Educational Evaluation; and
copyright and classroom ethics workshops. Table 1.7
displays the diverse types, numbers of offerings and
participants attending CETL-sponsored activities in
the 2007-08 academic year. The full-time and parttime faculty orientation and part-time faculty institute
have recently been expanded and are continually
being improved to better inform new faculty about
the College’s mission, goals, and values.

Table 1.7 Staff Development Offerings, 2007-08
Event

Sessions/ Courses Offered

Participants

Fall Convocation (August)
Fall Mid-Term Convocation (October)
Spring Convocation (January)
Spring Mid-Term Convocation (March)
Certification Courses
Professional Development Workshops
Technology Training
New Faculty Institutes (Full & Part-Time)
New Employee Orientation (PSRP & Administrative staff)
Tech Academy
PSRP Retreat
Faculty Mentor Program
Consultants/ Walk-Ins to CETL
Total Event Participants
(Source - CETL Annual 2008 Report-7/08)

20
11
60
34
28
45
35
6
11
84
23
4

671
352
656
631
414
360
226
100
83
390
196
54
720
4,853

361

The College recognizes that innovation efforts are an
important component in any college dedicated to
continuous quality improvement. As MATC
responds to changing marketplace and workforce
needs, it is imperative to drive innovation that leads
to new learning opportunities, employee engagement,
communication synergy, community connections,
and college growth. Fostering of innovation has
resulted in numerous grant awards and development
of internal and external strategic partnerships. Two
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examples of such innovations are the Fusion Science
Theatre and the Renewable Energy Certificate.
In addition, the College has invested in its intellectual
climate with efforts to bring students and faculty
together in service learning opportunities; in Math
Club involvement that includes presentations by
guest lecturers throughout the year; in opportunities
for publication of the award-winning student
newspaper, The Clarion; with the student literary
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journal, The Yahara Journal; and through other
efforts housed in Student Life. The College has
improved the intellectual climate with its
involvement in the Delta Program at UW Madison,
linking graduate students in the STEM disciplines
with teaching experiences through teaching
internships at MATC. Many other such opportunities
exist, and new ones are being planned.
Intellectual freedom and intellectual property are
acknowledged by the College in the full-time faculty
contract. Section I of the contract is titled Academic
Freedom. The wording of the section is as follows:
“The spirit and policy of this institution developed
and sponsored under progressive administrative and
teacher leadership, encourages the teaching,
investigating and publishing of findings in an
atmosphere of freedom and confidence.” Also within
the contract is language pertaining to intellectual
property, which states, “The College is the owner and
legal author of all Curricular Works…; accordingly,
Curricular Works shall be considered works made for
hire." However, "the author of a Personal Work is the
owner and legal author of that Personal Work," and
"the author of a Special Work is the owner and legal
author of that Special Work."
1P1 Determining Student and Program Learning
Objectives
In 1994, MATC created the Core Abilities as the
common student learning objectives for the College.
In 2004, the Core Abilities were reviewed and
revised by cross-functional Core Ability teams using
quality improvement practices. Based on this review,
the teams revised the original Core Abilities and
developed rubrics to facilitate assessment. These
Core Abilities are now aligned, developed and
assessed in specific courses through out each
program and department curriculum.
Program outcomes determine the competencies and
objectives for each program course, which are
documented in an outline of instruction and on the
program's Learning Outcomes Matrix (LOM) which
is located on the web-based LOAD program.
Program outcomes are developed or obtained through
one of the following processes: national
accreditation, statewide curriculum, advisory
committees, or facilitated stakeholder outcome
meetings. Many programs at MATC participate in
either accreditation or certification processes. These
processes are ongoing and occur in three, five, seven,
or ten-year cycles depending on the program and the
accrediting agency. Each new accreditation or
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certification cycle may introduce new curriculum
changes and updates to specified learning objectives.
Advisory committees play a key role in developing
and revising program learning outcomes on an
ongoing basis. Advisory committees usually include
employers, program graduates, current students,
occupational experts, and MATC faculty and
administration. Program advisory committee
meetings are held biannually, at a minimum, to
review and recommend changes in curriculum and to
support and advise the program faculty on new trends
in employment and technology in their respective
occupations. Core Abilities are embedded in
program outcomes and naturally fit in program
curriculum instruction.
For each program, faculty develop a Learning
Outcomes Matrix (LOM), which is a tool that links
the program outcomes and Core Abilities to program
courses to assist faculty in identifying gaps between
the outcomes and Core Abilities. Through these
identified gaps, either outcomes or objectives are
identified for revision. A Learning Outcomes
Assessment Database (LOAD) was deployed during
the 2006-2007 academic year. The LOAD program
allows MATC instructors to maintain and update
their program outcomes, LOMs, and Core Ability and
program outcome assessment information; report
student learning outcomes assessment results; and
provide program and course data on assessment.
Collection of program data began in May 2007. The
outcomes assessment data provided by LOAD is
reported by programs in their LSQIP Portfolio
assessment. An example of a LOAD Learning
Outcomes Matrix from the Business Management
can be viewed at the MATC AQIP Systems Portfolio
website.
Another method of determining program learning
outcomes results from pre-major and 2+2
Articulation agreements. These agreements allow
students to complete a specific two-year associate
degree at MATC, which will then articulate to a
specific four-year degree at a Wisconsin university.
The four-year degree institution dictates the two-year
degree curriculum, keeping in mind accreditation
standards in the design of the curriculum. For
example, a pre-major agreement in Arts and Sciences
offers guaranteed admission to the College of
Engineering at the University of Wisconsin-Madison.
An example of a program currently involved in a 2+2
Articulation Agreement is the MATC Electrical
Engineering Technology Program with articulation to
the Milwaukee School of Engineering (MSOE) for a
four-year Electrical Engineering Degree.

Page 14 of 108

Madison Area Technical College
May 2009
Specialized learning outcomes may be developed if a
program is an apprenticeship program, a program
revising its program outcomes, a program with
external accreditation and/or certification standards,
or a program required to apply the new Structure for
Associate Degrees dictated by the Wisconsin
Technical College System.
Through reviewing, revitalizing or developing
program outcomes at MATC, program instructors
have found that many Core Abilities are embedded in
program outcomes and naturally fit in program
curriculum instruction. Degree-granting MATC
programs have program outcome statements. All
program outcomes for each program are shared with
college stakeholders through the MATC web (A-Z, P
– Program Outcomes), and instructors include
specific learning outcomes targeted in their courses
on individual syllabi and course outlines of
instruction.
1P2 Designing New Programs and Courses While
Balancing Market Issues
A variety of internal and external sources provide the
impetus for the development of a new program,
including:
•
Identification of an emerging occupation (e.g.,
Language Health Interpreter, Renewable Energy
Certificate)
•
A change in government regulations (e.g.,
Broadcast Captioning)
•
An employer identified emerging need (e.g.,
Animal Lab Caretaker Certificate)
After a potential program has been identified, a
standardized WTCS process is used to develop and
implement the program. State approval is required at
each step in the process. The process includes:
•
Initial inquiry – identify target jobs and develop
proposed program description
•
Needs assessment plan – create and document a
plan to administer the needs assessment survey
•
Program investigation – conduct the survey and
gather and analyze relevant data to support new
program development
•
Program implementation – develop a curriculum
and determine costs and timeline of
implementation
When approval is received for program
implementation, the district must implement the
program exactly as outlined in the plan. New

AQIP Category #1

occupational programs and those occupational
programs intending to make major revisions to their
curriculum may choose to create a Developing-ACurriculum (DACUM) report. The DACUM
identifies specific program learning outcomes and
competencies. Each DACUM team includes ten to
twelve expert workers, program graduates, advisory
committee members, and faculty in the occupation
who identify tasks and duties performed on the job,
which in turn is used to develop the competencies
required for that program.
A number of internal and external forces may serve
as the impetus for designing program curriculum.
Course design or redesign may occur as a result of:
• Advisory committee identification of new or
revised skills needed in the marketplace
• Assessment results that indicate the need to more
effectively deliver subject content to students
• Development of WTCS State Wide Curriculum
for specific occupational programs
• A shift in technology
• A gap analysis of existing course offerings and
offerings at other institutions for the same or
similar program
• The Department of Workforce Development
through Business, Industry, and Community
Services (BICS) asking for courses for displaced
workers
All courses must have an outline of instruction that
documents course competencies as well as the criteria
and conditions through which students demonstrate
their level of achievement. Currently, 974 courses
(64.5 percent) have an outline of instruction created
using the Worldwide Instructional Design System
(WIDS) software. Outlines of instruction are
available to everyone through the MATC website in
order to provide information about program and
course content.
A new Course Portfolio process began
implementation in March 2009. The Course
Portfolios are electronic portfolios located on
Blackboard sites for each Arts and Sciences
department or technical program. All full-time and
part-time instructors from the respective programs or
departments are enrolled in the courses they teach.
Each Blackboard Course Portfolio site will include a
folder for each course in the program or department.
Minimum items for each course folder include the
course outline of instruction, sample syllabi, list of
textbooks and /or required course resources, course
coordinator's contact information, along with other
highly suggested resources, such as sample activities,
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assessments, labs, case studies, and PowerPoint
presentations. The Course Portfolio process was
developed by a CQI Team with the idea of providing
an avenue for faculty collaboration, sharing and
easier access to course documents. As of March
2009, there were 118 faculty trained as Course
Portfolio coordinators, and 85 Blackboard Course
Portfolio sites were developed.
The number of under-prepared students applying for
admission to MATC is one large educational market
issue currently affecting the College. The College
Preparedness and Academic Advancement Center
(CPAAC) provides a variety of developmental
instruction, high school completion options, English
Language Learner and supplemental services, all
designed to serve the needs of a large population of
under-prepared learners. Other services for underprepared students include:
• Developmental coursework in math, writing,
reading, and English Language Learner
• Developmental advising with a Personal
Education Plan
• First-semester experiences in CPAAC, including
orientation and career planning, designed to
assist students to transition to degree programs
• Learning to Learn Camp, a first-semester
experience for recent high school graduates, a
week-long summer camp providing intensive
instruction in study and affective skills coupled
with follow-up classes the following fall
• Customized College Success classes for
Automotive Technician (either 1 or 3 credits),
Diesel Technician (2 credits), Criminal Justice (1
credit), and Recreational Management program
students (1 credit)
• The creation of Learner Success teams, which
include a Center advisor, a learner success
advisor, a counselor and a disability resource
advisor, for each of the Learning Program
Centers
Another educational market issue is the large parttime student population. In fall 2006, part-time
students made up 56.2 percent of degree-credit
students, with this percentage rising to 58 percent in
spring 2007. Full-time students are defined as taking
12 or more credits per semester. Many of these
students balance school with 30 or more hours of
work per week along with family obligations. In
order to meet the needs of the part-time student, the
College is working to change its focus from the
traditional two-year program to a curriculum and
schedule that allows a longer completion time.
Examples of programs that are making this shift
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include biotechnology, automotive technician, and
nursing programs.
Student marketability is another educational market
issue. By obtaining input from occupational program
advisory committee members and local employers,
the College is able to assess employer needs with
respect to Core Abilities and their satisfaction with
program graduates. Program graduates are also
surveyed for satisfaction with the program. Using the
information gathered, MATC revises the Core
Abilities and program curriculum to better align with
employer needs and expectations, improving the
effectiveness and relevance of the students’
educational experiences, thus increasing program
graduate marketability.
1P3 Determining Required Student Preparation
The College does not have a formal, standardized
college-wide process to determine the preparation
required of students for specific programs. Each
program determines its own preparation
requirements. Once students are admitted to the
College, they must complete the mandatory
assessment, advising and placement process before
they can register for classes. If these students apply
to one of several different programs with a waitlist,
they go through a further review based on course
prerequisites and test scores. Those students who do
not meet the program requirements are assisted and
directed to the appropriate remediation. The MAAP
process has been enhanced to accommodate these
students.
The criteria for assessment of student preparedness
and for course placement are determined by the
faculty. Mathematics faculty have determined
appropriate COMPASS scores for mandatory
placement into all mathematics courses. English
faculty, in conjunction with Reading faculty, have
determined appropriate COMPASS scores for
mandatory placement into developmental and entrylevel English courses, reading courses and reading
intensive courses. After assessment, students are
placed into the appropriate mathematics, English,
reading, or reading intensive courses based on their
test scores and advising. Transfer students have their
transcripts reviewed and are waived from the process
if they can demonstrate successful completion of
college English or math with a grade of C or better.
Students with University of Wisconsin-Madison
placement scores are also waived from the process.
The College currently MAAPs students in reading for
all history and music courses, Introduction to
Psychology, Survey of Astronomy , EMT Basic, and
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first semester courses in the Early Childhood
program. For fall 2009, this list will include all
chemistry and biology courses and first semester
courses in the Human Services program.
The College has recently implemented an assessment
for world language courses. Students taking courses
at the level above French 1 or Spanish 1 are required
to take Webscape, an online test for foreign language
placement. Also, English language learners are
required to take the ELL COMPASS test for
placement into the College's ELL courses.
Within an individual learning program, faculty
members may utilize supplemental information to
determine student preparation. Among the factors
that faculty use to determine student preparation, in
addition to high school or equivalent certificate,
include:
• Standard prerequisites for sequenced courses
(e.g., French 1 is a prerequisite for French 2)
• Advisory committee recommendations
• Certification standards set by industry standards
• National standards set by national accreditation
boards
• State mandates
• Evidence-based data such as ACT/Compass
scores
• Appropriate preparation taken from other
programs, past experience, or accepted standard
sequences from similar programs
• Minimum grades in specific courses
1P4 Communicating Expectations
The Enrollment Center is the initial unit that
communicates expectations. This communication
occurs through several venues:
• On-line information providing students with
admission procedures and deadlines, assessment
requirements, availability of programs, credit for
prior learning, financial aid policies,
international student policies and procedures,
online orientation, transfer of MATC credits,
student rights and responsibilities, course
availability and course descriptions.
• A printed “Credit Course Descriptions” booklet
with the current semester schedule of courses.
• Brochures that outline the potential careers and
course requirements of each program are
available at each MATC campus and online.
The Learner Success Centers communicate their
expectations through documents created by the
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instructors of each course, which may include
outlines of instruction, providing students with the
competencies, linked Core Abilities, conditions and
criteria for each course. These outlines can be found
linked with each course on the MATC website.
Instructors will also list their program and course
outcomes, learning objectives, and Core Abilities on
their course syllabi.
The Learner Development Center communicates
expectations to students through face-to-face
informational group sessions throughout the year.
Some of these sessions include:
• Jump Start – an informational session on
admissions, registration, financial aid, program
prerequisites, career resources, and other
services.
• Group tours – a brief overview and walking tour
of the College.
• Career Pathways - designed for high school
students, current MATC students and anyone
who is interested in going back to school for that
second or third career. Each Career Pathways
event highlights the hands-on, interactive
learning available at MATC.
• Experience MATC - sessions where prospective
students meet instructors, MATC students and
other prospective students; learn about MATC's
most popular offerings; and get information on
choosing a career, applying to MATC and
receiving financial aid.
• Regional Campus visit – informational sessions
and tours for prospective students.
• Self-guided tour – information packet allowing
self-directed exploration of the Truax campus.
• College Spotlight – a college-wide event in
which potential students can explore the different
career programs offered at MATC. Potential
students and parents can visit with instructors,
current students, graduates and a variety of
student services staff. Breakout sessions on
affording college and parent information are
offered.
Each May-June and each December, MATC holds
orientation sessions for incoming students who have
applied to MATC programs. During the general
orientation session, students become acquainted with
college expectations, receive a brief overview of
college policies and register for classes with the help
of advisors. During the occupational and Liberal
Arts Transfer program sessions, program instructors
and Center advisors meet with students to discuss
specific program requirements and expectations.
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1P5

Program Selection and Discrepancies in
Preparedness

Students are assisted in selecting a program and
determining their preparedness for college-level
courses through the Advising and Career Resources
Center (ACR) and Counseling Services. Within the
ACR, students can self-assess, explore career
information and access information about various
learning options. Through Counseling Services,
students receive career counseling and participate in
career planning groups. All students can utilize the
services of these centers through e-mail, by phone,
and in person. Disability Resource Services (DRS)
and Learner Success advisors can provide academic
advising to those students with unique needs, such as
identified special needs students and at-risk students.
Advisors and counselors within these offices help
students select programs and courses by working
with them to develop personal education plans which
will guide them through their academic careers at
MATC.
On the Counseling Services Website, there is an
interactive module called "Smart Start Focus
Session," which is a college readiness tool to help
students prepare themselves for college. The session
covers five major areas in which students may need
preparation: academic readiness, financial readiness,
support network, health and wellness and attitude.
During peak registration times, when it is difficult for
counselors and advisors to meet with all incoming
students, students review the Focus module after they
have completed their COMPASS testing while they
are waiting for their results.
Within the Learner Success Centers, both Center
advisors and full-time instructors act as academic
advisors for students. Each Center has been assigned
an administrative coordinator (academic advisor)
who keeps the Center’s students updated on their
progress toward an associate degree or certificate
and, within Liberal Arts Transfer, provides transfer
information. Liberal Arts Transfer students also have
access to the Transfer Information System (TIS), a
website with transfer information on all of the
colleges within Wisconsin. Students can type in the
name of a transfer institution and a course name and
find out if the comparable course at MATC transfers
to that institution.
The Mandatory Assessment, Advising and Placement
(MAAP) project assesses and addresses the
discrepancies between the necessary and the actual
preparation of students in mathematics, English and
reading-intensive courses. As of Fall 2008, the
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College had fully implemented MAAP. The MAAP
team developed a website that provides a step-by-step
process for faculty to use as they make decisions to
MAAP their course(s). Program students undergo the
process as a part of their first-year experience.
Students not associated with a program but who are
enrolling in mathematics, English and readingintensive courses are also required to meet
prerequisites. In both cases, the assessment results are
used to advise students to take courses appropriate to
their academic skill levels. Students desiring to take
a mathematics course who need additional review
before the start of the course may attend a 20-hour
math booster workshops at the developmental,
occupational/ associate or college transfer level.
In Fall 2008, the College participated in the
Foundations of Excellence® in the First College Year
self-study process, which has a link to AQIP. As a
result of this process, the First Year Experience
Coordinator, along with faculty from nine programs,
advisors and counselors, is in the process of
developing a pilot project for Fall 2009. As part of
this project, first-semester students will be assessed
for their affective skills in areas such as academic
discipline, commitment to college, general
determination, social activity, steadiness, and study
skills, using ACT's Student Readiness Inventory.
Based on the results of the inventory, students will be
encouraged to access resources and services of the
College that address their needs. The faculty in the
nine programs will act as coaches, monitoring the
students' progress in addressing those needs
throughout their first semester.
The College Preparedness and Academic
Advancement Center (CPAAC) houses the Learning
Centers at the Truax Campus and the Downtown
Education Center, which provide assistance to
students in subject areas and English Language
Learner (ELL) classes. CPAAC also coordinates
supplemental instruction for required courses that
have a high attrition rate through a peer tutoring
system, which provides group tutoring sessions on
the course material. The Testing and Tutoring Center
within Learner Development also hires peer tutors to
work with students one-on-one. In the fall of 2008,
there were 116 peer tutors who served 560 tutees.
Additionally, the College has begun offering tutoring
and advising for math and engineering students in the
Math and Engineering Lab, staffed by MATC faculty
and an advisor from UW-Madison. This effort is
funded through a grant in partnership with the UWMadison College of Engineering.
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• The LOAD database allows programs to update

1P6 Determining and Documenting Effective
Teaching and Learning

program outcomes and document program
outcomes and Core Abilities assessment data.

MATC uses a variety of methods to assess the
effectiveness of the instruction being provided to
students. The college-wide or learning center-wide
assessment strategies include the following:
• The College’s program assessment process,
LSQIP, uses a set of Guiding Principles and
criteria that reinforce the Learning College
Principles while assessing the quality of program
and instructional support. LSQIP documents
outcomes assessment data for programs.
Improvements are made to teaching and learning
based on the data.
• Faculty Professional Growth Plans provide a
systematic method for assessment of faculty,
while professional development opportunities
support and reinforce the use of the Learning
College principles. The new faculty workload
has ten percent of time and effort dedicated to
professional development.
• By state statute, all degree-credit faculty must be
certified by the WTCS in order to teach. The
certification classes are intended to expose all
faculty to a common set of standards for
educational excellence.
• Faculty members are encouraged to attend
conferences and carry out benchmarking
practices to ensure that effective teaching
practices are incorporated into the classroom.
• All faculty undergo a probationary review that
includes observation of classroom teaching and
data gathered using a student opinion of
instruction survey.
• Most non-probationary faculty voluntarily
administer the student opinion of instruction
survey in order to revise curriculum or teaching
methods to improve student learning.
• Faculty use formative assessment tools such as
Classroom Assessment Techniques (CATS) and
Strengths, Opportunities for Improvement and
Insights (SII) to determine the effectiveness of
the instruction.
• The College assesses the general education
learning outcomes (Core Abilities) and program
outcomes on a rotating basis. Three-year Core
Ability assessment data will be available during
fall of 2009. As of July 2008, 95 percent of
MATC programs have developed program
outcomes with this information available to
stakeholders online.
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Within the Arts and Sciences Center, the Arts and
Sciences Curriculum and Assessment Team has been
central to the assessment of course outcomes and
Core Abilities. Standard summative assessment tools
have been developed and deployed for course
outcomes or Core Abilities in Psychology of Human
Relations and Written Communications. In the
program areas, the Accounting faculty implemented a
common final exam for Principles of Accounting I.
This has been a very effective way for Accounting
faculty to insure that all students completing this
foundational course have the background and
achievement level to be successful in Accounting 2.
The expectations of effective teaching and learning
are communicated to full- and part-time faculty,
administrators and staff through workshop sessions,
certification courses, and through regular faculty
meetings. Both full- and part-time faculty attend
Convocation, which is used as a common meeting
time to communicate college expectations. New
faculty members participate in learning institutes
designed to meet their specific needs and are
provided a manual for reference purposes. In these
institutes, experts and consultants present a wealth of
information on a variety of topics including
curriculum and assessment processes. MATC has a
mentoring program where senior full-time faculty
member mentor new full-time faculty for one year
and senior part-time faculty mentor new part-time
faculty for one academic semester. Recent
improvements to the mentoring program have
positioned it to be a more consistent vehicle for
communicating expectations. Regular department
and Learning Center meetings are also used to
communicate expectations. Other communication
venues include:
• The LSQIP Guiding Principles and assessment
criteria, a means of communicating the College’s
expectations of how a high performing program
or unit operates.
• The Employee Resources page on the MATC
Website.
• The Center for Excellence in Teaching and
Learning, which assists faculty to enhance their
teaching methods, provides support, and shares
best practices.
1P7 Building a Course Delivery System
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MATC traditionally uses a sixteen-week semester to
build its course delivery system. In this system,
course offerings from the previous year are used as a
base for planning future course offerings. Faculty
and administrators also schedule classes based on
previous course demand and the changing needs of
programs due to the number of students admitted,
faculty availability, and changing requirements for
the program.
In order to build a more effective and efficient course
delivery system, the College has been implementing
innovations to the sixteen-week semester. Student
need, along with faculty and administration demand,
acts as a catalyst for creating these innovations. For
each new course type, faculty and administrators
identify students’ needs and assess the learning that
can occur within the parameters of the new course
type. The new course delivery system at MATC now
includes:
• Interim courses: three-week courses between
spring semester and summer school
• Variety of delivery formats offered by programs
and through modularized job training efforts
• Eight-week courses: allows students to take two
courses over the sixteen-week semester and
remain full-time
• Late-start classes: allows students to enroll in a
related lower-level course if, after two weeks, it
is determined that they are under-prepared for
the higher-level course
• Accelerated classes: reduced in-class hours and
collaborative learning online to encourage
student responsibility
• ITV classes: courses taught via audio-video
connection between campus locations
• Online courses: courses fully offered online
• Hybrid courses: 33 percent or more of the faceto-face requirement replaced by online or other
out-of-class experience
For each of these courses, student demographics,
satisfaction and needs data is collected. A correlation
study regarding student success between the face-to-
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face sixteen week courses and these alternative
format courses is being completed.
MATC is also developing an infrastructure and
support system which will better support this
innovative course delivery system. That
infrastructure includes:
• A college-wide interactive television system
• Improved on-line, hybrid and video support by
the Department of Technology Services
• Enhanced staff development opportunities
available through CETL
• An increased number of classrooms with
instructional technology equipment (e.g.,
computers, and smart classrooms)
• Supplementing distance education offerings with
CISCO's Telepresence beginning FY 2010
• An upgraded communication systems that is
more efficient and user-friendly
1P8 Monitoring and Revising Curriculum
MATC uses the Learning Systems Quality
Improvement Process (LSQIP) as its main method of
monitoring the currency and effectiveness of its
curriculum. Every five years, each unit undergoes a
LSQIP assessment. The LSQIP assessment is a
comprehensive review of data, trends, processes,
improvements attempted, and results for the previous
five years. The LSQIP Guiding Principles provide
the framework for gathering information and
monitoring the processes outlined in the principles.
The assessment criteria found within each of the
LSQIP Guiding Principles are based on Baldrige
Award and AQIP criteria. At the end of LSQIP,
programs and units receive a LSQIP Assessment
Report, which documents a program or unit’s
strengths and opportunities for improvement. The
aim of this report is to assist learning programs and
service units to focus their improvement efforts.
Table 1.8 provides a comparison between the AQIP
Categories and the LSQIP Guiding Principles and
themes found within each Guiding Principle.
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Table 1.8 Comparison of AQIP Categories and LSQIP Guiding Principles
AQIP Category
1 – Helping Students Learn

LSQIP Guiding Principle
1 – Enhancing Student Learning

2 – Accomplishing Other Distinctive
Objectives
3 – Understanding Students’ and
Stakeholders’ Needs
9 – Building Collaborative Relationships

2 – Stakeholder Needs

Creating & Maintaining Relationships

6 – Supporting Institutional Operations
3 – Continuous Improvement
8 – Planning Continuous Improvement
4 – Valuing People
4 – Valuing People
5 – Leading and Communicating

7 – Measuring Effectiveness

5 – Accountability

Individuals and groups that contribute to the LSQIP
process include the following:
• Program advisory committees or service unit
advisory groups that provide ongoing feedback
• Learning program faculty and staff teams or
service unit personnel
• Program dean or service area supervisor
• LSQIP Review Team
• Institutional Research and Effectiveness (provides
data and coordinates the process)
To see the specific criteria related to curriculum
currency and effectiveness found in each Guiding
Principle visit the MATC AQIP Systems Portfolio
website.
In addition to LSQIP, the College uses several other
methods to monitor the currency and effectiveness of
the curriculum. External accreditation and certification
agencies dictate standards and essentials that provide
clear direction for curriculum content by specifying the
knowledge and skills required to complete selected
programs at MATC. In each new cycle of accreditation
and certification, the agencies provide new or revised
essentials and standards for programs to address and
incorporate into their curriculum, thereby assisting
programs to revitalize their curriculum. Every learning
program is required, by State statute, to have an
advisory committee composed of business and industry
professionals from the local area, with the purpose to
assist “in preparing course materials, in developing
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Criteria Themes
Learner Centered Environment
Relevant, Meaningful Curriculum
Assessing Teaching & Learning
Improving Teaching & Learning
Those Being Served
Understanding Student & Stakeholder Needs

Meeting Identified Needs
Planning
Doing
Checking
Acting
Collaborative Work Environment
Understanding Employee Needs
Employee Support Processes
Future Needs
Measures
Documenting Progress
Using Data Effectively
Sharing Results

instructional methods and vocational guidance
programs.”
WTCS has established procedures to change, suspend,
or discontinue programs statewide. The decision to
change, suspend or discontinue a program may be
initiated by either the College or the WTCS Systems
Office. Recommendations from both the College and
WTCS Office are forwarded to the WTCS State Board.
To discontinue a program, the WTCS Board uses the
following criteria:
1. The program has been modified or combined with
another program which resulted in at least a change
in the program number.
2. Evaluation findings indicate the program is not
meeting its stated objectives.
3. Labor market projections indicate a decrease in
occupational needs.
4. Enrollment, ability to attract students, retention,
placement and other variables indicate the program
is not meeting objectives.
5. The district staff, the local district board, or a
WTCS education director has recommended
discontinuance.
1P9 Determining Student/ Faculty Support Needs
MATC has initiatives and functional areas that are
specifically tasked with supporting learning for students
and faculty. Table 1.9 outlines these areas.
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Table 1.9 Learning Support by User
Provider

Mission and User

Activities
•

First-Semester
Experience

Build the skills necessary for
success in college-level
courses of newly admitted
program students

Testing and
Tutoring

Place students in appropriate
courses & academic support
for all courses

College
Preparedness
and Academic
Advancement
(CPAAC)

Provide college preparatory
instruction and support for
students at the remedial and
developmental levels

Pre-College and
Transition
Programming

Assist middle/ high school
students’ transitioning into
MATC programs and
developmental-level learners
at MATC

MATC Writing
Center

Provide writing support for
students and faculty who
request writing assistance

Orientation experience for all newly-admitted program students with advising, information
and registration in summer and New Student Daze the week before classes begin
• Skill building opportunities for targeted students: (i.e. Learning to Learn Camp, 8- or 16week College Success course or 1-credit Study Skills
• Pilot project that includes administering the Student Readiness Inventory to students in
nine programs
• Pilot project that pairs a New Student Seminar, in which faculty act as the students’
advisor, with introductory courses in Arts and Sciences and Automotive Technician
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Determines students’ math, reading, English and ELL competency by administering the
COMPASS test and placing students in appropriate-level courses
Provides peer tutoring by paid student employees
Offers GED and High School Equivalency Diploma (HSED) instruction
Provides supplemental instruction for students enrolled in courses with high attrition rates
through the use of student group tutors
Provides tutoring in the Truax Learning Center, focusing on general education courses
Provides English Language Learner instruction
Provides developmental advising with a Personal Education Plan
Provides pre-college academic and career development at area middle and high schools
Oversees Tech Prep career pathways and other Tech Prep initiatives, such as Bridge to
Math Success and curriculum alignment with high schools
Provides advising within CPAAC to support transitioning to MATC
Provides advising within the Centers to support under-prepared students
Assists faculty to design writing projects and assessment forms
Provides in-class explanation of Writing Center activities and services
Gives in-class presentations re: various writing tasks (i.e., thesis statement, organization,
research skills, and documentation) upon request
Provides one-on-one supplemental instruction in writing
Provides informational handouts on specific writing tasks upon request
Maintains a Virtual Writing Center online via the MATC website

•

Libraries

To determine and support
the media needs of students,
faculty and staff

Center for
Excellence in
Teaching and
Learning

Provide professional
development opportunities
for faculty and staff

Assigns a librarian to each department to help build journal, book, video and database
resources
• Provides in-class “how-to” sessions re: library resources upon request
• Provides faculty Blackboard support
• Places materials on reserve for specific courses and students
• Provides interlibrary loan services
• Provides walk-up or one-on-one research assistance
• Maintains website that allows students to access online research materials
• Provides space for open computer lab, Learning Center and Writing Center
Offers a variety of workshops and/or courses within the following categories:
• Professional Development Workshops
• Provisional Certification for Instructors
• Technology Training

The Learner Development Center has several offices that support the learning and development of students. The
services of the offices of First-Year Experience, Testing and Tutoring, College Preparedness and Academic
Advancement, and Pre-College and Transition Programming are described in Table 1.9. Table 1.10 briefly
describes other services available to students within the Learner Development Center.
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Table 1.10 Learner Development Center Student Support
Department

Mission

Counseling

Support student life
and personal skills
development

Advising

Support career
development

Disability
Resource
Services

Support academic
needs of students with
disabilities

Activities
•
•
•
•
•
•
•
•
•
•

Accepts students through teacher-, staff- or self-referral
Conducts workshops about study skills and life skills, stand alone and in class
Teaches College Success courses in eight- or sixteen- week sessions
Provides academic skill building information through the Jump Start or Focus sessions
Sees students one-on-one to provide information about life and personal skills issues
Accepts students either through teacher-, staff- or self-referral
Conducts workshops about career planning and exploration, stand alone and in-class
Provides 1-on-1 information about career planning & academic skill building
Determines students’ academic needs based on the disability
Works with faculty to modify curriculum or teaching styles in order to accommodate students’
disabilities
• Provides academic accommodations (i.e., testing accommodations, alternative media,
classroom accommodations, adaptive/ assistive technology, computer hardware and/or
software

1P10 Aligning Co-curricular with Curricular Learning Objectives
Student organizations throughout the College
promote the Core Abilities of Communication, Social
Interaction and Critical Thinking. Student
organization leaders have a set of responsibilities and
are assessed for growth and leadership development
based on the Core Abilities. Each organization has a
three-year plan that uses the Strengths, Opportunities

for Improvements and Insights (SII) assessment tool
to assess all organizational functions and needs.
Table 1.11 shows a selection of student
organizations, their activities or goals, and associated
Core Abilities.

Table 1.11 MATC Student Organizations with Associated Core Ability
Organization

Lead Organizer

Executive
Leadership
Team

Student led

Leadership

Participants

Activity or Goal

Core Ability

Interested student club
members

Representative body for over 40 clubs.
Provides leadership development activities,
educational programs and conferences

•
•

Critical Thinking
Social Interaction

Student Life Office

Interested Students

Provide leadership education and skill
development opportunities

•
•

Critical Thinking
Social Interaction

Program &
Activities Council

Student led

Interested Students

Plans and coordinates a variety of student
activities for the MATC student body

•
•

Communication
Self-Management

Phi Theta Kappa
Honor Society

Student led

Academically high
achieving two-year college
students

Recognizes and encourages scholarship
and service through an international honor
society

•

Critical Thinking

Student
Activities Board

Shared governance:
students and
administration

One member from each
student organization

Is responsible for allocating student fees,
preparing and presenting a long-term plan
to the MATC Board

•
•
•

Communication
Critical Thinking
Self-Management

Student
Ambassadors

Student Life Office

Students nominated and
selected by faculty/ staff

Exemplify and put into practice the vision,
mission, and values of the College at
various events and tours

•
•

Communication
Global & Cultural
Perspectives

Student Senate

Student governed

Elected student
representatives

Represents and advocates for the needs of
students enrolled in diploma and degree
programs

•
•

Communication
Global& Cultural
Perspectives

The Clarion

Student led

Interested students and
faculty

Publishes a bi-weekly student newspaper

•
•

Communication
Self-Management

United Common
Ground

Interested students

Develops, implements and hosts events on
social issues, multiculturalism and global
awareness

•

Student led

Global & Cultural
Perspectives
Social Interaction

•

Global & Cultural
Perspectives

•

Communication

Volunteer Center

Student led

Interested students

Provides resources for students to become
involved in community service

Yahara Journal

Student led

Interested students and
faculty

A student journal of creative writing and art;
also sponsor events that assist the growth
of writing and visual arts at MATC
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MATC currently has over 40 student clubs with
missions that align with the Core Abilities of Social
Interaction, Global and Cultural Perspectives and
Communication. All clubs must be in accordance
with the MATC Student Activities Board “Club
Policies and Guidelines.” MATC's clubs fit into
three categories: networking organizations, special
interest groups and program-affiliated clubs.
Membership in a club is a part of a student’s activity
record and provides evidence of student
development.
The Athletics, Fitness and Health Department houses
the Health Education Center, AODA, the MATC
Fitness Center and Athletics. This department is
aligned with the Core Ability of Self Management by
providing opportunities for students to participate in
activities and programs that promote physical,
recreational and mental well-being. The MATC
Performing Arts program is aligned with the Core
Abilities of Social Interaction and Global and
Cultural Perspectives. This program allows students
to work on all aspects of play production.
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1P11 Determining Student Assessment Processes
MATC uses various processes for student
assessment. MATC created the Plan to Assess
Student Learning Outcomes in order to provide a
comprehensive method of student assessment
throughout the entire time that a student is enrolled at
MATC. A visual representation of MATC’s
assessment processes can be found in Figure 1.1.
Teams that contribute in an ongoing manner to
advising, developing, implementing, and/or
supporting the student assessment process model
include the Assessment and Curriculum Mentor
Team; the Mandatory Assessment, Advising and
Placement (MAAP) Team; and the Arts and Sciences
Course-Level Learning Outcomes Assessment Team.
Each team has a specific charge, expected outcomes
and a timeline for the completion of its work. These
work teams have contributed to the development of
learning outcomes and the processes for the
assessment of these outcomes college-wide and in the
classroom.
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Figure 1.1 MATC Student Assessment Model

Through the work of these teams, an assessment
culture has been established at the College. MATC
recently redesigned or created positions that support
and refine the processes for student assessment of
learning. These positions include:
• Institutional Research and Effectiveness
Manager - Builds college-wide energy,
commitment and follow through on
implementing continuous quality improvement
at multiple levels of the College by:
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o Coordinating LSQIP and AQIP continuous
improvement processes and activities
o Establishing a data collection, analysis and
reporting structure, including student
learning outcomes data
• MAAP Coordinator - Coordinates, implements
and assesses the Mandatory Assessment,
Advising and Placement process
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• CETL Assessment Consultant – Supports
instructional assessment practices by
collaboratively:
o Training individuals and small groups in the
design and implementation of assessment
systems
o Providing technical assistance with the
development of student learning assessment
measures and outcomes, Core Abilities, data
collection, and management of the LOAD
database
o Coordinating the Assessment and
Curriculum Mentor Team
• CETL Curriculum Consultant – Supports
curriculum development practices by
collaboratively:
o Training individuals and small groups in
performance based course design
o Providing technical assistance with the
development and updating of course
Outlines of Instruction.
o Coordinating the Assessment and
Curriculum Mentor Team
• CETL Assessment Fellow – full-time faculty
members given 20 percent release time to:
o Work with the Assessment and Curriculum
Consultants to coordinate the Assessment
and Curriculum Mentor Team
o Support and foster faculty classroom
assessment best practices
• CETL Curriculum Fellow – full-time faculty
members given 20 percent release time to:
o Works with the Assessment and Curriculum
Consultants to coordinate the Assessment
and Curriculum Mentor Team
o Provides support and fosters faculty
curriculum/ classroom best practices.
The WTCS also provides processes that contribute to
student assessment and may contribute to changes in
programs or courses. These processes include an
Employer Summary Survey Report and a Six-Month
and Longitudinal Graduate Follow-Up Survey that
provide data to programs concerning information on
employer satisfaction and the employability of
MATC graduates.
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1P12 Student Preparedness beyond MATC
MATC uses a variety of sources to discover how
prepared students are for further education or
employment. The sources include:
• Evaluation of student performance in capstone
courses, final projects, portfolios, internships, or
fieldwork
• Assessment of Core Abilities achievement
• Six-month graduate job placement rate
• Five-year longitudinal graduate follow-up survey
• Four-year employer survey
• Advisory committee feedback
• Accreditation agency feedback
• Program specific surveys and focus groups
• Licensure or certification results
• Joint Administrative Committee on Academic
Programs (JACAP) review of transfer student
success rates
o National Clearinghouse data for transfer
students
o Transferability of credits through
articulation agreements
1P13 Student Performance Measures Regularly
Collected and Analyzed
MATC collects and analyzes the following measures
of student performance:
• Learning outcomes assessment results at the
Core Ability, course and program levels
• Academic achievement and/or success
• Student success on certification or licensure
exams
• Student success on the job through employer
surveys and placement rates
• Transfer students’ six-year success rates at
University of Wisconsin System institutions
Programs annually analyze five-year trend data
provided by the LSQIP process. Upper and lower
performance levels are provided to aid in the
analysis. The following information is collected and
analyzed at the program level:
•
•
•
•
•
•
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•
•
•
•
•
•
•
•
•
•
•

Table 1.12 shows the number of degree-credit
programs at MATC, how many of them are using the
Learning Outcomes Assessment Database (LOAD)
and how many of them have developed program
outcomes.

Program graduates
Full-time and part-time student participation
Placement in program-related work
Participation by gender
Graduate satisfaction rating
Core course success – “C” or better
Core course success – “B” or better
Average graduate full-time salary/month
Average graduate part-time salary/hour
Current MATC district and state market share
Five-year MATC district and state market
growth

Table 1.12 Degree Credit Programs in LOAD and
with Program Outcomes

An example of the trend data provided to programs
can be found at the MATC AQIP Systems Portfolio
website.
Other measures of student performance and success
are provided by the Wisconsin Technical College
System through its Quality Review Process (QRP)
Scorecard. Occupational and apprenticeship
programs are provided a QRP scorecard. Scorecards
are under development for Liberal Studies, Basic
Education, Learner Development, and Student
Services. Each program has its own scorecard with
measures specific to its needs. QRP scorecards for
programs include data showing measures, targets and
thresholds for:
• Course completion
• Special population course completion
• Minority population course completion
• Second-year retention
• Third-year retention
• Third-year graduation
• Fifth-year graduation
• Job placement rates for all employment
• Job placement rates in related employment
• Non-traditional gender enrollment-measured for
all but less than one-year programs.
An example of a QRP scorecard can be found at the
MATC AQIP Systems Portfolio website.
1R1 Common Student and Specific Program
Learning Objectives Results
The various tables in this section reflect data gathered
on the eight common learning objectives, or Core
Abilities and examples of data gathered on program
outcomes.
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Year

Total
Number of
DegreeCredit
Programs

Percentage
of DegreeCredit
Programs
in LOAD

Percentage
of
Programs
with
Program
Outcomes

2006-07
2007-08
2008-09

91
94
89

97.8%
94.7%
98.8%

97.8%
94.7%
97.8%

Table 1.13 shows how many programs are actively
collecting data on Core Abilities or program
outcomes.
Table 1.13 Outcomes Assessment Data on LOAD
Learning Programs Student Assessment Data
Programs Reporting
Programs in
Year
Program Outcomes/ Core
LOAD
Abilities Data
2006-07
2007-08
2008-09

89
89
88

47.2%
53.9%
46.6%

A&S Departments Student Assessment Data
Year
2006-07
2007-08
2008-09

A&S
Departments
in LOAD
12
12
12

A&S Departments Reporting
Core Abilities Data
25%
50%
16.7%

There is a decrease in the number of programs and
Arts and Sciences courses that are reporting
assessment data. Starting in 2006-2007 and
continuing through 2007-2008 academic year, many
MATC programs transitioned to either a new WTCS
statewide curriculum or a new mandated WTCS
associate degree credit format causing gaps in
outcomes assessment data. Due to this change in
many program's curriculum, the established outcomes
assessment for program courses was disrupted. The
Assessment Consultant is currently working with
programs to review their Learning Outcomes
Matrices and identify new assessments in the
program courses.
The assessment process for Core Abilities includes a
rubric with four levels of skill development
(Beginning, Developing, Accomplished, and
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Exemplary). The rubric was initially used by some
MATC instructors starting in the 2005-2006
academic year. In the future, MATC plans to report
aggregate data on all of the eight Core Abilities
collected from degree-credit programs and general
education courses. An example of an occupational
program’s (Clinical Laboratory Technician) LOAD
database results can be found at the MATC AQIP
Systems Portfolio website. The Learning Outcomes
Assessment Database can be accessed through the
MATC website. For accreditors wishing to access
the LOAD program, please use the following : User
Name: 2345678; Password: temp. All program
outcomes and Core Abilities data can be viewed by
selecting the top header: Data Analysis. To view a
PDF Tutorial for the LOAD program, select LOAD
Tutorial link on the Welcome page in the LOAD
program.
MATC collects employer ratings of recent graduate
performance in the Core Abilities and employer
ratings of the future importance of the Core Abilities,
based on data published in the 2004-2005 Employer
Survey Summary Report, which is the most recent
data available. The New Employer Survey will be
completed in Fall 2009, and new data will be
available Spring 2010.
1R2 Evidencing Acquired Knowledge and Skills
The tables and data within this section provide
evidence that the graduates of MATC’s occupational
programs and Liberal Arts Transfer students have
acquired the knowledge and skills base required by
MATC and its stakeholders for awarding associate
degrees and diplomas or for transferring to four-year
institutions. The tables reflect grade point averages,
graduation rates, performance on licensing exams and
employer satisfaction, all indicators of whether
students have acquired knowledge and skills for
awarding associate degrees and diplomas.
Table 1.14 provides a summary of graduation rates
for MATC, WTCS average graduation rates, and best
WTCS graduation rates, based on IPEDS data
(completions with 150 percent of program length). A
comparison of three-year graduation rates shows that
MATC is graduating more students now than
previously but that the College’s graduation rate has
been below the state average, with the exception of
the most recent year. One explanation for the low
rate is that MATC is one of only three technical
colleges in the state that has a liberal arts transfer
program and many students are transferring to other
higher education institutions before graduation.
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Table 1.14 MATC Three-Year Graduation Rate
vs. WTCS Average and Best Graduation Rates
Graduation Rate
Summary

2004

2005

2006

2007

MATC Graduation Rate
34%
WTCS Best Graduation Rate
59%
WTCS Average Graduation
44%
Rate
Note: Date is start of cohort tracking

33%
57%

33%
61%

42%
60%

43%

42%

39%

Source: IPEDS

Table 1.15 shows the 2007 first-time, full-time
student transfer rates and the retention rate for fulltime students for MATC compared to the WTCS
average rate and WTCS best rate. All information
comes from the Integrated Post-Secondary Education
Data System (IPEDS). The data indicate that MATC
students are transferring to four-year universities at a
greater rate than the average for the Wisconsin
Technical College System. MATC full-time students
are also being retained at a higher rate than the
average WTCS retention rate. MATC does not have
the highest rates in either measure. However, MATC
has the second highest transfer-out rate and the fifth
highest retention rate of all colleges within WTCS.
Table 1.15 2007 MATC Transfer and Retention
Rate vs. WTCS Peers
Transfer

Retention

30%
42%
10%

69%
76%
62%

MATC
WTCS Best
WTCS Average
Source: IPEDS

Table 1.16 shows the average first year GPA (2005 –
2007) for MATC, WTCS average, and WTCS best
results as well as second year retention rate (fall
2006) of WTCS students transferring to the
University of Wisconsin System. MATC’s transfer
student average GPA matches or exceeds the WTCS
average GPA although it does not have the highest
first year average GPA. MATC has the highest
second year retention rate for students transferring to
the University of Wisconsin System. These results
indicate that the College is preparing students with
the knowledge and skills to succeed in a four-year
university setting.
Table 1.16 MATC vs. WTCS Best and Average 1st
Year GPA and 2nd Year Retention
First year Ave. GPA
MATC
WTCS Best
WTCS Average

2005

2006

2007

2.8
3.1
2.8

2.8
3.0
2.8

2.9
3.1
2.8

Second Year Retention Rate
MATC*
WTCS Average
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Table 1.17 shows MATC student performance on
licensing exams for those programs at MATC that
require certification or licensure, comparing the exam
pass rates of the MATC programs to the national
exam pass rates, where applicable. Six of the nine
programs have exam pass rates that exceed the

national rate. Two of the remaining three programs
have exam passing rates that are near or equal to the
national pass rates. The high pass rates on these
licensing exams indicate that MATC students have
acquired the knowledge and competencies to award
them the appropriate degrees and diplomas.

Table 1.17 National Exam Pass Rate Comparison, Selected Programs
Year
2007
2008

Veterinary
Technician
MATC
Nat’l
93.3%
69.4
98%
72%

MATC
89.2%
85.7%

Year
2007
2008

Respiratory
Therapist
MATC
Nat’l
100%
78.8%
100%
77.9%

Optometric
Technician
MATC
Nat’l
69%
50%
100%
72%

Occupational
Therapy Assistant
MATC
Nat’l
93%
86%
100%
83%

Dental Hygiene
Nat’l
96.9%
95.9%

Clinical Laboratory
Technician
MATC
Nat’l
86%
78%
93%
78%

The 2007 Five-year Longitudinal Study of MATC
Graduates provides information about graduate
perceptions and experiences five years after
graduation. There were 2,564 surveys mailed to
MATC graduates with 979 responses, resulting in a
38 percent response rate. Of those who responded,
93 percent were employed in Wisconsin, and 71
percent were employed in a program-related job. The
average annual salary of the graduates grew from
$29,544 in 2002 to $41,277 in 2007. On average,
MATC graduates realized an annual salary growth
rate of 7.9 percent and 40 percent overall salary
growth rate over the five year period. The
employment and salary growth rate is an indication
that the graduates were prepared with the knowledge
and skills necessary to succeed in the workforce.
Looking back on their experience at MATC, 94
percent of the respondents stated that they found
technical college training very important, important
or somewhat important, and 96 percent would
definitely or may recommend MATC to others.
MATC collects information from employers about
how well MATC graduates meet employer

Practical Nurse
MATC
83%
85%

Nat’l
86%
85%

Registered Nurse
MATC
75%
89%

Nat’l
87%
86%

Radiography
MATC
95%
95%

Nat’l
90/8%
91%

expectations, which provides evidence of the
graduates’ acquired knowledge and skills in relation
to the job. This data is collected every five years and
is due to be updated in 2010. The 2004-05 Employer
Survey data indicate that MATC graduates are
meeting or exceeding the employers’ expectations in
most key attributes related to their jobs, particularly
in the areas of problem solving, computer and
organizational skills. It also reflects the idea that
employers believe that a majority of these key
attributes will become more essential in the future,
especially computer skills. To see more results of the
2004-2005 Employer Survey Summary Report visit
the MATC AQIP Systems Portfolio website.
The Employer Survey also collects data related to
their overall satisfaction with recent MATC
graduates. Table 1.18 shows a comparison of
employers’ overall satisfaction with recent MATC
graduates in 1996-1997, 2000-2001, and 2004-2005.
The data show that employers are highly satisfied
with the graduates’ education and are confident that
the students have acquired the knowledge and skills
required to do their jobs.

Table 1.18 Employer Satisfaction with MATC Graduates
Question
Percentage of employers answering “Satisfied” or “Very Satisfied:” How satisfied are you
with the graduate’s technical college education?
Percentage of employers answering “Yes:” Would you recommend graduates of this
program to another employer?
Percentage of employers answering “Confident” or “Somewhat Confident:” How confident
are you that the learning outcomes of the program match the occupational knowledge
needed in the field?
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1996-97
Results

2000-01
Results

2004-05
Results

94%

99%

98%

90%

93%

93%

N/A

99%

99%
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1R3 Associated Student Learning Processes Results
One of the processes associated with helping students
learn is the process of developing and discontinuing
new courses and programs. Table 1.19 shows the
number of new programs developed between 2007

and 2008 by Center. Table 1.20 shows the
discontinued programs between 2007 and 2008 by
Center.

Table 1.19 New or Expanded Programs and Certificates, by Center, 2007 to 2008
Center

Agriscience &
Technologies

Arts and
Sciences

Business and
Applied Arts

Construction,
Manufacturing,
Apprenticeship
and
Transportation
Health and
Safety
Education

Human and
Protective
Services

New/Expanded Programs & Certificates
4 new certificates:
• IT – Java Professional Developer
• IT – PHP Professional Developer
• IT – iPhone Applications Development
• Electronic Assembler
4 new certificates:
• Ethnic Studies
• Creative Writing
• Technical Communications
• Journalism
1 new program
• Engineering Transfer
3 new certificates
• Money and Banking Services
• Sales Academy
• Retail Management
1 program renovation
• Printing – Technical Diploma
9 certificates in progress
• Small Business – Latino Focus
• Small Business/ Entrepreneurship
• Property Management
• Green Meetings
• Insurance
• Integrated Marketing and Media Production
• Hospitality – entry level, Latino focus
• Para-Financial Planner
• Interior Design – Home Staging
2 certificates in progress
• Industrial Maintenance
2 new certificates
• Phlebotomy
• Dietary Manager
1 new program
• Physical Therapy Assistant
3 new certificates
• Human Services, Short-Term – Bilingual
• Preschool Credential Certificate – Bilingual
• Homeland Security
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Reason for Change

Alternative Delivery
Method, if applicable

Meet market needs and technology
changes; expand access; provide
career ladder with additional
coursework

One semester of
intensive training

Respond to student and faculty
interests; provide clear pathway for
students interested in engineering
careers

Courses may be inperson, hybrid format, or
online

Expand student options and meet
industry demand

Depending on the
program/ certificate, inperson, hybrid format,
and online

Separating industrial maintenance
into two different curriculum tracts

In-person

Move from hybrid to in-person due to
lab-based training; meet industry
needs by offering degree-based
offerings; offer complete program at
MATC

Depending on the
program/ certificate, inperson and online

Industry demand, expand training
options for incumbent workers, and
opportunity to create a pathway to
associate degree programs

In-person
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Table 1.20 Discontinued/ Suspended Programs, by Center, 2007 to 2008
Center

Programs Suspended/ Discontinued

Reason

Agriscience & Technologies

2 certificates
• Web Programming Advanced Technical
Certificate
• VOIP/Convergence Certificate

Consistent low enrollment

Business & Applied Arts

Printing (Associate Degree)

Consistent low enrollment and program/ curriculum changes

Analysis of student success rates is another type of
evidence that MATC uses to show that students are
learning. Figure 1.2 shows the five-year percentage
course success trends for degree-credit students in
four different degree types. Course success is
defined as those students who attained a grade of C
or better. The chart indicates that students taking
mainly program-related courses are more successful
than students taking the college transfer and general
education courses. Students in the occupational
associate degree, two-year technical diploma and
one-year technical diploma programs have a success
rate between 80 and 87 percent over the entire five
year period although there has been a slight decrease
over the past two years. Liberal Arts Transfer
students have a success rate that ranges between 73
and 70 percent and again a slight decrease is seen in
the past two years.
Figure 1.2 Degree Credit Student Course Success
90%
85%
80%
75%
70%
65%
60%
2004

2005

2006

Occupational Associate
1-Yr Technical Diploma

2007

2008

Liberal Arts Transfer
2-Yr Technical Diploma

Figure 1.3 shows the overall student success rate of
degree-credit students at MATC. Overall student
success is defined as the total of the graduation rate,
retention rate and transfer rate for a first-time
students entering in the fall semester, four years after
first enrollment. This data excludes programs less
than one year in length and apprenticeships. As the
data show, the overall success of MATC students has
been increasing since 2000. This is particularly due
to the increase in graduation rate for the student
cohorts over time. The 2004 transfer rate appears to
be low, but this may be more due to the collection
process than to student transfers. Transfer data
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comes from the National Student Clearinghouse so
time lags inputting student transfer data and students
waiting to transfer are largely responsible for the
decrease seen in 2003 and 2004.
Figure 1.3 Degree Credit Student Overall Success Rate
Degree Credit Overall Success
70%
60%
50%
40%
30%
20%
10%
0%
2000

2001
Retention

2002
Graduation

2003
Transfer

The Mandatory Assessment, Advising and Placement
(MAAP) process is another method used to help
students learn effectively. Success rates for English
and math courses have improved since
implementation of mandatory placement. The
placement policy requires students taking any level of
mathematics to have a “C” in the prerequisite course
or to place into their desired course based on their
COMPASS math score (or UW Placement). Students
taking an English course are required to have a “C”
in the prerequisite course or place into their desired
course based on their COMPASS writing, reading,
and E-Write scores (or UW Placement). Reading
placement is now in effect for several courses
requiring students enrolling in a college-level history
course, Introduction to Psychology, Music History, or
first semester Early Childhood program courses to
have a “C” in English 1 or Written Communication
or to place into their desired course based on their
COMPASS reading score (or UW Placement).
Since the implementation of mathematics mandatory
placement, the following tables compare enrollment
for three semesters and success for two semesters in
the first three Arts and Sciences mathematics courses
and the highest level CPAAC mathematics course.

Page 31 of 108

2004

Madison Area Technical College
May 2009
Table 1.21 shows a comparison of similar
populations, so fall semester is compared to fall
semester and spring to spring since the populations of
students between fall and spring tend to have
different key characteristics.

Table 1.23 MAAP-assisted enrollments in English
courses

Table 1.21 MAAP-assisted enrollments in
Algebra courses
Course
Basic Algebra
Elementary
Algebra with
Applications
Intermediate
Algebra
College Algebra

Spring
2007
178

Fall
2007
257

Spring
2008
168

Fall
2008
273

505

703

486

781

376

400

365

381

229

276

218

246

When mandatory mathematics placement went into
effect in Spring 2006, there was a downward shift in
credit enrollments from Spring 2005. This trend has
continued. “Downward shift” means that student
enrollment in developmental-level math courses has
increased because of the new placement requirement.
However, this shift has been followed by increased
success rates overall for students.
Table 1.22 shows the success rates in mathematics
courses between Spring 2007 and Spring 2008 and
Fall 2007 and Fall 2008.
Table 1.22 MAAP-assisted Algebra Course
Success Rates
Course
Basic Algebra
Elementary
Algebra with
Applications
Intermediate
Algebra
College Algebra
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Table 1.23 shows MAAP assisted enrollments in
English courses in Spring 2007 and Spring 2008 and
Fall 2007 and Fall 2008 for Written Communications
and English 1.

Spring
2007
75%

Fall
2007
69%

Spring
2008
80%

Fall
2008
74%

59%

65%

55%

62%

68%

65%

56%

67%

62%

71%

76%

66%

Course
English 1
Written
Communications

Spring
2007
650

Fall
2007
1137

Spring
2008
704

Fall
2008
1022

552

786

453

795

Table 1.24 shows the success rates in college level
English courses between Spring 2007 and Spring
2008 and Fall 2007 and Fall 2008. As with math,
similar semesters are used in order to compare
similar populations.
Table 1.24 MAAP-Assisted English Course
Success Rate
Course
English 1
Written
Communications

Spring
2007
64%

Fall
2007
70%

Spring
2008
58%

Fall
2008
71%

66%

66%

65%

66%

The MAAP coordinator also examines the success of
students who complete developmental-level courses
and then take entry-level credit courses. Table 1.25
shows the success rates of students who took the
developmental level 3 course, Elementary Algebra
with Applications, before enrolling in Intermediate
Algebra, compared to those who were placed directly
into the course. Table 1.25 also shows the success of
students who completed Elementary Algebra with
Applications after successfully completing the
developmental level 2 course, Basic Algebra,
compared with students who were placed directly
into the course. The data continues to show that
students who enroll in a developmental course are as
successful as or more successful than students
placing directly into the course.
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Table 1.25 Math Course Success: Developmental Course Completers vs. Directly Enrolled
Basic Algebra Taken

Elementary Algebra Taken

Fall 2006
Spring 2007
Fall 2007
Spring 2008

Spring 2007
Fall 2007
Spring 2008
Fall 2008

Elementary Algebra Taken

Intermediate Algebra
Taken

Fall 2006
Spring 2007
Fall 2007
Spring 2008

Spring 2007
Fall 2007
Spring 2008
Fall 2008

AQIP Category #1

Elementary Algebra Success Rate
Student Completed Basic
Student Directly Enrolled
Algebra First
in Elementary Algebra
70%
70%
52%
71%

67%
70%
62%
70%

Intermediate Algebra Success Rate
Student Completed
Student Directly Enrolled
Elementary Algebra First
in Intermediate Algebra
60%
67%
57%
69%
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It is very difficult to look at similar data for English
due to several changes in the curriculum and course
offerings in the past two years. The numbers of
students enrolling in the college-level courses from
developmental-level courses are small due to these
changes. The Arts and Sciences and CPAAC English
departments have analyzed data for the past several
years and have made significant changes to the
curriculum and an effort to better align their courses.
In the fall of 2008, the Arts and Sciences English
department offered Introduction to College Writing, a
transitional course designed to strengthen writing
skills for students planning to enroll in English 1. The
English department in CPAAC also changed
curriculum in its writing courses. The highest level
course, Academic Writing 5 & 6, provides a more
rigorous developmental course to prepare students for
program courses and for the transitional English
course. Success data from these course changes will
not be available until after Spring semester 2009.
Faculty are also looking at data tracking students
from one course to the next in an effort to identify
why students may not be progressing on in the
writing sequence.
MAAP is focusing on implementing a mandatory
college reading level for reading intensive courses.
Currently, a college-level reading score is required
for English 1, Written Communications, Introduction
to Psychology, all History, Music History, and first
semester courses in Early Childhood. In Fall 2009, all
biology, chemistry, and first semester courses in the
Human Services program will also require a college
reading level. Due to the variety of courses and
programs students move to after taking a reading
class, it is hard to track significant numbers of
students to determine success in future classes.
However, although the numbers are small, the data
collected on students moving from a reading course
to Introduction to Psychology indicates that students
who have taken a reading course are not doing as
well as students who score directly into the
psychology course based on their COMPASS reading
score. The Arts and Sciences and CPAAC reading
departments are working to improve the
developmental courses so that successful completion
will improve success of students in future collegelevel courses. The two departments are also looking
at better course alignment, cut score validation, and
the development of other methods of instruction and
assistance to address the needs of the students.
1R4 Comparison of Results

included throughout the Results section of this
Category. MATC compares the results of its
developmental instruction in math and English with
reported national norm results. The national norm for
successfully completing a college-level mathematics
course after completing a developmental course
ranges from 41 to 77 percent. MATC’s results for
these students over the past three semesters ranged
from 57 to 69 percent, which is within the national
range of results. The national norm results for
successfully completing a college-level English
course after completing a developmental English
course ranges from 64 to 91 percent. As mentioned
previously, it is hard to evaluate the success of
developmental students moving to college English at
MATC in the past two years, due to the changes in
course offerings. The small numbers available for a
comparison saw a range of 68 to 78, which is within
the national range but is shifted toward the lower end
of the range.

1I1 Improving Current Processes and Systems
Improvements in student learning processes at the
institutional level may be initiated by a variety of
inputs: an assessment of current progress, exposure to
best practices identified by other institutions or
consultants, or state system initiatives. When a need
for improvement has been identified, the College
Council creates a team of faculty and administrators
and provides them with a formal charge. The team
investigates the issue and makes recommendations
for action. The implementation of the improvement is
normally then assigned to the appropriate
institutional office and supported by staff designated
for these positions. Recent examples of
improvements designed and implemented in this
fashion include the Core Abilities process, the
Learning Systems Quality Improvement Process
(LSQIP) and the process to develop new program
outcomes.
A Continuous Quality Improvement process has been
developed utilizing the Six Sigma DMAIC process
(define, measure, analyze, improve, control) and a
corps of Six Sigma trained CQI mentors. The CQI
mentors work with each improvement team as a way
for MATC to implement standardized process
improvement in the College. This process change is
due to the result of an AQIP Action Project:
Continuous Quality Improvement Mentor Corps
chartered Fall 2006. For more information about the
CQI Mentors, see Category 8.

Comparisons of MATC’s results with national norms
and Wisconsin Technical College System peers are
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1I2

Setting Targets, Improvement Priorities
and Communication

MATC looks at current results for student learning
and development at various levels throughout the
organization. Depending on the measure, targets for
improvement may be set by different offices, groups
or external agencies. Within the College, targets for
improvement are prioritized and set by the College
Council during its annual planning retreat. The
improvements are then incorporated into the ThreeYear Strategic Plan. Outcomes and measures are
created for each improvement goal, based on input
from the work of specific work teams, the College
Balanced Scorecard and data-based reports. The
current targeted improvements can be found in their
entirety in Category 8. The College communicates
its current results and improvement priorities through
the following means:
• Progress reports on the Three-Year Strategic
Plan, as well as College Balanced Scorecard, are
provided to the College Council and Board of
Trustees throughout the year.
• Progress reports and any revisions to the ThreeYear Strategic Plan are provided to employees
during the Fall Convocation at the start of the
unit planning cycle.
• Notable achievements throughout the year are
provided to the public through news releases and
during presentations to specific stakeholder
groups while employees receive the information
through MATCMatters, the internal electronic
newsletter.
At the college level, the AQIP Steering Team created
CQI Teams (Continuous Quality Improvement) to
assess college processes and recommend
improvements. The current CQI Projects related to
student learning are:
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•
•
•
•

Flexible Learning
Course Portfolio
Student Retention
Transitioning Developmental Students

At the program/Learning Center level, the LSQIP
process provides the basis for organizational selfassessment. The process serves three important roles:
• To help improve performance practices,
capabilities and results
• To facilitate communication and sharing of
best practices
• To serve as a working tool for understanding
and managing performance
The goals of the process are to deliver increased
value to students and stakeholders and to improve
overall effectiveness and capability.
At the classroom level, course improvement is built
into the curriculum development process through
the inclusion of assessment tools and through the
College CQI project on Course Portfolios. The
MAAP initiative is a former AQIP Action Project
that provides ongoing support for course
improvement and student learning.
Another aspect of improving student learning
focuses on improving teaching (in addition to
improving curriculum). To this end, our Center for
Excellence in Teaching and Learning (CETL)
provides a multitude of professional development
opportunities for full- and part-time teachers.
Among these opportunities are classes, workshops,
one-on-one mentoring and training, and resources
and materials to improve teaching. Topics can
include teaching strategies, technology training,
and the Wisconsin Technical College System
Certification courses.
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AQIP Category 2: Accomplishing Other Distinctive Objectives
2C1 Other Institutional Objectives
Chapter 38 of the Wisconsin State Statutes authorized
the creation of the Wisconsin Technical College
System (WTCS) for one of two principle purposes.
The first purpose is to provide occupational
education, with additional information and results
provided in Category 1. The second purpose, which
is to “Provide customized training and technical
assistance to business and industry in order to foster
economic development and the expansion of
employment opportunities,” forms the basis for
Category 2. The College’s efforts to fulfill this
purpose are primarily focused in three different units,
with each unit supporting a different set of
stakeholders and/or sector of the economy. These
four areas include Business, Industry, and
Community Services (BICS), the Business
Procurement Assistance Center (BPAC), and the
Regional Economic and Workforce Development
Directors.
The Business, Industry and Community Services
Department’s mission is “to build and sustain
effective partnerships with businesses and
organizations to meet their needs with high quality,
innovative, market-driven employee development
solutions.” BICS achieves its mission by providing
customized training, technical assistance and skills
assessment to business and industry district-wide.
The Business Procurement Assistance Center’s
mission is to “provide technical and marketing
assistance to Wisconsin businesses to empower
entrepreneurs to compete in the government
marketplace.” BPAC supports Wisconsin businesses
and entrepreneurs seeking to win contracts from the
federal government. BPAC provides group and
individual business counseling sessions as well as
procurement training events throughout the State of
Wisconsin.
As a way to better coordinate and manage the
economic and workforce development efforts of the
College at the regional campuses, the College created
a new position titled the Regional Economic and
Workforce Development Director. This position’s
goal is to provide the “overall leadership and
management of an economic and workforce
development region within the MATC District
…through the establishment of partnerships that
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encourage growth and visibility for the College.” By
having a single position in charge of all economic
and workforce related initiatives in a single
geographic area, the College is in a better position to
understand community needs, enhance the potential
for new collaborations and partnerships, ensure
timely and effective delivery of service, allow for
optimal communications to occur, and make the most
efficient use of resources.
2C2 Alignment with Mission, Vision, &
Philosophy
When the mission, vision and values statements of
Madison Area Technical College were created, they
were designed with the two statutorily mandated
purposes in mind. Fostering economic development
and expanding employment opportunities are a part
of MATC’s mission to “provide accessible, high
quality learning experiences that serve the
community,” support the College’s vision of
“Transforming lives, one at a time,” and are in line
with the College’s values of “Excellence, Respect,
and Integrity.”
In November of 2004, the College Council adopted
the following Economic Development Mission
Statement:
“Madison Area Technical College as an employer,
purchaser, real estate holder, job creator,
advisor/network builder and workforce developer
assists area individuals, organizations and businesses
to create and improve economic activity as part of a
collaborative, long range commitment to develop
communities and strengthen the regional economy.”
This Economic Development Mission Statement
underpins the work of the three units focused on
economic and workforce development and also
guides the collaborative relationship building efforts
of the College.
2C3 Supporting Helping Students Learn
The units working primarily in economic and
workforce development support the concept of
Helping Students Learn at different points along the
learning path.
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The Regional Economic and Workforce
Development Directors serve as liaisons between the
College and the community as well as business and
industry. They serve as information conduits by
supplying needs information to the learning
programs. Collaborative relationships develop or are
strengthened as a result of this position’s input and
knowledge of the College and business and industry.
Their recommendations are strongly considered when
determining the mix and availability of learning
programs at the regional campuses.
The technical assistance, customized training and
skills assessment services provided by the Business,
Industry and Community Services (BICS)
Department are many times considered either
preparatory or supplemental to the instruction
provided by the learning programs. Many of the
trainings provided are adapted from instructional
materials developed for the classroom by learning
programs. Collaboration between BICS and learning
programs has resulted in a number of customized
training opportunities.
The Business Procurement Assistance Center is more
directly concerned with supporting economic and
workforce development than helping students learn.
The service BPAC provides improves the regional
economy through the generation of government
procurement contracts. Some of the results include
the retention and creation of jobs and the demand for
new skilled workers. An MATC graduate can be the
beneficiary of BPAC’s work because they may be
able to find program-related employment.

the College Council created a cross-functional
Economic Development Work Team. The Economic
Development Work Team was given the charge to
create an Economic Development mission statement,
inventory current MATC economic development
activities, research the changing nature of work,
identify Economic Development Best Practices used
by 2-Year Community Colleges, and recommend
strategies, initiatives, processes and outcome
measures for improvement. The recommendations of
the Economic Development Work Team were
instrumental in the College’s re-organization, which
resulted in the creation of dedicated positions focused
on Workforce and Economic Development and the
development of a Three-Year Strategic Plan that
incorporates many Workforce and Economic
Development outcomes.
2P2 Communicating Expectations
The main communication tool regarding the
College’s economic and workforce development
efforts is the Three-Year Strategic Plan. This plan is
posted on the MATC website, and serves as the main
planning tool of the College. Since each unit must
align their unit plan strategies with a Strategic Plan
goal, each unit has an opportunity to contribute to the
economic and workforce development efforts of the
institution. The Strategic Plan goals and outcomes
primarily related to economic and workforce
development can be seen in Table 2.1.
Table 2.1 Strategic Plan Goals and Outcomes Related
to Economic and Workforce Development
Goals

The College participates in regional economic
development planning with community leaders,
permitting better alignment with the community’s
long-term vision and plans. By understanding
current and future workforce needs, the College is
better able to adjust the learning programs and
prepare students for jobs of the future. For example,
one recent outcome of regional economic
development planning was the initiation of Career
Ladders, a project designed to create flexible learning
modules for incumbent employees.
2P1 Determining Other Distinctive Objectives
MATC’s Other Distinctive Objective is mandated by
state statutes. However, the College is allowed to
determine how it will fulfill this objective. The
College wished to implement a systematic approach
that would permit it to meet the current and future
economic and workforce development needs of the
District. In order to develop this systematic approach
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Goal 2: Opportunities
and options for learning
reflect the needs of
students and clients.

Goal 4: Community,
education, and business
partnerships result in
enhanced educational
opportunities.

Outcomes
Outcome c: Accessible career
pathways will be created by
building curriculum modules in
programs that lead to identifiable
technical and/or academic skills,
by entering into transcripted credit
agreements with district high
schools and by creating contextual
basic skills instruction that enables
transition to career programs.
Outcome b: Three to five key
strategic partnerships will be
identified and an assessment and
improvement model will be
implemented.

In addition to MATC’s stated commitment in the
Three-Year Strategic Plan, the College also regularly
communicates its role in supporting and enhancing
the regions economic and workforce development to
elected officials, community members and students
through news releases, newsletters, and on the
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MATC Website. Through these communication
venues external stakeholders learn about the
College’s efforts and its results.
2P3 Determining Faculty and Staff Needs
The Unit Plan process is the primary method the
College uses to gather the information required to
determine faculty and staff needs relative to its
economic and workforce development efforts. When
a unit identifies a strategy for implementation, it also
includes the resources needed to successfully carry
out the implementation. The resources identified can
include such items as funding, staff development, or
support by an outside organization or internal unit.
The internal units identified in this process are
notified of the originating unit’s request along with a
description of the strategy to be implemented.
Other methods of collecting faculty and staff needs
related to economic and workforce development
include facilitated discussions, program advisory
committee meetings, and environmental scans.
Information gathered through these methods is
provided to the individuals most directly affected by
the information.
Weekly reporting via an online discussion board and
monthly face-to-face meetings create alignment,
foster synergy and improved collaboration among the
areas focused on Economic and Workforce
Development initiatives. The sharing of knowledge
and information regarding the internal and external
environment and working more closely enhances the
leveraging of resources.
2P4 Assessing and Readjusting Objectives

and review its processes designed to support
economic and workforce development on multiple
levels. Table 2.2 shows the various levels of
assessment, the individuals or groups involved and
the assessment method. For example, MATC
requires inputs to its strategy from the President and
the Director of Grants and Special Projects who both
serve on boards of the regional planning body called
“Thrive.” MATC has been a leader in the recent
formation of this regional approach for the cities of
the south central area of Wisconsin. Although the
exact process varies by group, each group or
individual reviews the relevant data and any
associated materials, reviews the current and
expected environment and then compares the
measures against any targets. Once the measures
have been reviewed and assessed, the group or
individual decides upon an action. The action is
communicated to the appropriate people and any
revisions or changes are implemented. This process
follows the Plan-Do-Check-Act cycle used for all
projects and activities at MATC. The three main
economic and workforce development units (BICS,
BPAC, and EWD Directors) are business sensitive
operations and need to adapt quickly. Therefore,
their assessment and readjustment process occurs
much more quickly and is in response to the current
business environment.
A good example of readjusting to changing dynamics
is the College’s reaction to the region’s loss of jobs
by providing a comprehensive inventory of assistance
to the dislocated worker. An Economic and
Workforce Development Director compiled a list of
services designed to respond rapidly to the changing
needs of the community. This information was
developed into a webpage, which is now prominently
featured on the main page of the MATC website.

MATC is not able to adjust this objective as it is
mandated by law. However, the College does assess
Table 2.2 Assessment, Review and Adjustment of Economic/Workforce Development Processes
Level

Groups Involved

College-Wide

• Executive Team
• College Council
• Board of Trustees

Learning Center

• Economic & Workforce
Development Council
• Learner Success
Symposium
• Leadership Council

Department/Unit

• Advisory Committees
• Unit Planning Teams
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Measures or Inputs
• Appropriate Goals & Outcomes from
Three-Year Strategic Plan
• Appropriate Measures from College
Balanced Scorecard
• Periodic reports from BICS & BPAC
• Environmental scan
• Employment & industry trend reports
• Demographic projections
• Enrollment trends
• Employment Forecasts
• Stakeholder conversations
• LSQIP program data sheets
• Industry-specific journals & reports
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Outcome or Action
• Identification of targets
• Reaffirmation or revision of the
Goals, Outcomes or Measures
• Strategy approval or revision
• Recommendations for strategy
implementation or revision
• Recommendations for new
Goals, Outcomes or Measures
• Unit plan revision
• Personal Development Plan
revisions
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2P5 Measures
As MATC examines its economic and workforce development progress on a number of levels, it is difficult to list
all the measures currently used by all the different units, departments, and divisions of the College. Therefore, Table
2.3 only shows the measures associated with College-wide operations or the three primary units responsible for
economic and workforce development.
Table 2.3 Measures & Results of Economic & Workforce Development Efforts
Area or Unit

Measures (2P5)

Results (2R1)

College-wide

College Balanced Scorecard:
1. Percentage of graduates placed in a
program-related job
2. Percentage of employers indicating satisfied
or very satisfied overall rating for contract
training
3. Percentage of employers indicating satisfied
or very satisfied overall rating for MATC
graduates

1. 74.7% overall employed in program-related
jobs
2. 95.5% employers satisfied or very satisfied
with contract training
3. 80% employers satisfied or very satisfied
with MATC graduates

1. 77% - WTCS
statewide average
2. N/A
3. 79% employers
satisfied or very
satisfied with MATC
graduates

Business,
Industry and
Community
Services

1. Percent of Contract Revenue by organization
type
2. Number of unduplicated employees served
3. Number of unduplicated participants served
4. Number of businesses served
5. Number of new customers
6. Contract revenue generated
7. Grant revenue secured
8. Indirect cost recovery

1.
2.
3.
4.
5.
6.
7.
8.

See Figure 2.1 below
5,398 unduplicated employees served
10,019 unduplicated participants served
290 businesses served
107 new customers served
$1,613,727 contract revenue generated
$210,000 grant revenue secured
$465,165 indirect cost recovery

1. Unknown
2. Unknown
3. Unknown
4. Unknown
5. Unknown
6. Unknown
7. Unknown
8. Unknown

Business
Procurement
Assistance
Center

1. Number of businesses served
2. Number of procurement training events
3. Number of initial counseling sessions
4. Number of follow-up counseling sessions
5. Number of contracts awarded to BPACassisted businesses
6. Dollar value of contracts awarded to BPACassisted businesses
7. Overall satisfaction with BPAC services

1.
2.
3.
4.
5.
6.
7.

1,000+ businesses served
52 procurement training events
389 initial counseling sessions
1,805 follow-up counseling sessions
5,426 contracts awarded
$753.4 million: value of awarded contracts
96.2% satisfaction rate with BPAC services

1. Unknown
2. Unknown
3. Unknown
4. Unknown
5. Unknown
6. Unknown
7. N/A

Regional
Economic
and
Workforce
Development
Directors

1. Qualitative Measures
2. Growing collaborative partnerships
3. Effective & sustainable relationships with
stakeholders

Available upon request.
(Refer to Quarterly Reports)

2R1 Results
The results for the College-wide efforts as well as the
three major economic and workforce development
initiatives can be seen in Table 2.3 and Figure 2.1.
Individual program or unit results may be available
upon request.
2R2 Results Comparison
Many of the measures used by the College are not
comparable with other educational or noneducational institutions or organizations. This is
because the measures used are unique to MATC or
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Comparable
Results (2R2)

Unknown

information was not available for comparisons. For
those measures for which MATC has comparison
information, see Table 2.3. Much of the available
comparison data comes from the Wisconsin
Technical College System Client Reporting System
Reports. The WTCS Client Reporting System
collects data from each of the 16 technical colleges
and provides preformatted reports on a variety of
measures at the college-wide, program cluster, and
individual program levels.
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Figure 2.1 BICS Percentage of Contract Revenue,
by Organization Type
Federal
Gov't, 1.7%

Business &
Industry,
51.7%

Educational
Institutions,
8.8%

WI Local
Gov't , 20.0%

WI State
Gov't, 17.9%

2R3 Strengthening and Enhancing the Institution
By focusing on economic development activities, the
College enhances the economic vitality of our
community as well as enhances its relationships with
the community, business and industry, local and
municipal governments and non-profit community
based organizations. Producing a high quality, welltrained workforce and supporting the creation of local
employment opportunities and the growth of
entrepreneurial activity permits the business
community to flourish and compete in the global
marketplace. However, should an economic
downturn occur the College is able to provide Rapid
Response services to employees of companies that
are closing or laying off workers. For example,
MATC is currently working with approximately 100
dislocated workers per week with anticipation of
soon serving an additional 300 workers per week.
There are more than 30 companies waiting for Rapid
Response services in anticipation of layoffs.
The College is viewed as an integral part of the
overall community’s economic engine, encouraging
the business community to network and build
relationships with MATC. Through this work the
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College gains insights into “real world” business
challenges, sees where curriculum could be adjusted,
and acts proactively in adapting to the changing
needs of business and industry.
As a result of the networking and relationship
building the College has done, two new initiatives are
beginning. MATC is in the process of creating the
Minority Business Resource Center, which will
provide all of the current MATC services, but with a
focus on the unique circumstances created by
minority ownership. The second initiative is the
development of a Career and Employment Center.
The Career and Employment Center will be a
partnership with employers that will support a
student’s transition from the College into programrelated jobs.
2I1 Improving Systems and Processes
After the Economic Development Work Team
researched and reported on the “Best Economic
Development Practices in Two-Year Colleges,” the
College began to create a system that would
demonstrate its “Top-down commitment to economic
development throughout the college system” by
ensuring greater alignment within the College in its
efforts regarding economic and workforce
development. The changes that resulted from this
commitment occurred throughout the College and on
every level. Also, MATC has done an analysis of
areas covered by its Regional Economic and
Workforce Development Directors and has identified
a gap in the southwest area of the MATC district.
Therefore, in August 2009, a new position is being
added to serve the economic and workforce
development needs of this area. Table 2.4 provides a
summary of systems and processes created to
improve the College’s efforts in economic and
workforce development.
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Table 2.4 Improvement Systems and Processes
Impact

Activity

Primary Stakeholders

Expected Improvements

Re-organization of the College to create academic
clusters and re-align reporting structure
Active involvement in Thrive

All College employees
President and Grants
Director

Create economies of scale, reduce
redundancy, and permit more
flexible, responsive processes
Current knowledge of reports
needs

Enhance services and leverage existing resources by
aligning the economic and workforce activities for a
single point of contact for industry

Learner Success
Administrators, BICS,
BPAC, Regional
Campuses,

Improved customer experiences
and provide a comprehensive
inventory of services

Regional
Campuses

Conduct a regional needs assessment to develop a
new program portfolio and initiatives
Expand economic development activities and
services to the regional campuses
MATC representative on Workforce Development
Boards collaborating for rapid response to changing
community needs
Creation of an additional economic development
director position
Minority Business Resource Center to foster
economic development activity within the minority
business community

Economic and Workforce
Development Executive
Directors (3), Campus
Managers (2), regional
campus faculty and staff

Improved customer experiences

Unit Level

Utilize the College’s program review process (LSQIP)
to enhance awareness and efforts to address
economic and workforce development needs

All instructional and service
units at MATC

Improve alignment between
College processes and systems,
increase accountability, and
document unit progress

College-wide

Learner
Success

2I2 Setting Targets, Improvement Priorities, and
Communicating Results
College-wide targets are set by the College Council
during its annual Strategic Retreat, normally held in
the summer of each year. These targets are
incorporated into the Three-Year Strategic Plan.
Division- and unit-level targets are normally created
during the annual unit planning process. The targets
and measures of the division- and unit-level unit
plans must be aligned with at least one of the goals
and outcomes of the Three-Year Strategic Plan.
As shown in Table 2.1, there are two major outcomes
related to the economic and workforce development
efforts of the College. These improvement priorities
are creating accessible career pathways and
identifying and improving key collaborative
partnerships. Both the College Council and Economic
and Workforce Development Systems Integration
Council felt that addressing these two issues would
provide the most effective change and results for the
College. The Economic and Workforce Development
Systems Integration Council (SIC) has been working
on a plan to address the issue of accessible career
pathways. The team of College personnel who
examined Category 9, as a part of the Systems
Portfolio update process, has created a
recommendation for addressing the identification and
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improvement of key collaborative partnerships. The
College Council will receive these recommendations
and decide on an implementation plan during the
2009-10 academic year.
The improvement priorities have been communicated
to all College stakeholders in a number of ways. The
Three-Year Strategic Plan is available in print format
or online from MATC for any interested person.
Updates or revisions regarding the goals, outcomes or
its associated activities are communicated through
all-staff in-services, in the MATCMatters employee
electronic newsletter, in press releases and media
packets, and in selected marketing and informational
materials about the College available to both internal
and external stakeholders.
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AQIP Category 3: Understanding Students’ and Other Stakeholders’
Needs
3C1 Key groups of students and stakeholders
MATC categorizes and defines its students and
stakeholders in the following four groupings:
• Prospective Students have not yet matriculated to
MATC, may or may not have indicated an interest
in MATC or are in the admissions process.
Prospective students are segmented into traditional
(typically 18-24 years of age) and non-traditional
(students 24-years-old plus) students. Traditional
students generally attend MATC in order to gain a
first-time career or transfer to a four-year college,
while non-traditional students may enroll for
wider range of reasons including college transfer,
retraining, enhancing current skills, GED or
HSED completion, ESL courses, pursuit of a new
career, or enrichment courses.
• Current Students are enrolled in a course and/or
program and are segmented by educational intent
and/or needs. The subgroups of current students
are: 1) program-enrolled students; 2) undeclared/
undecided enrolled students; 3) students taking
credit courses; 4) students taking non-credit
courses; 5) state-defined special population
students; 6) students under-prepared for college
level English, math and reading, and 7) students
enrolling in Business, Industry and Community

•

•

Services (BICS) credit and non-credit contract
classes, and Business Procurement Assistance
Center (BPAC) clients.
Community Groups are organizations and
agencies within the twelve-county MATC district.
Examples include: community-based
organizations; state and local legislators;
taxpayers; alumni; grant providers; donors;
education institutions; and Economic/ Workforce
Development Boards.
Business and Industry are organizations that
individually or jointly purchase education or
training services or employ MATC students and
graduates. Business and industry partners include
the following sectors: manufacturing, healthcare,
government, educational organizations, nonprofits, professional associations, public safety
agencies, finance and insurance, economic
development organizations, and other agencies.

3C2 Requirements and Expectations
Table 3.1 summarizes some key requirements and
expectations of different student and stakeholder
groups.

Table 3.1 Identified Needs of Stakeholder Groups
Stakeholder

Prospective
Students

Requirements and Expectations
•
•
•
•

Receive information in a timely & friendly manner
Enrollment services (admissions, registration, financial assistance)
Receive support to achieve their educational goals
Receive employability skills and career knowledge

• Access to current technology, guidance, advising, tutoring & disability

Current
Students

•
•
•
•
•
•
•
•
•

resource services
Financial assistance available
Employability skills training
Job placement and career advising available
Clean, safe, up-to-date facilities
Treated with respect
Supported in completing educational goal (Degree, Diploma, etc.)
Qualified instructors
Access to library services
Flexible course offerings & scheduling to fit lifestyle & work needs
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Methods Used to Identify Needs
•
•
•
•
•

Focus group research
Campus visit evaluations
Graduate report
Enrollment Management Plan
College Success/ Career Pathways for Success
courses

•
•
•
•
•
•
•
•
•
•

Front Desk survey
Admissions survey to assess services
SSI – Student Satisfaction Inventory
Mandatory Assessment, Advising & Placement
Event & workshop evaluations
Student Development & Success database
Student Involvement database
Advising & Career Resources assessment
Disability Resource Service review
BICS course evaluations
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Stakeholder

Requirements and Expectations
•
•
•
•
•
•
•

Community
Groups

Methods Used to Identify Needs

Appropriately use tax dollars
Accessible district-wide education in high demand focus areas
Provide an economically viable workforce
Up-to-date course curriculum
Participate in boards and advisory committees
Provide information about MATC programs and services
Increase access to information for non-English language groups

• Up-to-date relevant programs that meet business & industry
Business and
Industry (B&I)

3P1

•
•
•
•
•

standards
Credentialed faculty with relevant industry experience & knowledge
Innovative on-demand training options in multiple delivery formats
College and program information available online
Provide a good return on investment
Participate in boards and advisory committees

•
•
•
•
•

Stakeholder meetings
Advisory committees
MATC membership in community organizations
Community outreach opportunities
Community-based partnership meetings

•
•
•
•
•
•
•
•
•
•
•

Program advisory committees
Stakeholder conversations
Contract training evaluations
College environmental scanning
National trends research
Trade associations
Industry Needs Online Survey
Industry Partnerships
Consortium and Multi-recipient training
Economic & Workforce Board feedback
BPAC customer contact

Identifying Changing Needs of Students

MATC uses a variety of data sources to identify the
changing needs of students. Each student
engagement activity has been developed with a
specific outcome in mind. If an activity achieves its
outcome, it is assessed for potential expansion in
terms of times, number of events, location, etc. Other
activities are as follows:
• Data reports from Institutional Research and
Effectiveness (see resource listing 3R1)
• Surveys of internal and external stakeholders
• Focus Groups with students and parents
• Program and activity evaluations (Jump Start to
Success Sessions, Stepping into the Future,
Focus on the Future (CPAAC Orientation),
BICS courses/ training
• Observations by college staff
• Customer Feedback
• Systems Integration Councils – primarily those
that address issues impacting student success
• College Spotlight (Open House)
• New Student Daze
• High School Juniors – Parent’s Night
• Career Pathways
• Partnerships (i.e., Workforce Development
Board communicates needs of dislocated
workers, underemployed, unemployed and youth
opportunity workers)
• Customized on-site employee needs surveys
Annual Online Industry Needs survey
• Various standardized and customized skill
assessments (Work Keys, NOCTI tests, TABE,
customized basic math assessments, etc.)
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The data that result from these sources is analyzed
both on a College-wide and individual unit basis, as
appropriate. Strategies to address unmet needs are
incorporated in various College-wide plans and on
the unit plan level. The latest analysis revealed the
following key unmet student and stakeholder needs:
• Information disaggregated by student population
group would be helpful
• Increased collaboration with high school
counselors that occurs during high school visits,
High School Counselor Day, Tech Prep meetings
and professional development days
• Online BICS Employer Satisfaction survey
• Process to determine the needs of non-credit
students, who currently are not provided a formal
feedback mechanism
The following are examples of previously identified
student and stakeholder needs whose remediation
strategies and/or plans have been implemented.
• Counseling and Disability Resource Services staff
presence increased at regional campuses
• Implementation of First Year Experience activities
(Orientation, Learning to Learn Camp, New
Student Daze, College Success Course)
• Decreased admissions application processing time
due to streamlined process and restructured
Enrollment Services office
• Operating hours of student-related services
extended district wide
• Multi-recipient professional development contract
training workshops for incumbent workers based
on survey analysis

Page 43 of 108

Madison Area Technical College
May 2009
• Collaboration with consultants to offer high

demand training such as Lean Manufacturing
• Hired Academic Advisor for students transitioning
from non credit to credit courses
For other improvements that have occurred as a result
of MATC’s student and stakeholder needs
identification process, visit MATC’s AQIP Systems
Portfolio website.
Despite all the improvements that have taken place,
the College is still working to address previously
identified unmet needs. Among these previously
identified unmet needs are:
• Service gaps for students on program waiting lists
• Service gaps for dislocated, under-employed,
unemployed and special target groups
• Consistent application of student service policies
across student population groups and campus
locations
• Service gaps for students wishing to transition
from non-degree to degree credit programs (i.e.,
English as a Second Language (ESL), Adult Basic
Education (ABE), and General Educational
Development/ High School Equivalency Diploma
(GED/HSED) instruction)
• Adequately providing MAAP (developmental)
courses at regional campuses
3P2

Building and Maintaining Student Relations

Prospective Students
The Prospective Student Relations (PSR) office
maintains the primary relationship with prospective
students. The PSR office maintains relations with
prospective students through the following activities:
• Communications are regularly sent to prospective
students, with specific information for different
groups (traditional, non-traditionally aged, etc.)
• Selected district high schools visited 2 – 4 times
per year
• Campus tours given to school groups and
prospective students, reaching 10,000 to 12,000
prospective students annually
• Provide informational events like Experience
MATC, Career Pathways, College Spotlight,
Jumpstart Sessions, Junior Night, Senior Days,
Parent Night, Financial Aid Awareness Night,
college fairs, corporate education fairs and
SWACHE Consortium education fairs.
• Publications and websites are kept current with the
assistance of the Enrollment and Marketing
department
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Other offices and departments at MATC assist in the
recruitment of and provide services for prospective
students. The School-to-Career office works with
partners in the K-12 system to provide career and
academic learning programs and activities for both
high school students and K-12 professional staff.
The College Preparedness and Academic
Advancement Center provides a four event series to
non-degree credit students preparing to transition to
degree credit courses or programs that include:
• College Success course
• Transition services
• Step into the Future presentations
• Focus on the Future orientation
The Business, Industry and Community Services
(BICS) office along with other personnel involved in
economic and workforce development provide the
following services to a specific sub-set of prospective
students:
• Rapid Response meetings, in conjunction with the
Wisconsin Department of Workforce
Development, to discuss educational options for
dislocated workers due to plant closings
• Professional Development catalog of one-time and
series training opportunities occurring throughout
the year and in varied locations
• Online Training matrix that provides training
course objective information and schedule; allows
individuals to request additional information about
specific training services
Current Students
MATC provides current students with a wide variety
of experiences that can build a relationship. The
following list includes examples of the opportunities
available:
• New Student Daze event at all campuses
• Learner Success Program for at-risk students
• Mandatory Assessment Advising and Placement
process which places students in appropriate level
courses based on assessment scores in math,
reading, and writing
• Students stay informed through hallway
information monitors, College Website, e-blasts,
student newspaper, and bulletin boards
• Campus Life and Enrichment activities which
include student clubs and organizations,
Performing Arts, Forensics, Intercollegiate
Athletics, Intramural Athletics, Fitness Center,
and volunteer service opportunities
• Global awareness and study abroad programs
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• Professional advising and counseling services

•
•

•
•
•
•
•

provided by Learner Development staff, and
faculty and academic division assistants
Health programs provided through the MATC
Fitness Center and the health educator
Articulation agreements with the University of
Wisconsin System colleges and universities, and
private colleges allows students to continue their
education
Scholarships for continuing students
Apprenticeship programs for on-going training
Internship and clinical experiences for students in
select programs
Access to Conflict Management Services
Career skills development and support through
advising and resume writing and interview skills
workshops and seminars

The College does a number of things to maintain its
relationship with students. Among the services and
processes used to maintain relationships with
students are:
• Assigning Academic Coordinators to each
Learning Center to address ongoing student
advising needs
• First Semester Experience services and events
enhance a student’s initial College experience
• Class sizes are intentionally kept small to allow
for more one-on-one instruction, assistance and
advising from faculty
The College provides different services to those
students receiving instruction as a part of contract
services. In addition to the services mentioned for
the regular credit students, contract students may also
receive:
• On-site company career development
opportunities
• Support through one of the Career Pathways
projects (Career Pathways for Success, Lab
Sciences Career Pathways, and Industrial Career
Pathways), which, in addition to instruction, also
provides referral services to college advising,
assessment, financial aid and transition support.
• Referral to services available at the local Job
Center
3P3

Identifying Key Stakeholder Groups’
Changing Needs

An AQIP Action Project conducted a market research
study focused on two areas: Meeting the Educational
Needs of MATC Students and Communities, and
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Meeting the Needs of MATC Students and
Communities. The current enrollment management
plan and a marketing plan were developed based on
this work.
Table 3.1 outlines strategies used for identifying the
changing needs of stakeholder groups. Other methods
of identifying changing needs include:
• Partnerships with industry provide learning
programs information on trends and needs
• Collaboration with local Economic Development
Boards
• Annual On-line Industry Needs survey
• Analysis of high priority federal and state grants
through collaboration within the College (
Learning Centers, Grants Office, Financial
Services Department and others )
• CPAAC connections with over twenty community
outreach groups to understand and address local
community needs
• Aggregate external stakeholder feedback from
community groups and business and industry is
reviewed annually by the College Council for
inclusion in the broader plan for the College.
Additional analysis of community groups and
business and industry needs include the following:
• The BICS Professional Development workshops
offered are a result of analysis of Industry Partner
and on-line surveys feedback
• Collaborative partnerships with local Economic
Development Boards build industry consortiums
and secure grant funds to support common
business needs
• Community agencies collaborate with College to
secure grant funds and enter into sub-contract
agreements
3P4

Building and Maintaining Key Stakeholder
Relations

To build and maintain relationships with community
and Business and Industry groups, MATC utilizes a
variety of feedback mechanisms. Relationships with
the community are built through:
• Partnerships with community-based organizations
along with other higher education institutions that
provide educational opportunities for targeted
communities
• Opportunities for alumni and donors to support
MATC through scholarships and donations; it is a
MATC Foundation goal to triple its net assets over
the next five years
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• Stakeholder meetings to identify needs and inform

•
•
•
•

•

the community of MATC services (legislative
meetings, superintendents’ meetings, Community
Councils of Color meetings)
Non-profit community groups may request use of
MATC facilities without charge
Arts and cultural events held at MATC facilities
are open to the public.
New web-based services like AskMATC and
Inside MATC keep stakeholders informed
Advertisements in media markets announce
upcoming events, semester registration, new
programs, and job opportunities
Sponsorship and attendance at local community
events (Boys and Girls Club, YWCA, etc.)
General community members serve on Foundation
Board committees

Relationships with business and industry are built
through the following methods:
• BICS, Adult Continuing Education (ACE) and
CPAAC collaborate with community outreach
groups and local job centers to offer educational
services
• Each business and industry partner is assigned a
BICS liaison
• Easily accessible training information available
via BICS website
• Just-in-Time BICS training opportunities offered
based on requests by Business and Industry
• BICS web-based newsletter sent to business,
industry and community partners.
• BICS and the Business Procurement Assistance
Center (BPAC) send targeted marketing to
partners regarding training opportunities
• Business community members serve on learning
program advisory boards and committees
• Technical assistance provided through BICS
contracts
• Federal procurement consulting and training
sessions assist businesses receive federal funding
• Community outreach luncheons hosted by the
MATC Foundation
• Periodic stakeholder conversations hosted by the
MATC District Board
• Participation in local, regional and state
economic development initiatives
• Business incubation, small business development
and entrepreneurship training available
3P5

New Student and Stakeholder Groups

AQIP Category #3

Many different offices, departments and individuals
continually seek to identify new student and
stakeholder groups that can benefit from MATC’s
educational offerings and services. Some of the more
notable efforts include:
• The Diversity and Community Relations
Department and Institutional Research and
Effectiveness teamed to complete a South
Madison Strategic Plan, which examined the
needs of minority groups and individuals living
in the South Madison area, an area currently
underserved by the College.
• A Geographic Information System (GIS) is used
to map students and demographic trends by
location within the District
• Integration of Statewide TechConnect (job)
system with the Graduation Report will help to
determine employment trends and job openings
• Lifelong Learner Systems Integration Council
formed to conduct research and ensure college is
poised to attract and fully serve returning adult
students.
• The Higher Education Partnership (collaboration
between MATC, UW-Madison, Edgewood
College and UW-Extension) works to
understand prospective student needs and supply
information regarding educational options.
• Program advisory committees composed of
business and industry experts provide input to
learning programs
• Analysis and review of national and state
business and industry trends
• Analysis of local business and industry partners
• Partner with local Economic Development
Councils and Workforce Development Board on
strategic plans
• Four Community Councils of Color serve as a
rich source of information regarding the needs of
four separate ethnic groups: Native American,
African American, Hispanic and Asian and
Pacific Islander. Additionally these Councils
work to strengthen / build relationships with
these communities.
Decision-makers at various levels of responsibility
use data from these sources. On an annual basis the
data is reviewed and plans are created to address the
priority needs of students and stakeholders.
3P6

Complaint Resolution

Complaints are currently collected by each site (e.g.,
Enrollment Center, President’s Office, Vice President
for Student Success Office, etc.) or unit and issues
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are addressed locally. The Enrollment Center created
a customer service position to design and implement
a centralized process for handling complaints. The
customer service position will also analyze data
collected in the process to recommend changes in
college processes and services.
Non-academic student conflicts, concerns, or
complaints are handled through Conflict
Management Services, which is administered by the
Learner Development Division. Conflict
Management Services remains objective and neutral
while assisting students to address conflicts and
complaints. The service assists with interpersonal
conflicts, discrimination and harassment allegations,
and non-academic student grievances. Academic
misconduct and final grade disputes are handled by
processes outside of Conflict Management Services.
If a student is not satisfied with the outcome of the
informal grievance process, they may request a
formal appeals process with either a Judiciary
Review Board or an Academic Appeals Board.
Grievance data is reviewed annually by the
Counseling Center Director and the Executive Dean
of Learner Development.
Stakeholder complaints are collected individually by
each department and that department responds to the
complaint. The method of complaint collection and
response varies, depending upon the stakeholder
group. The following are examples of how MATC
handles complaints from various stakeholders:
• BICS customers complete a satisfaction survey
after the end of each contract. Complaints are
documented and followed up, as needed.
• BICS students complete an evaluation after each
session to provide suggestions for change.
Complaints regarding instruction are evaluated
and addressed by the training liaison. BICS
students also have access to Conflict
Management Services if needed.
• A superintendent’s survey has been developed to
monitor the relationship with area school
districts. Issues and concerns are addressed
appropriately and quickly.
The College is investigating ways to centralize all the
various complaint processes, allowing for a review
on a more systematic basis. This review will be used
to evaluate and improve the effectiveness of internal
processes. The College anticipates that a pilot project
attempting to centralize the complaint process will
occur beginning July 2009.

AQIP Category #3

Communication about complaint resolution processes
and outcomes are provided to students via the Clarion
student newspaper, hallway information monitors, all
student GroupWise e-mails, reports to student groups
and organizations, within the Campus timetable, on
the MATC website and on the MATC portal, Inside
MATC. Externally, complaint resolution processes
and outcomes information is provided via the District
timetable, visits by President and Trustees to school
district board meetings, and at MATC District Board
meetings.
3P7

Satisfaction Measures

There are a variety of methods and processes used by
MATC to determine student and stakeholder
satisfaction. Student satisfaction is determined based
on data collected using the following tools:
• Noel-Levitz Student Satisfaction Inventory –
degree credit student satisfaction survey
conducted every two years; last administration
was spring 2009.
• Student Opinionnaire Survey – collects student
satisfaction regarding each course taken
• Graduate Survey – satisfaction with program
content six months after graduation
• ACE Student Evaluation – collects non-credit
student satisfaction regarding each course taken
• Apprenticeship Survey – annual apprentice
satisfaction with program content and instruction
• BICS Training Evaluation – Participant
satisfaction with training provided
• Retention Rate – annually measures semester-tosemester and year-to-year retention
• Graduation Rate – annually measures cohort
percentage of students graduating three years
after first enrollment
Stakeholder satisfaction is likewise collected through
a variety of methods. Some of the data used to
determine stakeholder satisfaction come from the
following:
• Employer Survey – satisfaction with MATC
graduates, collected every five years
• BICS Employer Satisfaction Survey – Employer
satisfaction with contracted training
• DaneTrak – annual survey of community
perception of MATC’s effectiveness and
satisfaction rating
• BICS Repeat Customer Rate – percentage of
previous year’s customer contracting for training

Page 47 of 108

Madison Area Technical College
May 2009
• Stakeholder Forums – facilitated discussions

3R2 Student Relationship Results

with various stakeholder groups and Board of
Trustees, conducted annually
• Communities of Color – forum for minority
community members (Asian, African American,
American Indian, and Hispanic) to discuss issues
of interest

MATC uses four separate measures to assess the
student’s relationship to the institution. These four
measures are: Percent of students with a grade of C
or better in courses, Graduation rate disaggregated by
credential type, Placement rate upon graduation and
Transfer rate. Data for the most recent year’s results
can be found in Table 3.3.

Both the student and stakeholder information is
analyzed on an annual basis by the College Council,
Board of Trustees and specific individual units in
order to assist in planning and implementing
improvement projects. Several of these satisfaction
measures are found in the College Scorecard.

Table 3.3 Student Relationship Results
Measure

3R1 Student Satisfaction Results
Below is a table that shows a sample of the results of
the most recent student satisfaction measures.
Table 3.2 Sample Student Satisfaction Results
Measure

Current Data

2009 Noel-Levitz Student
Satisfaction Inventory
Overall Mean Rating
Graduates who indicated
satisfied or very satisfied
for training received

Overall mean
rating of 5.71 on a
7 point Likert scale

Increase of 0.27
from 2007 – Nat’l
Norm was 5.44

2008 cycle rating
was 96.6%

Decrease of 1.2%
compared to 2007

7.98 on a 10 point
Likert scale, 10 =
very satisfied
3.66 on 4 point
Likert scale, 4 =
Strongly Agree

0.6 decrease from
previous year’s
results

2008 Overall satisfaction
with BICS Training
Student Opinion Survey
– Agree Instructor was
knowledgeable
Apprenticeship Survey –
satisfied or very satisfied
with training

98.7% – 2008
cycle

Target

Course Success - Percent >C grade
Graduation rate, fall 2005
1. Occupational Associate Degree
2. Liberal Arts Associate Degree
3. Two-year Technical Diploma
4. One-year Technical Diploma
Occupational Associate & Technical
Diploma Placement Rate, 2005 cohort
Transfer rate,
• Liberal Arts Associate Degree
• Occupational Associate Degree
College application yield rate, fall
semester

Change

3R3
3R4

84.9%

44.8%
21.7%
56.7%
52.1%

42.9%
20.9%
50.5%
38.7%

73.9%

70.9%

35.2%
16.2%

35.4%
16.7%

60 %

54.6%

Stakeholder Satisfaction Results and
Stakeholder Relationship Results

The results for stakeholder satisfaction can be found
in Table 3.4. Measures indicating stakeholder
satisfaction include employer satisfaction with
MATC graduates, BICS Employer Satisfaction with
Training survey, DaneTrak Community Survey and
the percentage of repeat contract clients. Table 3.5
shows the results for stakeholder relationships.
Measures for stakeholder relationships include the
percentage of the district population served, the
percentage of district population who agree or
strongly agree that MATC meets the learning needs
of its communities, and the percentage of district high
school graduates enrolling directly into a degree
credit course or apprenticeship.

No Comparisons
available
No change from
previous survey
data

The data indicate that students are satisfied or very
satisfied with the services and instruction provided by
MATC, although there have been some slight
decreases in two measures. However, in most cases
MATC’s student satisfaction rating is on par with or
exceeds the satisfaction ratings seen by other higher
education institutions.

Table 3.4 Satisfaction Results from College Balanced Scorecard Measures
Measures

Target

Comparisons

Current Results

Employer satisfaction with MATC graduates (2005)

100%

WTCS comparison

98.3%

BICS Employer satisfaction with contract training

100%

Unknown

95.5%

95% A or
B rating
for all
items

N/A
N/A
N/A
N/A
N/A

91.3% (+1.0%)
89.6% (+1.3%)
87.7% (+1.3%)
88.5% (+2.9%)
87.8% (+0.6)

75%

Unknown

49%, 60% 3-yr average

DaneTrak Community Survey – April 2008 results, rating
MATC with a grade of A or B related to:
• Offering a good value
• Supplying high quality education
• Training students for well-paying jobs
• Meeting the needs of employers
• Helping students focus on success
Percentage of returning contract clients, 2006-07
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Data

86.3%
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Table 3.5 Stakeholder Relationship Results from College Balanced Scorecard Measures
Target

Comparisons

Current Results

Percent of district population served (2008)

Measures

10%

WTCS comparison

7.4% (-0.5%)

DaneTrak Community Survey - Agree or strongly agree
that MATC meets the learning needs of its communities

95%

unknown

83%

District high school graduates enrolling directly into a
degree credit course or apprenticeship, 2006

25%

WTCS Best = 26%

20%

(CRM) system is being investigated for better
customer documentation

3R5 Comparison result
MATC compares its student satisfaction data with
other higher education institutions using the measures
listed in Table 3.6. With one exception, MATC is
performing better than its comparison group. Other
satisfaction and relationship measures the College
uses, such as the BICS Training survey and Student
Opinion Survey are institutionally-created so it is not
possible to compare these measures.
Table 3.6 Student Satisfaction Comparison Data
Measure
2009 Noel Levitz Student
Satisfaction Inventory
2008 Graduate Survey
2004 cohort Technical
Course Completion Rate
2004 cohort Overall
Graduation Rate
2005 Graduates
Placement or Transfer
Rate

Comparison
Source & Results

MATC
Results

Nat’l Norm, 5.44

5.71

WTCS Ave., 97%

97%

WTCS Ave., 80.38%

83.48%

WTCS Ave., 65.11%

68.11%

WTCS Ave., 89.46%

89.26%

3I1 Improving Systems for Understanding Needs
MATC has implemented the following to improve its
processes and systems for understanding student and
stakeholder needs:
• Five System Integration Councils (SIC) within
Learner Success are charged with improving
processes related to student learning
• College Council has been trained in Continuous
Improvement principles and incorporates CI
principles in its decision-making process
• A collection of on-line survey tools are available
for use by a variety of student and stakeholder
groups to help gather needs data
• Partnerships with key student and stakeholder
groups, such as the Workforce Development
Board of South Central Wisconsin, permit
collaboration to improve needs data collection
• BICS website used to collect client requested
training; a Customer Relations Management

AQIP Category #3

3I2

Setting Targets, Improvement Priorities,
and Communicating Results

The College has a number of methods to set targets
for improvement related to understanding the needs
of students and other stakeholder groups, depending
on the group affected. Many times a method for
determining a target is embedded with the measures.
For those measures on the College Balanced
Scorecard, the College Council determines the
improvement target at its summer retreat, after
examining all data and reviewing comparison data.
Measures that affect smaller portions of the College
are created at the unit level. Improvement targets for
student and stakeholder satisfaction are set by each
relevant department during the unit planning process.
For example, BICS has set revenue and headcount
targets to be met over the next five years and annual
goals for annual revenue, special projects, and
customer contacts. A cohort of Continuous Quality
Improvement (CQI) mentors, who were trained in Six
Sigma principles, work with high priority
improvement projects to, among other things,
determine appropriate measures and targets.
Three of five Strategic Plan goals are directly related
to student or stakeholder needs. These three goals
are:
• Opportunities and options for learning reflect the
needs of students and clients.
• All who interact with MATC have positive
experiences.
• Community, education and business partnerships
result in enhanced educational opportunities.
College Council identified five critical improvement
projects that were implemented in July, 2007. These
five projects replace the outgoing AQIP Action
Projects and each will have one College Council
member assigned as a Champion. The five projects
are:
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• Admissions for restricted programs – streamlining

•

•

•

•

the admissions process for programs with waiting
lists
Discrete Registration – standardize registration
processes for programs not able to use the
“normal” registration process
Non-degree Transition – Create connections and
provide interventions for students taking noncredit courses (Adult Basic Education, Continuing
Education, Community Service, etc.) who wish to
transition to degree credit courses
Room Scheduling – optimize the room scheduling
process to better meet instructional and meeting
needs
Course Portfolios – create portfolios of course
materials and content, beginning with those
courses most likely to be taught by a part-time
faculty member

Externally, the College has a much larger and more
diverse group of stakeholders and no single method
of communication would reach every stakeholder
group. Some of the ways that MATC communicates
its results and improvement priorities include:
• District Timetable – published twice a year
• Program Advisory Committees – information is
sent to each advisory committee at least annually
• Personal visits to District area School District
Boards by President and a Board of Trustee
representative
• Press Releases – information sent to local news
outlets regarding important activities and issue
• Website
• Letters to Editors and visits to local editorial
boards

In addition to the five projects listed above, a second
set of five projects was selected from the 90+
proposals developed at the College’s March 2007
Vital Focus meeting. The five additional projects
are:
• Campus Culture – improve employee perception
of the College
• Communication – improve employee trust and
morale by positively affecting communications
• Alternative/ Flexible Learning – improve support
for processes related to alternative delivery and
flexible learning strategies
• Student Success – improve the processes and
procedures that support student success
• Innovation – create a process to recognize/ reward
innovative practices
Units having student contact have developed metrics
as a prelude to improve services. Some of the current
improvement projects are:
• An ImageNow reporting system developed to
streamline the application processing system for
faster service to students
• MATC website is being re-designed to enable the
targeting of target specific audiences
Communication of MATC’s results is important so
that students and stakeholders understand that their
voices have been heard and their needs understood.
Internally, communication occurs during the
quarterly Convocation session, in published meeting
minutes for the College Council, Leadership Council,
and President’s Advisory Council, and information is
also provided in MATC Matters, an internal
electronic new source.
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AQIP Category 4: Valuing People
4C1

Strengthening the Focus on Student
Learning

The structure of the College is based on systems and
processes with a focus on providing better service to
students and stakeholders. The current structure has
three divisions, each with a separate focus. Strategic
Advancement brings together the institutional units of
the College that advance MATC through marketing,
enrollment development, communication, and public
relations, as well as through increased relationships
and funding sources from grants, foundation, and
alumni. It coordinates college strategies through AQIP,
continuous improvement, institutional effectiveness
and research, as well as seeking performance
excellence through its human resources. Infrastructure
Services provides the support services needed by the
College, such as Facilities, Technology Services,
Financial Services, Auxiliary Services and Internal
Audit.
The third and largest division of the College is Learner
Success, which provides all the instructional and
student services. Learner Success is composed of six
Learning Centers, which are organized around related
program clusters (e.g., Construction, Manufacturing,
Apprenticeship and Transportation), and the Learner
Development Center, which houses student services
and adult basic education (College Preparedness and
Academic Advancement). Systems Integration
Councils, with representatives from all employee
groups, refine cross-functional processes. Each
Learning Center has a consistent support structure that
corresponds with the administrative needs of its
programs and strengthens the connection between
faculty at the regional campuses and Learning Center
Deans and Associate Deans through reporting
relationships.

In addition to the Systems Integration Councils, a
variety of cross-functional teams address specific
issues. The broad topics under which the teams
operate include Student Success Initiatives, External
Relations, Internal Systems and Processes, College
Culture and Planning and Budgeting. A more
comprehensive list of the various work teams is
available from the Office of the President.
Several recent and ongoing student learning-related
improvements include:
• Increased support for Blackboard, in terms of
technical support, a peer mentor program, and
additional training opportunities.
• Increased web delivery resources, in terms of online
instructor training, a student and employee portal,
and increased student and employee services
through the portal.
• Additional support and training for accelerated
learning course delivery, including required
competencies for faculty and orientation for
students.
• Increased access to student services through a onestop referral source for counseling, disability
resources and advising, expanded student services
hours, and evening Administrator-On-Duty to
provide immediate support for staff and students.
• Increased student success-related services through
provision of academic advisors district-wide,
College Success courses targeted toward at-risk
student groups, and creation of program-specific
College Success courses.
• Increased retention efforts through the hiring of an
Associate Dean of Retention and Student
Development to address college-wide retention
activities.
4C2 Key Geographic and Institutional Factors

There is a strong union role within the College. Each
of the major categories of employees, with the
exception of Administration, is represented by a union
bargaining unit: full-time faculty, part-time faculty
and PSRP. Table 4.1 shows the number of employees
MATC has in each of the categories of employees.
Table 4.1 Employees by Category & Status
Category
Faculty
PSRP
Administrators

AQIP Category #4

Full-time
445
372
98

Part-time
1721
88
0

MATC is located near the seat of the state government
and the flagship campus of the University of
Wisconsin. The College also maintains a presence
throughout a twelve-county service district. This
presence requires MATC to be responsive to political,
social and economic factors for the College’s
constituents as well as its employees.
MATC includes a main campus and four instructional
centers located in Madison, Wisconsin and four
regional campus locations. MATC is fortunate to be
located in an area where there is a highly-trained
workforce available as a ready source of new
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employees and is regarded as a desirable employer. A
majority of the full-time administrators, faculty and
staff are located at the Truax campus. However, some
faculty travel between locations to teach and deliver
courses, while others deliver content through televised
and online courses. Maintaining multiple locations
requires that administration and support staff are
available at each facility. The regional campuses are
divided into two regions – North region consisting of
the Portage and Reedsburg campuses and East region
consisting of the Fort Atkinson and Watertown
campuses. Each region is served by two
administrators. The Regional Economic Development
Executive Director is responsible for workforce and
economic development issues in the region. The
Campus Manager is responsible for the daily
operations of the two campuses.
A majority of part-time employees at MATC are
adjunct faculty. At the Truax campus, part-time
faculty are mainly used as specialists in a specific skill
or course. The full-time faculty contract has a target of
25 percent of the credit course sections at Truax be
taught by part-time faculty. A large percentage,
between 80 percent and 94 percent, of the course
sections taught at the regional campuses, community
educational centers and in the College Preparedness
and Academic Advancement Center (CPAAC) are
taught by part-time faculty.
Several institutional endeavors are affecting how the
College utilizes its faculty members. One of the goals
of the College is to increase alternative delivery
methods, such as Telepresence Interactive Television
(ITV) courses, online and hybrid courses, and
accelerated courses, which will affect the workload of
full-time faculty members, resulting in the hiring of
additional part-time instructors. The Business and
Industry Contracting Services (BICS) Department
contracts for incumbent worker training opportunities,
resulting in the need to sub-contract both part-time and
full-time faculty members. The grant writers in the
Grants Office are writing successful grants, which
necessitates the hiring of more faculty members. The
College is also exploring ways to add full-time faculty
at regional campuses in an effort to maintain a
consistent instructional presence across the district.
College initiatives have resulted in moving some
faculty from instructional roles to project coordination
roles (e.g., Student Success and Preparedness
Coordinator, First Year Experience Coordinator,
Assessment Coordinator, Instructional Technology
Coordinator, etc.)
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4C3 Workforce Demographic Trends
The institution uses data from a variety of sources,
such as the Census, Bureau of Labor Statistics,
Wisconsin Department of Commerce and Wisconsin
Department of Workforce Development, to determine
the demographic trends affecting the MATC
workforce. The following are trends that MATC will
likely see occurring over the next ten years.
• The MATC district population will continue to
grow, but not as rapidly as we have seen recently.
• Increases are expected in every racial or ethnic
group except for Native Americans, and a large
increase in the Hispanic population will likely have
linguistic and cultural implications for the College.
• Retirement age people will grow to become the
dominant age sector of MATC’s district.
• Wisconsin’s labor force is growing slowly, and it is
growing older.
• There is a growing adult population in need of retraining; life-long learning is being seen as more of
a necessity than a luxury.
These trends are mirrored in MATC’s employees.
During the past five-seven years, the
administration, faculty and staff have been
retiring, leading to numerous opportunities to hire
new employees in these areas. Figure 4.1 shows
the number of faculty and PSRP employees in
different age ranges at MATC. The increase in
the Hispanic/Latino population has resulted in
more positions that require bilingual/ bicultural
staff. One of the Affirmative Action goals of the
College is to increase the number of minority
faculty by 43 between 2005 and 2010. However,
recruiting and hiring people of color remains a
challenge.
Figure 4.1 Full-Time Employees by Age Range
Full-Time Employees
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learners, professional development and training
initiatives are delivered through Center for
Excellence in Teaching and Learning (CETL) that
provides support and training services for all
employees of the College. Table 4.2 shows a
selection of key training initiatives along with the
associated employee audience for each initiative.

4C4 Key Training Initiatives
The College has a highly developed set of
experiences that support its values of Excellence,
Respect and Integrity. Following the Learning
College principle that all college employees are
Table 4.2 Key Current Training Initiatives
Audience
Part- & Full-Time Faculty,
Instructional Administrators
All full- & part-time faculty
All certified positions
All administrators
All PSRP
All employees moving into
leadership positions
All new employees
All employees
All employees
All employees

Training Initiative
Instructional staff are required to complete seven WTCS certification courses with continuing
development courses once initial certification has been completed; courses are taught throughout
the MATC District and online.
Universal Design in Instruction.
Learning Academy – five day summer training session providing in-depth exploration of certification
course topics.
Leadership Council – periodic information session regarding new and updated policies or other
issues affecting administrative staff.
Summer Support Staff In-Service – new in 2007, a one-day workshop designed to meet the
specific needs of PSRP district-wide.
Leadership Academy – leader training experiences provided at three sequential levels: Basic –
new managers; Fundamentals – leaders throughout the College; Advanced – current leaders
Mandatory orientation for all new regular employees – three days for full-time faculty, two days for
administrators and PSRP, four hours for part-time faculty.
Tech Academy – annual two-day workshop-based technology training, with training provided by
employee technology users.
Convocation Days – four days per year with “tracks” appealing to various employee groups, two
days concentrated on instruction, two days concentrated on support staff.
Ongoing training for new technological systems.

The College has implemented a number of key
policies or support activities which foster a strong
training environment. Two policies that the College
has implemented to support employee development
include contractually providing faculty with eleven
preparation days and six in-service days and allowing
select full-time faculty and staff members to act as
CETL Fellows, including release time from work to
assist CETL in designing and delivering training.
Some of the support activities now in place include
faculty mentoring faculty, creation of a Professional
Development Advisory Team, Technology Support
Mentors, and regular communications to all
employees related to training and development
opportunities. Many of the support activities are
coordinated by the Center for Excellence in Teaching
and Learning
Some of the training initiatives and support activities
that MATC intends to implement include:
• Improving and expanding training opportunities
for part-time faculty
• Expanding and enhancing E-Learning
opportunities in order to train faculty to teach in
an online environment
• Developing training specifically designed for
Program Lead Teachers and Program Directors
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• Creating a virtual CETL presence to facilitate

online training options.
• Developing a training for faculty who would like

to serve as faculty advisors and teach a new
student seminar
4P1 Required Employment Credentials, Skills,
and Values
The credentialing process for new employees of
MATC begins with the creation of the job
description. Minimum skills and competencies are
determined by national standards as well as credential
requirements imposed by the Wisconsin Technical
College System. Other considerations which must be
met, depending upon the specific position, include:
• Faculty and instructional supervisors must meet
WTCS certification requirements
• Liberal Arts Transfer faculty must also meet
University of Wisconsin credentialing standards
(Master’s Degree plus 12 credits in the discipline)
• PSRP staff may be allowed to use work and life
experiences as equivalent options in education and
experience
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In cases where the requirements are not clear, MATC
consults with peer institutions and/or the Wisconsin
Technical College Systems Office.
Hiring Processes
Once the job description has been completed, the
position is advertised and applications are received.
MATC implemented an online application which
allows for electronic screening of candidates that
meet the minimum qualifications and provides for the
capability to ask applicants questions about key
knowledge, skills, and abilities, which adds value to
the screening process.
Initial screening of the applicants takes place within
Human Resources. Candidates who do not meet the
minimum qualifications are removed from the
application pool. The remaining candidates are
screened using a rubric developed in conjunction
with the position’s supervisor or hiring committee.
The screening process includes these four steps:
• Identify duties and responsibilities considered by

the supervisor and others as vital to the position
• Identify key competencies, detailing the skills,

education and training considered the minimum
required for an individual to succeed in the
position
• Identify ways to predict which candidates are most
likely to have those competencies
• Identify depth and breadth criteria, determined by
the supervisor and others as the specific
competencies required for a specific position
When a faculty position is being considered, faculty
members in the academic area are also involved in
the entire screening process.
The hiring process includes interview teams drawn
from the academic or service areas that closely
interact with the new employee, the supervisor(s) of
the employee, and an external expert in the content
area. Each interview team for externally advertised
positions also includes an equal employment
opportunity representative and may include a
community representative to ensure a balanced
committee. The hiring committee reviews the
Human Resources screening results, and the results
may be adjusted if necessary. In an effort to diversify
the hiring pool, MATC has implemented a candidate
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category system, with an equal number of candidates
from each category being interviewed. The candidate
categories are: Traditional (highly experienced
individual in the specific position), Rising Star
(individual with less experience but shows great
promise), Diverse (individual with less experience in
the position but whose diverse experiences would
benefit the College), and Internal Employee.
During the interview, candidates are asked to provide
specific details about their skills or ability to do a
certain job. The goal of the interview is to discover
real facts about a person’s past work performance
and capabilities by using a series of behaviorallybased interview questions that are grounded in the
position’s competencies and the values of the
College. Each applicant also completes a positionrelated skills test. For instance, faculty candidates are
asked to complete a teaching demonstration. The
interview team uses this information to predict the
applicant’s suitability for the position and MATC’s
culture.
4P2 Recruitment, Orientation and Personnel
Planning
MATC recruits on a local, regional or national scale,
depending on the skill level and responsibilities of a
position. MATC uses a national recruitment strategy
for all full-time faculty and administrative positions
in order to increase the diversity of the candidate
pool. Part-time faculty and PSRP recruiting occurs
locally and regionally. Recent changes in the parttime faculty hiring system have centralized both
recruitment and minimum qualification review
processes within Human Resources. The online
application allows for the development of pools of
candidates for each instructional area. This permits
additional opportunities for the College to actively
recruit and diversify the part-time faculty while
insuring that candidates meet WTCS certification
requirements prior to hiring.
Table 4.3 provides a sample of the various media
outlets which MATC uses to advertise employment
opportunities, by scope of search. National searches
will utilize all three levels of advertising while
regional searches will only incorporate the regional
and local levels.
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Table 4.3 Sample MATC Advertising Venues for Employment Opportunities
Local
Capital Newpapers
Madison.com
Asian Wisconzine
Capital City Hues
Madison Times
LaCommunidad
UMOJA

Regional
Milwaukee Journal Sentinel
Wisconsin.govjobs
WisconsinJobNetwork.com
Wisconsin Tech Connect
WI Jobs for Grads
Minneapolis Star Tribune
Chicago Tribune

The College provides orientation for all new full-time
employees. The Human Resources Department
coordinates the orientation process and employees
learn about the College’s history, mission, vision and
values, Board directives and policies, employmentrelated issues, employee services, resources, and
expectations. Part-time faculty members are also
invited to attend the part-time faculty summer
institute, which was designed for their specific needs.
Each new employee receives information on. An
orientation primer is available on the MATC website
for all employees. In addition to this general
information, each employee receives an orientation to
their functional unit by their supervisor.
A strong salary and benefits package along with good
working conditions contribute to a high average
length of employment for MATC employees.
However, the Employment and Workforce Diversity
Administrator monitors employee turnover on an
annual basis to determine if retention strategies need
to be implemented.

National
Chronicle of Higher Education
Higher Ed Jobs.com
Inside Higher Ed
CareerBuilder.com
Community College Week
Discipline specific resources
recommended by staff and faculty

Planning for personnel changes occurs at several
different points during the year. Annual faculty
allocation meetings occur in the winter to review
anticipated vacancies and re-allocate positions to
high priority areas. Early retirement provisions for
administrative, faculty and PSRP provide the
opportunity to review and restructure positions and to
align recruitment with the academic calendar.
4P3 Communication, Cooperation & Ethical
Behavior
Table 4.4 provides an overview of the internal work
processes and activities that contribute to
communications, cooperation, high performance,
innovation, empowerment, organizational learning
and skill sharing. Other communication processes
can be seen in Table 5.5 – Communication Between
and Among Institutional Levels.

Table 4.4 Contributing Processes and Activities by Employee Type
Area
Communications and
Cooperation

High Performance

Innovation
Empowerment
Organizational Learning
Skill Sharing

AQIP Category #4

Administration

Faculty

PSRP

PSRP in-service, Board
Departmental meetings and
Deans meetings, Leadership
presentations, Convocation,
retreats, Convocation, Board
Council, Board presentations,
presentations, MATC Matters, A- MATC Matters, A-Z Web
Convocation, MATC Matters, A-Z
Directory, Inside MATC, Union/
Z Web Directory, Inside MATC,
Web Directory, Inside MATC,
Management meetings, System
Union/ Management meetings,
Union/ Management meetings,
Integration Councils
System Integration Councils
System Integration Councils
Performance Appraisal process,
Competency Assessment, & 360°
Performance Assessment with results leading to development of a
Review, with results leading to
professional development plan
development of a professional
development plan
MATC Foundation Innovation Grant, College work teams, Goal #5 in 3-Year Strategic Plan
College Council, involvement in
Union negotiations, involvement in hiring process, CQI team
hiring process, CQI team
participation
participation
Convocation, Certification courses, Tech Academy, Orientation, First Friday information sessions,
Secretarial Update Meeting (SUM) meetings
PSRP-facilitated
Leadership Council, mentoring
Certification courses, mentoring
technology training, crosstraining within areas, mentoring
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Within MATC’s administrative policies are a Code of
Ethics that applies to all employees, and various
functional areas have codes of ethics associated with
a particular professional organization. MATC also
has other ethics-related administrative policies that
include provisions for a drug-free workplace, nondiscrimination and non-harassment, and antinepotism. If an employee acts within the institutional
values of Respect, Excellence and Integrity the
employee will be acting in an ethical manner.

All faculty and academic administrators are required
to gain certification from the Wisconsin Technical
College System in order to hold their positions.
Certification is accomplished by completing seven
specific courses that the WTCS has determined will
assist the individual to understand the issues specific
to technical college education. Once certified, all
faculty and academic administrators must also
complete the equivalent of six credits of continuing
education every five years in order to maintain
certification.

4P4 Training and Developing Employees
MATC has two tracks of training, one for every
employee at MATC and another that is targeted
towards specific groups within the College. These
programs are carried out by the Center for Excellence
in Teaching and Learning in collaboration with units
and individuals from around the College. All
employees must complete an orientation program that
familiarizes them with the College, its mission, vision
and values. Every employee is also encouraged to
attend Convocation, which provides opportunities for
training each semester. Part-time faculty and parttime employees are paid for their attendance.
Those full- and part-time PSRP employees wishing to
advance in the organization are able to continue their
education by attending post-secondary courses with a
portion of the costs reimbursed upon successful
completion. Full-time faculty members may be able
to take advantage of sabbatical and work experience
upgrade opportunities for more focused learning
needs. All employees have the opportunity to gain
skills by serving on college-wide work teams,
Strategic Integration Councils, standing committees,
and many other programs. Participation is crossfunctional with appointment to any team-based
activity made with the consent of both union and
management leaders.
The Leadership Pathways program provides
leadership experiences on three levels for employees:
Basic Leadership for all new managers;
Fundamentals of Leadership for identified employees
from across the College seeking leadership positions;
and Advanced Leadership for current leaders in the
College. Participants in Leadership Pathways may
also choose to participate in other leadership training
opportunities, such as the Wisconsin Leadership
Development Institute, National Institute for
Leadership Development, and Higher Education
Institutes provided by the American Association of
Community Colleges and other organizations and
partners around the nation.
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In order to reinforce the training available, the
College has implemented numerous policies and
activities, such as:
• Providing an Employee Resources website with a
link to an online employee newsletter.
• Creating an annual professional development
calendar, both in print and online.
• Publishing a professional development newsletter
three times annually.
• Providing tuition reimbursement, work experience
upgrades, and sabbatical opportunities for fulltime employees.
• Providing six contractual days of in-service for
full-time faculty.
• Providing one contractual day of in-service for
PSRP support staff.
• Contracting with external consultants for
specialized training.
• Collaboratively developing professional
development plans for all employees during the
annual performance assessment.
• Providing funds via reimbursement to full- and
part-time faculty who are participating in
approved professional development activities.
4P5 Determining Training Needs
The Center for Excellence in Teaching and Learning
(CETL) and Human Resources (HR) have several
specific input sources for obtaining the training needs
of employees around the College.
• All employees have performance reviews that
include the development of action plans
(Professional Growth Plans). The results of these
plans are communicated to HR and CETL as input
to a needs analysis to aid in the development of
annual training programs.
• Each department or functional unit in the College
creates a Unit Plan, updated annually, which
includes requests for specific training or learning
needs. These needs are aggregated by Strategic
Advancement staff and communicated to CETL
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prior to the development of the annual training
program.
• Continuous confidential assessment of services
and programs offered by CETL staff via
immediate program assessment or an annual unit
services satisfaction survey to provide data on the
effectiveness of the training program.
In addition to these inputs, Human Resources
monitors the certification status of each employee
and works with CETL staff to determine the training
needs of each faculty member and academic
administrator needing WTCS certification. CETL
schedules training opportunities based on anticipated
training needs. Part-time faculty representatives
work with CETL staff and the office of Diversity and
Community Relations within Learner Success to
determine the content and format of part-time faculty
training opportunities.
The Human Resources Department, through CETL,
offers training on a wide variety of topics that support
the learning focus of the College as well as support
the instructional technology systems and regulatory
training. Training related to learning systems at the
College include a summer learning academy,
Blackboard training, accelerated training techniques,
brain-based learning concepts, instructional design
techniques, assessment of student learning outcomes,
Core Abilities, and continuous improvement through
the LSQIP process. Each May employees have the
opportunity to upgrade their technological skills
during Tech Academy. All employees are invited to
participate in workshops on the latest technology in
topics such as Microsoft software techniques,

computer workstation maintenance, and CD/ PDF/
Power Point production. Mandated training for
regulatory purposes is offered during orientation or
via online resources for issues such as employee
safety, FERPA, sexual harassment and
discrimination.
CETL monitors the effectiveness of its training
opportunities and reports the findings in an annual
report. Data is collected through a number of
methods, including post experience feedback surveys,
real-time assessments conducted during training,
written assessments collected after large events, and
constant feedback through the CETL Suggestion Box
on the CETL web page.
4P6 Personnel Evaluation Systems
The College has attempted to craft a personnel
evaluation system that meets the unique needs of the
each employee group, and therefore, each employee
group has a unique assessment process specific to
their group. With the exception of administrators, the
assessment is not tied to compensation or continued
employment once an employee has completed the
probationary period. Each assessment process is in
line with the College’s assessment culture by
focusing on professional growth through assessment
of individual strengths and identifying areas for
improvement. College values are specifically
addressed in the assessment review, reinforcing the
College’s objective to be a values-based learning
community. Table 4.5 provides an overview of the
key components of the evaluation system for each
employee group.

Table 4.5 Evaluation System by Employee Group

Stake
Holders

Process

Administrators

•
•

Employee, Supervisor,
Direct Reports (for 360)
•

Outcome

Performance Appraisal
360° Assessment

•
•

Compare performance to goals;
linked to raise
Demonstrated competency in
position
Employee and supervisor
collaboratively create
development plan
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Full-Time Faculty

Part-Time Faculty

PSRP

Professional Development
Growth Plan
• Process annually
reviewed by Union
representative

Contractually agreed upon
evaluation process for faculty
teaching courses having duration
of eight or more weeks.
Probationary faculty are evaluated
once every three semesters they
teach; non-probationary once every
six semesters.

Bi-Annual Evaluation

Employee, Peers, Students,
Supervisor(s)

Employee, Supervisor, Students

Employee,
Supervisor

Feedback used to
collaboratively create a
development plan by
employee and supervisor

Create a development plan based
on any documented performance
issues.

Employee and supervisor
collaboratively create
development plan

Page 57 of 108

Madison Area Technical College
May 2009
4P7 Recognition, Reward and Compensation Plans
MATC has several methods for providing
recognition. The recognition programs are
conducted by the College in collaboration with
employee unions, student groups and leaders, CETL,
an Employee Recognition Committee and the MATC
Foundation.
Annually, the MATC Employee Recognition
Committee presents awards for Outstanding
Employees and Outstanding Team of the Year at the
Spring Convocation to recognize individual
excellence and departmental and cross-functional
collaboration. The InterCultural Council created an
award recognizing the efforts of individuals or teams
increasing diversity and improving the campus
environment for diverse individuals. The MATC
Foundation, in collaboration with the local chapter of
Phi Theta Kappa, the student honor society,
recognizes three to four instructors with a Teacher of
the Year award. Significant employee
accomplishments are acknowledged as “kudos” at
each Convocation. Employee accomplishments are
highlighted in the President’s message in the staff
electronic newsletter MATCMatters. The College
sponsors a welcome reception to introduce diverse
faculty and staff to the college community. Finally,
CETL coordinates an external excellence recognition
program through participation in the National
Institute for Staff and Organizational Development’s
Teaching Excellence Awards, Great Teachers
Seminars, Great Support Staff Seminars, and other
experiences.
Compensation and benefits for faculty and staff are
determined by the collective bargaining agreements.
The faculty compensation system rewards longevity
and educational development while the PSRP
compensation system rewards longevity. The
administrative compensation system rewards
performance and competency development.
Administrative salary increases are reviewed on a
yearly basis during the budget process. In all cases,
the salary and benefits are competitive with both
industry and local standards. Life and health
insurance and retirement benefits are available for
full-time employees. In addition to these collegewide programs, several department-level employee
recognition programs are in place.
4P8 Determining Key Motivational Issues
MATC has several methods currently in use to
determine employee motivation issues. Human
Resources conducts an exit interview with any
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employee leaving the organization to identify specific
issues. Major concerns are discussed with the
supervisor, and aggregated data provide general
themes, which are shared with college leaders. The
Union/Management Team has regular discussions
between Union Representatives and Management to
identify concerns and enable quick response to
emerging issues. Grievances and complaints are
another source of issues of concern that may impact
employee motivation. Human Resources is
deploying an online process that will capture
concerns and problems in a systematic manner. The
President created a President’s Advisory Team,
composed of employees from across the College, to
allow employees to have a forum where issues of
concern could be brought forward. Finally, the
College conducts an employee satisfaction survey,
called the Personal Assessment of the College
Environment (PACE), once every three years to
measure the overall motivational level of the College.
As a result of the PACE survey and the 2007 Vital
Focus Conversations, the need to improve the culture
at MATC came to the surface. One of the college
CQI teams, using Six Sigma, is currently focusing its
work on developing a process to communicate
change with PSRP staff. The DMAIC (define,
measure, analyze, improve, control) process has been
used and a new communication is ready for the pilot
stage.
Using the information collected through these various
methods, the College has a four-step method of
analysis and action selection to address the identified
concerns.
1. Review the results of the input and search for
themes.
2. Identify a potential course of action.
3. Discuss the potential course of action with the
affected stakeholders.
4. If the potential course of action is acceptable with
the affected stakeholders, implement the solution.
An example of this process at work was the creation
of the Equivalent Instructional Support Action
Project. Part-time faculty members were not
receiving the materials and support needed in order to
most effectively provide instruction. The action
project team recommended and the College
implemented four new College Policies.
1. All MATC faculty will have the opportunity to
attend an orientation session prior to the time they
begin teaching at the College.
2. All newly hired MATC faculty will be offered a
mentoring relationship with an experienced
faculty member.
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3. All MATC part-time faculty will be provided with
available a course portfolio prior to teaching a
particular course.
4. The Center for Excellence in Teaching and
Learning will be responsible for the professional
development needs of part-time faculty.
The Learning Systems Quality Improvement Process
(LSQIP), the College’s internal program review
mechanism, includes several criteria asking programs
how they incorporate part-time faculty into the entire
teaching process.
4P9 Employee Satisfaction, Health and Safety
Providing for employee satisfaction, health, safety
and well-being is done through multiple methods.
All full-time employees receive a generous benefits
package, and part-time employees receive a pro-rated
portion of some of the benefits full-time employees
receive. A joint labor-management benefits
committee is charged with the responsibility to
oversee benefits and determine changes. This joint
committee has made changes to the health benefits
for employees that has resulted in lower health care
costs for employees and for the college while
maintaining high quality coverage. The College is
committed to employee health through the
continuation of an Employee Wellness Program
complete with an annual health assessment and a new
well-credits program to encourage healthier
lifestyles. A new Safety Task Force is focused on the
safety issues of the College. They have implemented
Crisis Prevention Institute training for all
departments, held active shooter training at a
Convocation session, instituted “Wolfpack Alert”, an
emergency cell phone notification process, have held
security forums, held fire alarms, and provided
building drawings to local police as examples. The
College also provides for a security office on campus,
which is proactively addressing concerns about
workplace violence through an educational program.
Finally, all employees are encouraged to utilize the
Employee Assistance Program, a free and voluntary
program designed to promote the well-being of
individuals with family or relationship concerns,
emotional problems, legal/financial/ vocational
concerns, and illness due to job-related stress or
alcohol and drug use concerns.
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The College has a number of methods of determining
employee satisfaction, health and safety, and wellbeing. The most prominent method is the PACE
survey, which is conducted every three years. The
latest administration of the survey was in January,
2008. Other data regarding employee satisfaction
comes from exit interviews, turnover rate, grievances
filed with one of the three unions, and complaints
filed with Human Resources. Employee health and
safety data is retrieved from Workers Compensation
claims, potential OSHA violations or concerns, and
identified safety incidents. The well-being of
employees is also determined by the number and type
of security incidents filed per year.
4P10 Measures of Valuing People
The following items are measures that the College
collects and analyzes regularly in its efforts to
determine its effectiveness in valuing people:
• Number of promotions in a year
• Diversity of Staff
• Turnover Rate
• Length of Service
• Survey Results (either PACE or other instruments)
• Workers Compensation experience rating
• Health Care and EAP usage
• OSHA reporting – work-related injuries and
illnesses
• Security issues
4R1 Results in Valuing People
The following tables and charts provide data
regarding the College’s Valuing People measures.
Staff diversity has increased, from 7.80 percent in
2006 to 9.20 percent in 2009. The actual number of
full- and part-time minority employees (not including
student employees and contracted agencies) is 308.
MATC has made a strong effort to increase its staff
diversity, which the applicant data in Table 4.6 and
hiring data in Table 4.7 show. In the most recent
year, MATC’s applicant pool was more diverse than
the District population.
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Table 4.6 Applicant Summary for 2007-2008 by Race/ Ethnicity compared to District Population Percentages

Number
Percent
2006
District
Population
Percent

American
Indian

Asian &
Pacific
Islander

African
American

Hispanic/
Latino

Race/
Ethnicity
Unknown

Other

Caucasian

Total

39
1%

277
5%

399
7%

270
5%

450
8%

60
1%

4285
74%

5780
100%

0.4%

3.3%

3.5%

4.2%

88.6%

100%

Table 4.7 Hiring Results for 2007-2008 by Minority and Gender Status
Minority
Category
Executive/
Administrative
Faculty
Office/Clerical
Service/
Maintenance
Technical/
Paraprofessional
TOTAL

Positions
Filled

Number
Hired

Percent
Hired

Number
Promoted

Percent
Promoted

Number
Hired

Percent
Hired

Number
Promoted

Percent
Promoted

17

5

29%

0

0

8

47%

1

6%

23
16

3
3

13%
19%

5
2

22%
13%

7
5

30%
31%

8
10

35%
63%

2

0

0

0

0

1

50%

1

50%

26

1

4%

10

12%

3

12%

11

42%

84

12

14%

10

12%

24

29%

31

37%

In each of the EEO categories, the percentage of new
minority hires in the 2007-2008 year was greater than
the District minority population of 11.4 percent.
Female new hires made up an even larger percentage
of total new hires in 2007-2008. Promotions among
minorities made up 12 percent of the total positions
filled and promotions among females made up 37
percent of the total positions filled.
The turnover rate for staff remains at low levels,
ranging from two percent for full-time faculty to four
percent for full-time PSRP in 2007-2008. The
turnover rate for both administrators and part-time
PSRP staff in 2007-08 was three percent. A majority
of the turnover is due to retirement (55% average)
with resignation taking another large portion (42%
average) and other reasons making up the remainder
(3% average).
Figure 4.2 shows the length of service for full-time
faculty and PSRP employees. Nearly 20 percent of
full-time faculty members have less than five years of
service with the College, and almost 30 percent have
between five and nine years of service. The PSRP
employees have nearly identical numbers for
employees with less than five years of service and
those with five to nine years of service. Among
administrators, 36 percent have less than five years of
service and 25 percent have between five and nine
years of service. The data shows that more than half
of the full-time workforce has less than ten years of
service with the College. With increasing numbers of
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Female

highly experienced employees retiring it is important
that the institution work to retain the organizational
history and knowledge that these individuals possess.
Figure 4.3 shows a comparison of results for the most
recent two administrations of the PACE survey at
MATC, by category. As the chart clearly shows
employee perception of the College’s effectiveness in
four of five categories and overall has decreased.
The only increase came in the MATC-created
Custom questions. Supervisory Relationships had the
largest decrease while Student Focus had the smallest
decrease.
Figure 4.2 Full-Time Employee Length of Service
Full Time Employees
140
120
100
80
60
40
20
0
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Figure 4.3 PACE Survey Results – 2005 and 2008
PACE Survey Results
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Two other measures that the College collects and
analyzes are the institution’s Workers Compensation
Rating and Employment Assistance Program (EAP)
Utilization Rate. The Worker’s Compensation
Rating is that amount per $100 of payroll needed to
cover any losses and expenses related to injury on the
job. MATC has maintained a relatively stable
Workers Compensation Rating of 0.59 in 2004-05,
which is an increase 0.04 over the rating in 2003-04.
The EAP Utilization Rate is calculated by dividing
the number of employees utilizing EAP services in a
given year divided by the number of eligible
employees. MATC’s EAP Utilization Rate has been
trending upwards since 2002-03 when the rate was
6.6 percent to the most current year’s data (2007-08)
when the utilization rate was 14.4 percent. The
national norm for utilization is between five percent
and ten percent. The upward trend is indicative that
employees are becoming more aware of the available
services and are willing to use them and that the
College is providing the services needed by its
employees.
4R2 Process Results
The College has collected results for three different
processes related to valuing people: HR services
provision, hiring process and training process. The
employees were asked to complete comment cards
regarding the reorganization of the Human Resources
Department in 2005 and, in particular, were asked to
note their biggest area of concern from among eight
different services or processes that HR provides.
Less than five percent of the respondents chose
retirement services as an area of concern.
Certification, Orientation, and Evaluation all had a
response of less than ten percent. Part-Time Faculty
Support, Technology Training, and Faculty/Staff
Training all received just over ten percent of the
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responses. The service that received the most
responses (greater than 40 percent) was Hiring and
Recruitment.
The College has collected information on three
separate issues related to the recruitment and hiring
process: satisfaction with the selection process, type
of recruitment performed, and type of applicant
referral sources. Human Resources conducted a
survey of participants in the selection process during
2006. The results indicate that 85 percent of the
respondents were either satisfied or extremely
satisfied with their participation in the selection
process, 83 percent were satisfied or extremely
satisfied with the candidate hired, and 77 percent
were satisfied or extremely satisfied with the support
received from HR. In terms of the type of
recruitment performed between 2003 and 2005,
approximately 85 percent of job candidates were
applying due to external recruitment efforts but in
2006 only 65 percent of job candidates applied due to
external recruitment. During 2006 the number of job
applicants applying due to internal recruitment efforts
more than doubled. Another process where
information is collected relates to the stated job
applicant’s primary source for referral during 2006.
Sixty-four percent of job candidates stated that they
were referred to MATC by a posting found on the
Internet, with another 19 percent indicating they were
referred by a printed advertisement. Less than five
percent of job candidates stated they were referred by
an MATC employee or job posting.
MATC also collects and analyzes data related to its
training-related processes. Three different sets of
data have been collected: participation in training
sessions, participation in Convocation and
participation in orientation. The data is shown in
Tables 4.8, 4.9 and 4.10 respectively. It should be
noted that the number of trainings provided is
dependent on the needs of the employees, so there
will be variations in the number of participants per
year. Additionally, the faculty orientation
information is dependent on the number of new
faculty hires in the case of full-time faculty, and
orientation for part-time faculty did not formally
begin until 2006.
Table 4.8 Training Sessions & Participation
Training Type
Certification Courses
Workshops
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Table 4.9 Convocation Participation
Month
August
October
January
March

2005-06
721
1211
567
567

2006-07
602
755
615
615

Figure 4.5 Satisfaction with Training Events

2007-08
671
352
631
631

Professional Development Workshops
First Friday
PSRP Retreat
Certification Courses

Table 4.10 Orientation Participation
Employee Status
Full- & Part-Time
Faculty
PSRP &
Administrative

Orientations

200506

200607

200708

63

112

100

Convocations
0%

83

Figure 4.4 Impact of Participant Learning
Did not like
the course,
0%

Applying
what I
learned to
my job, 31%
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Had a
positive
effect on
my work,
31%

20%

40%

60%

80%

% Satisfied or Very Satisfied

Training attendees are surveyed at the end of each
session to gauge the impact of the training on the
attendee. The results from 2008 are shown in Figure
4.4. The data show that every attendee was impacted
by the training that they attended. Figure 4.5 shows
the satisfaction level of the training participants with
various types of training in 2007-08. Participants
were most satisfied with the professional
development workshops but none of the events
received a satisfaction rating below 50 percent.

Learned
something
from the
course,
38%

Technology Training

4R3 Productivity Measures
MATC does not collect direct measures of the
productivity and effectiveness of faculty, staff and
administrators. There are several indirect measures of
productivity and effectiveness that the College
collects. The College examines student success
results on an on-going basis as one indirect measure.
These student success results can be seen in Category
1. A second indirect measure of employee
productivity and effectiveness is the ratio of students
to staff. Table 4.11 shows a comparison of the fulltime equivalent student enrollment to full-time
equivalent staff for the top WTCS institution, MATC
and the WTCS average for 2005-06 and 2007-08.
MATC has the 10th highest student to instructor ratio
in 2005-06 and in 2007-08 it improved three places to
have the seventh highest student to instructor ratio.
The data clearly shows that while the highest
performing college and WTCS average student to
instructor ratio rose slightly between 2005-06 and
2007-08, MATC’s ratio saw a significant increase.
Other productivity measures can be found in the
College Balanced Scorecard. Both Percent of Budget
Spent of Direct and Indirect Service and Cost per
FTE Student are indicators of MATC’s productivity
and effectiveness. More information about these two
measures can be found in Category 8.
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Table 4.11 WTCS Student/ Instruction Ratio Comparison, 2005-06 and 2007-08
FTE Students

FTE Instruction

WTCS Institution
Highest Performing Technical College
Madison Area Technical College
WTCS Average

2005-06
3316
8115
3451

2007-08
3268
9047
3497

2005-06
204
762
327

2007-08
198
775
328

Student/ Instruction
Ratio
2005-06
2007-08
16.25
16.51
10.65
11.67
11.13
11.21

Source: IPEDS

4R4 Comparisons with Peer Institutions
In addition to the comparative data shown in 4R3 –
Productivity Measures, Human Resources uses data
from the Society for Human Resource Management
(SHRM) for benchmarking purposes. Three different
measures have been selected, with the median of
national SHRM data acting as the benchmark: HR
Expense per FTE Staff, HR Staff to Total Employee

Ratio, and Number of Positions filled. As Table 4.12
shows, HR Expense per FTE Staff is closer to the
median benchmark than either the Number of
Positions Filled or HR Staff to Total Employee Ratio.
A major contributing factor for this is the
concentration on national recruitment to diversify the
applicant pool for faculty and administrative
positions.

Table 4.12 HR/ SHRM Benchmarking Measures, 2006
HR Expense per FTE Staff
MATC 2007-08
$1,497.00
Benchmark
$1,200.00

HR Staff to Employee Ratio
Number of Positions Filled
MATC 2007-08
1.00
MATC 2007-08
85
Benchmark
1.12
Benchmark
33
• An updated version of the hiring process

4I1 Improving Current Processes
The Learning Systems Quality Improvement Process
(LSQIP) provides a systematic method for improving
the current processes and systems for valuing people.
In the 2006-07, year the Human Resources
Department went through LSQIP and identified
several areas or processes for improvement. Some of
the recent improvements related to valuing people
include:
• A recently closed AQIP Action Project designed
to improve the instructional support provided to
part-time faculty members
• Implementation of an online application to better
manage the hiring process
• Creation of a corps of staff trained in Equal
Employment Opportunity rights as part of the
College’s efforts to diversify the staff
• Revision of the employee assessment processes
to focus more on essential competencies,
position goals and college values
• Centralization of the part-time faculty
recruitment process within Human Resources
• Implementation of a new electronic evaluation
tool and hired four Part-time Faculty
Coordinators to implement a part-time faculty
evaluation process
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documentation along with a training on the
process
• A reallocation and acquisition of additional staff
resources within HR to provide increased
support to records management processes
• Monthly question and answer sessions to provide
more information to community members on the
hiring process, based on feedback from
applicants
4I2 Setting Improvement Targets
Priorities are set based on college and department
goals and objectives as well as an analysis of results
achieved. For example, the College has an
Affirmative Action plan with goals set to increase the
diversity of the faculty and staff employees.
Recruitment and hiring data was used to analyze the
results of prior efforts and to identify potential
additional recruitment strategies. Applicant flow data
is monitored on an ongoing basis to determine the
success of newly deployed strategies.
Communication to students, faculty, staff,
administrators, and appropriate stakeholders
regarding current results and the identification of
improvement targets is done using several different
methods. Much of the information regarding results
and improvement targets is available on the MATC
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website, either in one of several different collegewide scorecards, within the Systems Portfolio, or
through one or more of the MATC employee union
sites. Information is also provided to employees
during Convocation, other appropriate collegesponsored events or through the use of the employee
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electronic newsletter, MATCMatters. Information
and dialogue for improvements is also gathered from
four Community Councils of Color created and
facilitated by the Diversity and Community Relations
Office.
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AQIP Category 5: Leading and Communicating
5C1

Leading and Communicating

The Wisconsin Technical College System (WTCS)
Board, appointed by the Governor, is the state-level
coordinating agency for the System. Statutorily, the
WTCS Board is charged with determining the
organization, plan, scope and development of
technical colleges in Wisconsin. The sixteen
Wisconsin technical college districts are locally
governed by district boards of trustees appointed by
local elected officials. The district boards of trustees
are responsible for oversight of their respective

colleges and programs. The MATC District Board
consists of nine members appointed to staggered
three-year terms by a committee composed of the
county board chairpersons from the twelve counties
served by the district. Board membership includes
two employers, two employees, three additional
members, one school district administrator, and one
elected official who holds a state or local office.
Figure 5.1 shows the authority relationship between
various oversight entities and the College.

Figure 5.1 Oversight Authority Relationships

College Council is the administrative governing body
and primary decision-making group within the
College; it reports to the President. Membership is
shown in Table 5.1.
Table 5.1 MATC College Council, 2008-09
President
Vice-President –
Learner Success
Vice-President –
Strategic Advancement
Part-Time Faculty Union
President
Associate Vice-President Diversity & Community
Relations
Director - Human Resources
Director of Grants & Special
Projects
Chief of Security
Director - Facilities
Director - Development
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Vice-President - Infrastructure
Services
Full-Time Faculty Union
President
PSRP Union President
Associate Vice-President Learner Success
Director - Technology
Infrastructure
Executive Dean - Learner
Development
Learner Success Deans (8)
Director – Marketing &
Enrollment Development
Athletic Director

In addition to the College Council, the other structural
elements that support the operations of the College
include the three employee unions, the Learner Success
Systems Integration Councils (SICs), the CQI (AQIP
Action) Project Teams, and functional work teams.
The three unions (Full-Time Faculty, Part-Time
Faculty, and Paraprofessional and School-Related
Personnel) work with the President and College
Council to create a collaborative working environment.
There are five Systems Integration Councils, each
charged with supporting a major system that touches
every area within Learner Success. At the present time,
there are nine separate CQI Project Teams, which are
championed and charged by the College Council. The
CQI Project Teams, consisting of broad membership
from across the College, operate with clear charges,
known timelines, and utilize Six Sigma tools and the
DMAIC process to improve specific processes or
systems. Finally, there are 27 work teams, consisting of
membership from across the College, supporting
operational functions that affect the entire College.
They serve purposes of advisory committees, councils,
and union/management collaborations coordination. A
summary of these work teams is shown in Table 5.2.
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Table 5.2 MATC Work Team Categories (excluding Learner Success Systems Integration Councils)
Work Team Category
Enhancing Student Learning &
Success
External Relations
Internal Systems & Processes
College Culture
Planning & Budgeting

General Purpose
These teams deal with assessing and improving the quality of learning, student access and
success, and the relevance and effectiveness of programs and services.
These teams deal with the interactions the College has with a variety of external partners and
stakeholders.
These teams focus on day-to-day operations, institutional effectiveness, efficiency of
process, and how work gets accomplished.
These teams deal with the professional growth of staff, human interactions consistent with
college values, effectiveness of communication, and ways to enhance the attractiveness of
the physical environment.
These teams deal with institutional planning and budgeting processes.

The College has both internal and external
communication systems that enable all stakeholders
to access information pertinent to them. Two-way
communication flow with employees is achieved
primarily through the College Council. College
Council members are expected to share information
with their area of responsibility and also solicit
feedback. There are several specific employee
groups that receive information from and provide
input to the College Council. The main groups which
report to the College Council include: CQI Project
Teams, Functional Work Teams, InterCultural
Council, and the Systems Integration Council Chairs.
Each Vice-President has methods of facilitating twoway communication. Infrastructure Services has

managers meetings and Strategic Advancement has
What’s Up sessions, both of which occur on a
monthly basis. Learner Success, due to its large size,
has three different avenues of two-way
communication, each with separate groups of
employees. These communication vehicles are:
Systems Integration Councils (5), Learner Success
administrator meetings, and program lead/directors
meetings.
One-way communication provides employees,
students and other stakeholders with information
about the College. The methods of communication
associated with specific stakeholders are outlined in
Table 5.3.

Table 5.3 Communication Systems with Various Stakeholder Groups
Internal Methods of Communication

Stakeholder

•
•
•
•
•
•
•

Special Bulletins via e-mail
Employee mail and e-mail
Blackboard information sites
MATCMatters electronic newsletter
InsideMATC employee web portal
College Council actions & outcomes
Emergency Notification System (Wolfpack Alert)

Business
and Industry
/ Elected
Officials /
Community
Groups

•
•
•
•
•
•
•

College catalog
Student planner
Inside MATC student website
Clarion – student newspaper
Student email
Internal signs and banners
Emergency Notification System (Wolfpack Alert)

Stakeholder

Employees

Students

Available to
Everyone

External Methods of Communication
•
•
•
•
•

Community of Color Councils (4)
President’s Table
MATC Board to School Board outreach
Legislative breakfasts
MATC Foundation publications and contacts with
donors and alumni

• Hallway information monitors
• Public area displays
• MATC website
o District Board meeting minutes
o Office of the President webpage
o Project team status reports
o College Council minutes
• College press releases
• Advertising – print, radio and TV
• Direct mailing

5C2 Aligning Board/ Leadership Practices
Alignment throughout the leadership system is
achieved through the planning processes outlined in
Category 8. Briefly, the Board of Trustee’s End
Statements and the College Council’s Three-Year
Strategic Plan create the framework for all activities.
Improvement projects, college policy and budget
decisions are based on the goals and outcomes of the
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Strategic Plan, with the College Council coordinating
and monitoring these activities. In order to assure
that practices are aligned throughout the College with
the Board End Statements and the Strategic Plan,
monitoring and reporting of key outcomes is done on
a regular basis. The Board receives an annual report,
spread over six months, for each of the Board End
Statements. The College Council monitors the
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results of the Strategic Plan outcomes, Board End
Statements, and unit plan alignment. Other
administrative processes also assure alignment. The
two most prominent processes are the employee
appraisal process and the LSQIP program/unit review
process.
5C3 Community Service and Involvement
MATC operates using the values of Respect,
Integrity, and Excellence. These three values guide
the College in its work. Visit the MATC AQIP
Systems Portfolio website to view a table that shows
how MATC puts its values into action.
Implementing the MATC values has resulted in a
culture where service and involvement is an
expectation. In order to foster community
involvement among staff and students, MATC is
actively involved in community service and nonprofit organizations. The MATC Foundation is the
College’s vehicle to support students and community
activities. Leadership promotes employee
involvement at student and community events. The
College acknowledges faculty service and
involvement through the faculty work load structure,
which allocates 20 percent of faculty work load to
service to the College and community.
5P1 Setting Directions - Maintaining Alignment
The Board of Trustees creates End Statements, which
are broad themes of direction for the College. These
End Statements are considered high-level, long-term
goals for the College. Using the End Statements as
guidance, the College Council formulates a ThreeYear Strategic Plan, which defines the College’s
short-term goals. In addition to the End Statements,
the College Council also scans educational and
economic trends, market research on prospective and
future students, local and regional competition,
student-related data (satisfaction, placement,
retention, etc.) and monitors data from the College
Balanced Scorecard. Based on an analysis of the data
and the Board End Statements, the College Council
reviews and updates its Three-Year Strategic Plan on
an annual basis. The Academic Plan, a study and
guide to future program needs, provides the
foundation for programmatic priorities and
alignment. Measurable, actionable objectives are
developed under each of the Strategic Plan’s goals
and a champion is chosen for each objective. The
results of each objective are monitored on a regular
basis by College Council.
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At the present time the Three-Year Strategic Plan
consists of five goals. Two of the goals are directly
related to learning and a third is related to innovation
and continuous improvement. Each unit, program
and department in the College aligns its goals with
one of the Strategic Plan goals as well as the
College’s mission and vision statements in its threeyear unit plan. For a more complete explanation of
the planning process, see Category 8.
5P2 Seeking Future Opportunities
Leadership at MATC is committed to building and
sustaining a quality learning environment at the
College. The primary guide the College uses in
creating the quality learning environment comes from
the Three-Year Strategic Plan and the Academic
Plan. Three of the five goals in the Strategic Plan
focus on student success, better meeting learner
needs and creating a culture of improvement.
Recognizing that an opportunity existed to
communicate the increased commitment of the
College to learners, the College Council revised the
institution’s Vision statement in 2006 from “Leader
in Learning” to “Transforming Lives, one at a time.”
Three ways that the College Council uses to sustain
the quality learning environment are 1) Convocation,
quarterly events designed to provide information and
support to faculty and staff; 2) Unit Plans, which are
reviewed for alignment with the Strategic Plan; and
3) LSQIP, the College’s program review process that
provides units with a comprehensive review of
current practices, highlights strengths, and makes
suggestions for improvements.
Future opportunities are identified through a
multitude of methods. In 2007-08, the Board
accepted the Academic Plan created by the Learner
Success area. This document provides research and
recommendations on future career needs and learning
in the district. The document has also served as the
basis for a Master Facilities Plan. Together they
outline future learning opportunities for 10-15 years.
The results of college-wide input processes, such as
the Vital Focus process, PACE employee satisfaction
survey, and Noel-Levitz Student Satisfaction
Inventory, are used by the College Council as
indicators of internal issues to address. Other
potential future opportunities are identified by
conference attendance by leadership and discussion
of important trends as discerned from recent books,
articles and websites. The President assigns books
and articles to College Council members, who later
discuss the book’s or article’s relevance and potential
impact on the College. Other ways that future
opportunities are identified are through research by
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the Grants Office regarding leading edge proposals
for educational programming (i.e., BioTech,
BioDiesel, Renewable Energy, STEM projects, etc.),
Board of Trustees to Local School District Board
outreach opportunities, input from the PK-16
Collaboration Council, Program Advisory
Committees, and the President’s table, as well as
visibility in the community. A group of faculty
members have formed a group called “Innovations R
Us” to promote innovation among their peers aimed
at developing new curriculum and teaching methods
for the future. Each instructional Center, which
consists of groupings of similar programs, engages
faculty and deans in ongoing discussion regarding the
needs of its student groups for academic support,
delivery options, and curriculum.
5P3 Decision-Making Processes and Systems
The decision-making process used depends on the
impact the decision would make upon the College or
its stakeholders. There are at least six distinct levels
of decision-makers, each with separate areas of
responsibility. The highest level of decision making
is the Board of Trustees. The Board uses input from
student and stakeholder focus groups, public
comment, and data from the College Balanced
Scorecard to make policy-related decisions that affect
the entire College. The next level of decision-making
occurs at the Executive Team level. The Executive
Team makes personnel decisions that affect the entire
College and recommends actions regarding any
college-wide issue to the College Council. Input to
the Executive Team comes from the College
Balanced Scorecard, Academic Plan, Enrollment
Management Plan, environmental scan data, and
information from various groups and work teams
across the College, as needed. Decisions are carried
out by the College Council, work teams and specific
units of the College.
The next level of decision-making occurs with the
College Council. The College Council is the primary
decision-making group on campus related to college
policy and procedure, budget allocation, strategic
plans, CQI project team charges, and other collegewide actions. Input for College Council decisions
come from the College Balanced Scorecard,
environmental scan data, and recommendations from
work teams, CQI project teams, Systems Integration
Councils, and the Executive Team. Decisions by the
College Council are carried out by work teams,
Centers or Divisions and specific units of the
College.
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Academic Centers or service departments are the next
level of decision-making. Decisions at this level
affect an entire Center and include decisions
regarding internal policy, procedures, plans and
goals. Data and input for the decisions at this level
come from the College Balanced Scorecard,
environmental scan, strategic plan data, public
comment, recommendations from work teams,
recommendations from CQI project teams, Center or
department faculty and staff, programmatic advisory
committees, pertinent student groups, and student
survey results. Decisions are carried out by work
teams and specific units.
Work teams, CQI project teams, and Systems
Integration Councils comprise the fifth level of
decision-making. These teams are charged by the
College Council to focus the team’s efforts on
specific issues or topics. Input can come from a
variety of sources. Teams typically make
recommendations to the College Council, which
decides upon any actions to be taken. However, CQI
project teams, which address high priority collegewide issues and are guided by the Six Sigma
principles, are structured and empowered to
implement their improvements. Each CQI team has a
sponsor from the College Council.
The final level of decision making occurs at the unit
level. Decisions at this level primarily concern the
unit although these decisions rarely are made in
isolation. Key decisions are included in the unit’s
three-year unit plan. These unit plans are collected
and together form the basis for other planning
processes such as budget planning and strategic
planning. Good unit planning is key to the success of
the College. Input comes from unit specific data
from the LSQIP program review or WTCS Quality
Review databases as well as information derived
from a wide variety of sources.
One of the many benefits of the College’s standard
process improvement method, DMAIC, is that all
decisions require that customer needs be gathered
prior to decision-making. As a result of the
increasing use of DMAIC, MATC’s culture has
begun to adopt this practice in all areas.

5P4 Using Information for Decision-Making
The MATC District Board relies on a variety of
information sources to assist them in making
decisions. Individual members of the Board share
trend and best practice information gathered from
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participation in statewide groups and national
conferences with other Board members. As a whole,
the Board receives reports on the College Balanced
Scorecard; college and program initiatives; and
financial reports, data and effectiveness at monthly
Board meetings. The Board also hosts student and
stakeholder sessions and public hearings to gain
external input. Based upon the information gathered,
the Board develops the mission, values and End
Statements; identifies the key stakeholders and their
needs; and determines the strategic institutional
themes and direct measures of college performance.

College’s programs, curriculum, services and
instructional methods. Program advisory
committees, according to state statute, must meet at
least once a year. As a part of the LSQIP Portfolio
Review Process, each program receives data on more
than twenty different measures that support their selfstudy and assessment process. The results of the
assessment are used to identify potential
improvement actions as well as revise three-year unit
plans. Where applicable, LSQIP and unit planning
also permit the unit to complete the WTCS Quality
Review Process without duplicating efforts.

The Executive Team receives all of the same
information that the Board does. In addition to the
information already mentioned, the Executive Team
also examines results related to the Three-Year
Strategic Plan, and college-wide plans (such as the
Enrollment Management Plan, Academic Plan,
Technology Plan, Facilities Plan, etc.) to guide the
operations of the College.

The Department of Institutional Research and
Effectiveness is available to provide additional
information and data analysis to any unit, Center,
Division, committee or work team. Current data
available from IRE includes trend, enrollment,
graduate, employer and marketplace data. Additional
services include survey support, GIS mapping, data
presentation support, and training in the use and
analysis of data.

The College Council meets weekly to discuss issues,
share or receive information and determine actions
related to ongoing college business. It makes
decisions based on input from the sources provided to
the Board and Executive Team plus “toll gate”
reports and recommendations from various work
teams and CQI project teams. In particular, the
Three-Year Strategic Plan is reviewed biannually,
with a progress review at year end with targets and
objectives being revised based on the results review.

A special input process was conducted in 2008
during the development of the College’s 15-year
facilities plan. A representative steering committee
worked with planning consultants and need input and
information sessions during August and October
2008 and January 2009 convocation events.
Information from these sessions was fed into the
master plan.

Center and department leadership periodically review
the College Balanced Scorecard, Three-Year
Strategic Plan results, progress of applicable CQI
project teams and work teams, appropriate collegewide plans and each of the unit plans within the
Center or department. Using all of this information,
the Center and department leaders guide the day-today operations of their area.
Work teams and units review those data and
information sources pertinent to their functions. In
addition to having access to all the information and
data used by the other levels of decision-makers,
units and work teams frequently have specific data
reports provided to them or have special informationgathering groups created for them. For instance, each
instructional program has an advisory committee,
made up of employers, subject-matter professionals
and graduates, that provides ongoing input and
guidance to improve and ensure the relevance of the

AQIP Category #5

5P5 Communication Between and
Among Institutional Levels
Many different methods of communication are used
throughout the College. Depending on the
information being provided and the audience, the
communication may be in-person or provided
electronically. Table 5.4 provides a sample of the
types of communication between and among
institutional levels. Communication continues to be
seen as an important issue and as a result of the
March 2007 Vital Focus session a CQI project team
was charged to work on communication.
Furthermore, an analysis of the most recent PACE
survey data indicated a need to focus on PSRP staff.
Two areas of improvement were developed: 1)
Improve the usability of MATCMatters, the
College’s electronic newsletter, and 2) Provide staff
with information about personnel changes throughout
the organization.
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Table 5.4 Communication Between and Among Institutional Levels
Communication
Direction

From
Leadership to
Individuals

From
Individuals to
Leadership

Strategy

Audience

Leadership Council – information with college-wide impact and
professional development awareness

Administrators

4X year

Lead Teachers Meeting – information and updates for lead teachers in
programs and departments of Learner Success

Learner Success
lead teachers

10X year

IS administrators

12X year

Strategic Advancement
employees

12X year

All employees

4X year

All employees

As needed

Representative
employees

4X year

All employees

1X year

All employees

1X every 2
years

Infrastructure Services Managers Meetings – Information and updates
specific to Infrastructure Services topics and issues
Strategic Advancement What’s Up Sessions – Information and updates
specific to Strategic Advancement topics and issues
Convocation – Update on college-wide work and training opportunities
on new software, policies, procedures, via meetings and workshops
Special Bulletins – E-mail notification providing information with collegewide impact and importance
President’s Advisory Council – Representatives from each employee
group and category provide feedback to the President
Unit Plans – Provide others with information regarding plans, resources
requests and goals/ objectives
Vital Focus Sessions – Action Project importance and prioritization
exercise
Union-Management Committees – Frank discussion of workplacerelated issues
Work Teams – Planning and implementation of actions for specific
processes and systems
Learner Success Administrator Meetings – information and updates for
the cross functional units of Learner Success

Between
Leadership and
Individuals

Systems Integration Council – review and revision of Learner Success
policies, plans and processes
CQI Project Teams – Planning and implementation of improvement
efforts associated with specific processes and systems
Functional Work Groups – Enrollment Center and Learner Success
groups inform each other of changes and practices impacting students

General
Communication
Methods

Frequency

Representative
employees
Representative
employees
Learner Success
administrators & faculty
coordinators
Representative Learner
Success employees
Representative
employees
Support service staff in
Learner Success &
Strategic Advancement

As needed
As needed
6X year
10X year
As needed
12X year

Budget Planning Process – Input into the creation of budget, both
operational and capital, for the next fiscal year

All employees

1X year

MATC Matters – Daily update of events, programs and opportunities for
personal and professional development

All employees

2X month

Inside MATC – Web portal, providing personalized MATC information
Blackboard – Information and discussion related to specific courses,
subjects and topics
MATC Website – General information about MATC
Hallway Displays and Video Monitors – General information and
upcoming events

All employees and
students
Affected employees and
students
All users of College
All users of College

As needed
Ongoing
As needed
As needed

5P6 Communicating Shared Values and
Expectations
The mission, vision and values of the College are
prominently displayed on the College website, on
employee applications, on employee orientation
training materials, on posters, and in MATC printed
publications. They, along with the Strategic Plan, are
distributed each August at Convocation to each
employee. The mission, vision and values statements
serve as the foundation for the long-term (Board End
Statements) and short-term (Three-Year Strategic
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Plan) goals of the College. The Three-Year Strategic
Plan acts as the blueprint for institutional direction
and opportunities and provides performance
expectations regarding learning, continuous
improvement, ethics and equity, social responsibility
and community service and involvement. The fall
and spring Convocation sessions serve as platforms
to revisit the College’s vision, mission and values and
also permit the administration to highlight priority
activities and initiatives related to the Three-Year
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Strategic Plan. The President addresses all employees
four times a year at general Convocation sessions. In
conjunction with Convocation, each of the three
Vice-Presidents provide forums to discuss the
information provided at Convocation. In
Infrastructure Services, the forums occur at the
manager meetings. Within Strategic Advancement,
they occur during “What’s Up” sessions. Learner
Success administrator meetings and program lead/
directors meetings are the forums used by Learner
Success. One additional method that MATC uses to
communicate the shared priorities of the College
occurs during the annual Administrative Performance
Review process.

Staff development is the mission of the Center for
Excellence in Teaching and Learning (CETL), a unit
of the Human Resources Department. Recognizing
that leadership needs to be developed in all areas of
the College at all levels, CETL created Leadership
Pathways. Leadership Pathways is a series of three
one-year-long programs of trainings and workshops
that provide participants with the knowledge and
skills needed to lead effectively at MATC.
Leadership Pathways participants can be selfnominated or nominated by a peer or supervisor.
Monthly attendance is required. A brief description
of the three different programs is provided in Table
5.5.

Table 5.5 MATC Leadership Pathways Levels of Training, Topics and Eligibility
Program – Focus
Potential Training Topics

Eligible Participants

Basic Leadership –
Orientation and enculturation

7 Habits of Highly Effective People; 4 Roles of Leadership; MATC culture
and climate; budget workshop; contract management; unit planning;
performance assessment; faculty lead positions and responsibilities;
Learner Success administrator’s responsibilities

Open to all employees,
required of all new
administrators

Fundamentals of Leadership
– Core Leadership
Competencies

Collaboration/ team building; professionalism – Heart at Work; customer
service – FISH; conflict resolution/problem solving; successful elements of
change management; appreciative inquiry; being inclusive-valuing people

Open to all employees

Advanced Leadership –
Essential Leadership
Competencies

League for Innovation leadership dialogues; developing others via
coaching; leadership styles; strategic thinking; continuous improvement
strategies; leadership/ innovation project required

Open to employees in
positions of leadership

5P7

Leadership Development

Other development opportunities take many different
forms, and employees have the opportunity to choose
those that best suit their needs, such as:
•
Institutes and workshops
o Wisconsin Leadership Development Institute
o National Institute for Leadership
Development
o Leadership of Greater Madison
o WHEEL Conference
o Harvard Leadership Institute
o National Council on Student Development
(NCSD) Community College Student
Development Leadership Institute
•
Conference attendance
o Higher Learning Commission Annual
Meeting
o League for Innovation
o American Association of Community
Colleges
o Others as appropriate
•
MATC offerings
o Staff development workshops and seminars
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Six Sigma mentor training – support CQI/
AQIP action project teams
Development through involvement
o Committee appointments
o Systems Integration Council chair- mandated
to be a faculty member
o Faculty contract
 Professional development
 Value-added days
 30% of workload for service and
professional development
o Professional growth plan
o Learner Success departmental chair/lead
teacher/ program director
o New faculty mentor
o Blackboard mentor
o Assessment mentor
o CQI/ Six Sigma mentor
o

•

5P8 Leadership Succession
The leadership succession plan at MATC begins with
extensive recruitment and advertising of positions
internally and externally. During the interview
process, candidates are asked to provide examples of
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actions or work consistent with MATC’s values, as
well as continuous improvement experience. Once
hired, leaders participate in an internal leadership
academy. The culminating experience of the
leadership academy involves initiating a proposed
improvement project that requires collaboration. See
Category 4 for additional information.
In addition to the newly developed leadership
succession plan, the College has implemented other
practices in order to ensure that the mission, vision
and values of the College are passed on during
leadership changes. Program directors and lead
teachers are elected by their faculty peers within each
program or department. If at all possible, an overlap
between the outgoing and incoming individuals is
planned so that key information and skills can be
discussed and passed on. In addition to the regular
orientation session for all new employees that occurs
on the first Monday of each month, specific groups of
employees (i.e., Deans, Associate Deans, lead
workers, etc.) have portions of the orientation
dedicated to their specific roles and responsibilities
within the College. All new employees have the
opportunity to participate in the First Friday program,
which introduces major college areas to employees
during an interactive presentation the first Friday of
each month. AQIP and college planning are part of
this program.
5P9 Measures of Leading and Communicating
The College uses the Personal Assessment of the
College Environment (PACE) as one way of
measuring employee satisfaction with leadership and
communication. Results of the PACE can be found in
the College Balanced Scorecard with a full data set
on the web. This password protected information is
available to all employees. Seven questions, out of
65, are analyzed in relation to Category 5. The
survey was last conducted in 2008 and is repeated on
a three-year cycle. The next administration of the
survey will be in January 2011. Results are measured
against a five-point Likert scale. The College’s target
is to have scores of four or better (a score between
three and four indicates a consultative environment; a
score between four and five indicates a collaborative
environment). Questions receiving a score below
three shows the greatest room for improvement and
are identified as priority items to be addressed by the
College in the future.
Since the three-year unit plan is crucial to the
development of other college-wide plans,
participation is important. Getting all units to submit
their annual unit plan revisions is an important
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measure of leading and communicating effectiveness.
Recent changes in the process and integration of the
unit planning and budget planning processes
necessitate that leaders effectively communicate the
need for every unit to annually provide high quality
unit plan revisions that are based on data.
The final measure of leading and communicating
comes from the results of the Administrative
Performance Review process. The first part of the
review examines each individual’s competence in
four essential management and five common core
competencies, with the individual choosing an
additional three position-specific competencies.
Three to five self-selected performance measures are
also developed. Individuals may also request to have
a 360 degree review completed by peers, direct
reports and their supervisor. This information is used
as a part of their Competency and Performance
reviews. The final results of the competency
assessment and performance rating determine a
portion of each administrator’s salary.

5R1

Leading and Communicating Results

The College uses results from the PACE survey to
document leading and communicating, concentrating
on five specific questions. Figure 5.2 shows the
calculated median value of the results from the five
questions asked on the survey. The highest rated
question of the five remains the question related to
the employee perception that the institution’s actions
reflect its mission. This question was rated 3.44 on a
5-point Likert scale.
Figure 5.2 Calculated Median of Questions Examined
Median Value of PACE Results Examined
5
4
3
2
1
0
1996

1999

2002

2005

The College uses the calculated median value for five
PACE survey questions to gauge progress.
Beginning with a median value in 1996 of 2.74, the
median value has generally increased although there
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have been some decreases, with the latest median
value for 2008 being 2.92. Of the five questions
examined, the question that received the highest
rating consistently was “The extent to which the
actions of this institution reflect its mission,” with the
most recent rating at 3.44. The lowest rated question,
“The extent to which decisions are made at the
appropriate level at this institution,” saw the greatest
increase in rating over the twelve year period (2.27 in
1996 to 2.80 in 2008). MATC sees opportunities for
improvement where there is a negative gap between
the national norm and MATC’s mean scores.

However, the PACE survey is the most reliable
method of determining the College’s leadership and
communication processes and systems’ effectiveness
at the present time. The College will continue to
explore other strategies and methodologies that may
provide better data.

The latest results for unit plan submission indicate
that 100 percent of all service area and learning
program units submitted revised unit plans. This
accomplishment has supported the College’s creation
of operational and capital budgets in an efficient,
timely manner and permits units to better coordinate
collaborative activities across the College.

The College is utilizing several different strategies to
improve its leading and communicating processes
and systems. The most comprehensive strategy is the
Vital Focus process, which incorporates the
Constellation Survey and an all-employee discussion
to identify the institution’s priorities and areas for
improvement. In March 2007, more than 800
employees gathered to discuss the current priorities
and areas for improvement for the College. Over 100
recommendations flowed out of that discussion. A
Data Analysis Team, consisting of employees from
all categories (PSRP, Faculty, Administrators) and
every MATC location, synthesized the 100
recommendations into ten outcome statements. The
College Council selected five of the outcome
statements to become the next CQI Projects. The five
CQI Projects selected were Campus Culture,
Communications, Alternative Deliveries, Innovation
and Student Success; all of these areas are items of
great importance or are in need of improvement as
indicated by the PACE and Constellation survey
results.

The results of the Administrative Review Process
determine the amount of an administrator’s salary
increase, ranging from zero percent to three percent.
In 2007, 86 percent of all administrators were rated
as accomplished or exemplary with their work,
achieving or exceeding expectations, but this
percentage dropped to 79 percent in 2008. In 2007,
five percent of all administrators received ratings
indicating that their performance needed significant
improvement or was below expectations, but this
percentage dropped to four percent in 2008.
Administrators whose work is rated as below
expectations or needs significant improvement are
required to complete a performance improvement
plan. The average salary increase for 2008 was 2.04
percent.
5R2 Comparison with Other Higher Education
Institutions
The results of the PACE study can be compared to
the national norm for institutions that completed the
PACE in the same year. In all cases, the national
norm ratings for each of the items examined were
higher than MATC’s mean rating. The difference
ranged from 0.10 to 0.23 rating points. These results
indicate that although MATC has seen improvement
in its leading and communication processes and
systems, the College’s execution of its leadership and
communication processes and systems may not be as
mature as other comparable institutions. It should be
noted that the results of the PACE are based on the
perceptions and opinions of the employees, which
can be highly variable and susceptible to external
forces outside of the control of the College.
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It is not possible to compare the Administrative
Performance Review data with other institutions
since the process is internal to MATC only.
5I1 Improving Current Processes and Systems

The Communications CQI Project is nearing
completion. It has used the College’s Six Sigma
process and has a champion and Continuous Quality
Improvement (CQI) mentor assigned to it. The
Communications CQI Project team’s charge is to
flow chart the current communication processes,
collect information from various employee groups,
analyze gaps in communication flow and recommend
new processes or strategies to improve
communication. Measures of the results from the
two changes will be available July 2009 (see 5P5).
Similar to the Communications CQI Project, the
Campus Culture Project will examine the interactions
between administration and other groups on campus.
The goal statement for the Culture CQI Project reads:
“This project will create and promote a clear and
concise, documented process that managers and staff
can use to communicate, collaborate, and prepare for
changes in the work area.” This project will be ready
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to pilot its change and communication process by
summer 2009 with results available in Fall 2009.
5I2

Setting Targets and Improvement Priorities

In the past, the College Council used PACE and
Constellation survey results to set targets and identify
priorities for improvement. As a part of their
responsibilities, each CQI Project team will identify
measures that give consistent, reliable results for their
projects. As these projects have college-wide impact,
the measures will similarly have to take into account
how they will impact the entire organization.
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The control phase of the DMAIC process requires
that process changes and on-going results are
documented. An Access database maintained by the
Assistant to the Vice President of Strategic
Advancement is the repository of this data, with this
information posted to MATC’s Blackboard site.
At its annual summer retreat, July 2009, the College
Council will review the measures from the Strategic
Plan and establish priorities for the next year’s
actions. Success on these future priorities will
provide results for the following year.
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AQIP Category 6: Supporting Institutional Operations
6C1 Key Support Processes
MATC offers a range of services for entering and
continuing students that supports them throughout
their career at the institution. The key student
support processes can be found in one of five
Departments: Learner Development, Marketing and
Enrollment Development, Auxiliary Services,
Diversity and Community Relations, and Technology
Services.
Learner Development – provides a wide range of
learning support services, including:
• Mandatory Assessment and Placement
• Tutoring
• Advising and Career Resources
• Counseling
• Conflict Management Services
• Disability Resource Services
• Library Services
• Campus Life and Enrichment
• First-Year Experience

Madison Area Technical College also offers a range
of administrative support services. These support
services can be found in one of the three different
areas: Financial Services, Facility Services, and
Economic and Workforce Development Services.
Financial Services – plans and administers the
budget and financial activities of the College,
including:
• Budget Management
• Accounting
• Purchasing
• Payroll
Facility Services – provides all facility-related
services, including:
• Facilities Operations
• Engineering Services
• Environmental Health and Safety
• Professional Services

Marketing and Enrollment Development –
provides informational and enrollment services to
students. The services within this area are:
• College Relations
• Marketing
• Financial Aid
• Enrollment Services
o Admissions
o Registration
o Student Records
Auxiliary Services – supports students’
supplemental needs through enterprise activities. The
services within this area are:
• Food Services
• Bookstore/Auto Parts Store
Diversity and Community Relations – serves as the
connection between the College and diverse
community members or organizations; services
include:
• Support for diverse employment processes
• Coordination of the Communities of Color
Councils
• Oversight of Learner Success Systems Integration
Councils.
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Technology Services – provides technology services
and support for
• Enterprise applications (email, learning
management, student administration, etc.)
• Student and employee HelpDesk services
• Academic technology support services

Economic and Workforce Development Services –
Supports district-wide economic and workforce
development efforts, in collaboration with public and
private organizations. The services found within this
area include:
• Regional Economic Development
• Business Industry and Community Services
• Business Procurement Assistance Center
Although the College handles many support services
in-house, highly specialized or technical services
require that they be outsourced. Among these
services are elevator maintenance, advanced
architectural/engineering design and construction
project management services, security alarm
monitoring, and law enforcement agency assistance.
A number of other building systems repair or
installation services, such as telephone and data
wiring, electrical and plumbing may be outsourced
due to limited staff availability.
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Students Learn, and Category Two, Accomplishing
Other Distinctive Objectives. For a complete
description of all of the key student and
administrative support services in relation to
Categories One and Two, visit the MATC AQIP
System Portfolio website.

6C2 Reinforcing Processes and Systems
Table 6.1 illustrates some of the key student and
administrative support services that support the
College’s work related to Category One, Helping

Table 6.1 – Key Student/ Administrative Service Connections
Support Service
Advising & Career
Resources
College Relations
Marketing
Student Records

Category 1 Support

Category 2 Support

Helps students select programs of study that match their
interests and abilities
Communicate & promote MATC services, information &
goals
Provide effective communications support to meet the
goals of the College
Responsible for maintenance, issuance, & access to
student records to support transfer & employment goals

Diversity &
Community
Relations

Coordinates Learner Success Systems Integration
Councils

Technology Services

Provides technology services support for desktop
productivity software, mobile computing & academic
technology

Facilities Operations

Provides for all custodial, grounds & equipment relocation
services to create an environment conducive to learning

Provide job posting services for local employers and career
support for graduates
Build and positively influence the public perception of MATC
Provide effective communications support to meet the goals
of the College
Provide degree verification for local employers & career
support for graduates
Provides connection between the College and diverse
community members or organizations
Provides technology services and support for enterprise
applications (email, learning management, student
administration, etc), Help Desk services & academic
technology support.
Maintain compliance with industry standards & regulatory
agency guidelines (ASHRAE, NIOSH, DNR, and WTCSB)

6P1 Identifying Student Support Service Needs
Table 6.2 shows the variety of methods used at MATC to identify student support needs and a sample of service
areas that use them.
Table 6.2 Identifying Student Support Service Needs
Student Support Service Area

Student Support Needs Identified Using:

Learner Development

•
•
•
•

Library Services Satisfaction Survey
Advising and Career Resources Student Satisfaction Survey
Counseling Services Student Needs Survey
Student Services Usage Data

Marketing and Enrollment
Development

•
•
•
•

Noel-Levitz Student Satisfaction Inventory
Community College Survey of Student Engagement
DaneTrak Community Perception Survey
Trend Analysis of Student Success and Retention Data

Auxiliary Services

•
•

Cafeteria User Survey
Bookstore Survey of Students Regarding Rental vs. Purchase

Diversity and Community Relations

•
•

South Madison Planning – multi-faceted plan to ID student & community needs
Communities of Color Councils – four racial/ethnic community groups provide input

Technology Services

•
•
•
•
•

Web Services Satisfaction Survey
Student Web Usage Trend Analysis
Help Desk Log Resolution Rate
Web Usability Student Survey
Knowledge Base Effectiveness Trend Analysis

All support processes may use the
following to identify student needs:

•
•

Learning Systems Quality Improvement Process
Student Focus Groups

6P2 Identifying Administrative Support Needs
Administrative support needs are identified using a
variety of methods and advisory committees or
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councils. Table 6.3 provides a selection of the
methods and advisory committees or councils
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currently being utilized by various administrative

support service areas.

Table 6.3 Identifying Administrative Support Needs
Administrative Support Service Area

Administrative Support Needs Identified Using:

Financial Services

•
•
•
•
•
•
•

Internal Customer Advisory Committees
PACE Survey results
Learner Preparedness and Success Systems Integration Council
Academic Policy, Planning and Implementation Systems Integration Council
Economic and Workforce Development Systems Integration Council
Lifelong Learning Systems Integration Council
Technology Systems Integration Council

Facility Services

•
•
•
•
•

Internal Customer Advisory Committees
PACE Survey results
Academic Policy, Planning and Implementation Systems Integration Council
Learner Preparedness and Success Systems Integration Council
Technology Systems Integration Council

Economic & Workforces Development Services

•
•
•
•
•
•

Community Focus Groups
External Advisory Committees
Exit Interviews
Academic Policy, Planning and Implementation Systems Integration Council
Economic and Workforce Development Systems Integration Council
Lifelong Learning Systems Integration Council

All administrative support processes may use the
following methods to identify stakeholder needs:

•
•
•
•

Unit Plans
Learning Systems Quality Improvement Process
Budget Planning Process
Telecommunication Governing Body Committee

6P3 Managing and Documenting Support Service
Processes
MATC continues to revise its administrative structure
and processes in order to align functional
responsibilities with service expectations. Examples
of the ongoing revision include:
• Academic Technology and Support has been
added as service unit within Technology Services.
• A Technology Systems Integration Council was
created to ensure that technology and learning
processes are integrated.
• LSQIP has been integrated throughout all areas of
the College including service units.
• Unit planning is integrated with departmental unit
planning and the budget planning process.
• Capital planning is a cross-functional effort,
bringing all unit-identified needs together to
ensure college goals and initiatives are being met.
The implementation of enhanced college enterprise
applications (Student Administration, Learning
Management, Financial, web services, email, and
telecommunications) is the result of an ongoing
review and documentation of current practices and
processes. Three business process analyst positions,
one each in Learner Success, Strategic Advancement
and Infrastructure Services, have helped ensure that
processes are documented and revised and best
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practices are implemented. Their efforts have led to
organizational and process changes in enrollment
services, financial aid services, web services,
academic technology and to the creation of a College
Events Office.
MATC continues to implement processes to enhance
information sharing. The student and employee web
portals are being upgraded to enhance use and
information sharing. District announcements,
departmental information, meeting minutes, training
and access to enterprise application is now available
online. The faculty and student portals allow access
to course, student and grade information.
The District has started a multi-year
telecommunications upgrade project to enhance
communication, increase student access and improve
services. A governing body and committee, with
representatives from all areas of the College, was
created to ensure all stakeholder needs are met. A
major component of this project is the review and
documentation of current processes with the goal of
implementing “best practices” across the College.
Major components of the project include:
• Implementation of Cisco Telepresence replacing
the current ITV system at all campuses in order
improve access for students
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• Implementation of a new email system integrated

with the enterprise systems that will enhance
communication and expand email capacity to
include mobile computing devices
• An upgrade of the telecommunication
infrastructure which will increase wireless access
and provide virtual access for employees and
students
• Implementation of a voice-over IP phone system
that will expand video conference capabilities and
improve communication services and access for
employees and students
The College actively encourages innovation and
employee empowerment, as demonstrated by the
following efforts.
• The MATC Foundation Innovation Grants
program was created to provide funds for students,
faculty and staff to develop and implement high
quality, innovative projects that support the
MATC mission.
• The AQIP Vital Focus discussions that occurred in
March 2007 identified the need for a District
Master Facilities plan. This project is in process.
The development of the plan has included
listening sessions, employee and student
interviews, and project updates delivered to the
stakeholders through email, web announcement,
video conferencing and news releases.
• The College has completed six CQI (Action)
Projects using Six Sigma methodologies with CQI
mentors assigned to each project. There are
currently nine CQI Projects in progress using the
same methodology.
• The Center for Excellence in Teaching and
Learning (CETL), whose goal is to provide
systemic growth and development of the MATC
community by sharing best practices in teaching
and learning, continues to expand its services.
CETL is actively involved in the expansion of
academic technology support, the Technology
Systems Integration Council and is the primary
provider of training for all new technologies at the
College.
• Six Systems Integration Councils (SIC), whose
goal is to integrate related processes into the
organizational structure of the Learner Success
Division, continues to identify, implement and
assess Learner Success related outcomes. The six
Systems Integration Councils are:
o Learner Preparedness and Success
o Academic Policy, Planning and
Implementation
o Technology
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o Economic and Workforce Development
o Life-Long Learning
o MATC Environmental Sustainability Alliance

6P4 Improving Services by Using Information
and Results
Support service areas use data and information
gathered at the College and service level to identify
areas for improvement. Based on data and trend
analysis, administrative and support staff review
current practices and programming, identify
opportunities for improvement, implement changes to
existing services and procedures, and then assess the
impact of those changes. In general, results are used
on a summative basis for measures related to periodic
surveys, retention and success rates, needs
assessments and service data. However, day-to-day
results are leveraged where more systematic
automation exists for measures such as web-trend
analysis, enrollment activity, incident management,
student contact tracking, and other specific service
data.
6P5 Collecting and Analyzing Measures
6R1 Results of Student Support Processes
6R2 Results of Administrative Support Processes
6R3 Results Comparison
(Information related to 6P5, 6R1, 6R2, and 6R3 can
be found in Tables 6.4 and 6.5.)
Due to the specific nature of each support process,
each process determines, collects and analyzes
information related to measures specific to that
process. Table 6.4 provides an overview of several
student support processes, with one or more
measures, measurement methodology, a comparative
standard, actions taken as a result of analysis, and
current measure results for each process. Table 6.5
provides the same types of information for a selection
of administrative support processes. For a more
comprehensive table of information for the student
support services please visit the MATC AQIP
Systems Portfolio website.
6I1 Improvement
The student and administrative support services are
subject to the College’s improvement processes
(LSQIP, Unit Planning, Budget Planning, etc.). Each
support area has a three-year unit plan with an
associated budget that includes goals aligned with the
College’s Three-Year Strategic Plan.
The College’s most frequent method of improving
student and administrative support services is through
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the creation of a CQI Project. Two closed Action
Projects were directed toward student support
processes and another two closed Action Projects
were directed toward administrative support
processes. There are currently six CQI Projects that
are related to student support or instruction and three
CQI Projects that are related to administrative
support processes.
6I2 Setting Targets, Improvement Priorities and
Communication
Targets for improvement are normally set by the
service area through the unit planning or LSQIP
processes. However, the College Council may create
improvement targets for those support processes that
affect multiple areas of the College. In order to set
the improvement targets, the service areas utilize a
number of different data sources including:
• Feedback from the LSQIP Review Team as a part
of the LSQIP process
• National standards or guidelines like those
provided by the Council for the Advancement of
Standards (CAS)
• Trend analysis of current measures
• Student Satisfaction survey results
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• Recommendations from CQI project teams, if

appropriate
• Feedback from students, community

members/groups, business and industry and other
important stakeholders
The student and administrative service areas
communicate their results and improvement priorities
by the following methods:
• Work teams updates and associated reporting done
through the College Council
• Web pages in key areas such as the MATC AQIP
webpage, Strategic Advancement update, Learner
Success updates, etc.
• Formal reports and presentations to the Board
• Advisory committee meetings
• External newsletters and press releases
• Guided interactions with the community
• Student publications, organizations and activities –
the Clarion (student newspaper); Student Life;
Student Senate and Student Activities Board;
student participation on college work teams
• Blackboard websites created for specific processes
or systems
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Table 6.4 Student Support Process Measures, Comparisons, & Results
Support
Service

Measure (6P5)

Measurement
Methodology

Library

Student Satisfaction

Library-Created Survey

Marketing

Student Satisfaction

Noel-Levitz Student Satisfaction
Inventory

Enrollment
Services, with
Technology
Services

Web /Page views

Increased usage of web
services as tracked by site visits
and page views

Enrollment Activity

Trend analysis of Registration
by:
Semester,
Access Mode (Touchtone, Web,
Staff-assisted)

Needs Analysis

Community surveys,
Focus groups,
One-on-one interviews.

Technology
Services

1. Student Satisfaction
2. Help Desk Resolution Rates

1. Unit-designed survey,
2. Resolution during first
contact log

Learner
Development

1. Course Retention AND
2. Course Success in Intro to
College Math, Business
Math, and Math of Finance
3. Resolution time for new
questions asked

1. Retention percentage,
2. Percentage of students
receiving a “C” or better,
3. AskMATC/ RightNow
Analytics Reports

Enrollment
Services

Diversity and
Community
Relations
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Comparison (6R3)
or Target
Association of College and
Research Libraries (ACRL) Standards for Libraries in Higher
Education
MATC’s overall rating above
national norm based of 5.44

Action

Results (6R1)

Resources allocated
appropriately

74% of students satisfied or
very satisfied with library
services

Improved customer service
project implemented

5.71 rating in 2009
Jan 1, 08 – Dec 31, 08
23,678,921 Pageviews total for
entire web site
8,908,145 Pageviews total for
MATC homepage

Web Trend Analysis

Expand and promote services
MATC homepage:
Student Email: 1,653,759 clicks
Employee Email: 379,063 clicks
Blackboard: 1,563, 552 clicks
InsideMATC: 597,621 clicks

3 yr trend analysis

Data analysis compared against
projected Population Growth,
Age Distribution, Racial/Ethnic
Composition, etc.
1. All services receive highest
satisfaction
2. Help Desk Institute
Guidelines: 70% of calls
resolved at first contact

1. Trend analysis of Retention
Rate,
2. Trend analysis of Success
Rate,
3. Benchmark = resolution
within four hours

a. Promote new web services
b. Promote self-service options
c. Realign resources based on
access mode

42% increase in student
registration done via the web

South Madison Education
Center 10-Year Action Plan

South Madison Enrollment in
Fall 05-06 332
Fall 07-08 394

1. Improve services based on
feedback
2. Resources allocated to meet
standards

1. & 2. Revise curriculum and
expand placement strategies
3. Adjust support based on
traffic

1. 95.6% of respondents
ranked web use easy or very
easy
2, 74% of Help Desk calls
resolved at first contact
Fall 07-08 Success rate
Intro to college math 67.8%
Business math 71.5%
Math of finance 72.2%
Fall 08-09 Success rate
Intro to college math 63.2%
Business math 65.3%
Math of finance 72.2%
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Table 6.5 Administrative Support Process Measures, Comparisons, & Results
Support Service

Measure (6P5)

Measurement
Methodology

Comparison (6R3) or
Target

1. Standard and Poor’s Bond
Rating

1. Bond Rating of other WTCS
institutions and local
governmental/ educational
agencies

2. Calculated Mill Rate

2. Mill Rate below 1.5

3. Fund Balance Reservations

3. Fund Balance percentage of
operational budget

3. Fund Balance Percentage
between 16 2/3% and 29%

Engineering Services

Energy Savings per year

Calculated value of savings due
to energy conservation and
equipment upgrades

Environmental Health
and Safety

1. Reportable criminal acts
2. Number of accidents or
incidents

Regional Economic
Development

Action Taken

Results (6R2)

1. Board policies follow best
practice guidelines and
budget meets guidelines
established by the District
Board in accordance with
Wisconsin Statutes that
govern municipal budgeting
(WI State Statutes 38.12
and 38.06)
2. Adjust budget for minimal
Mill Rate
3. Adjust tax levy to meet target

1. AAA rating (best)
th
2. 1.082 mils in 2006-07 – 5
lowest among WTCS
institutions. MATC ranked
th
11 of 16 lowest in FY0809
th
operational mill rate; 15 of
16 lowest in FY0809 debt
th
service mill rate; and 13 of
16 lowest in FY0809 total
mill rate.
3. Target met every year since
1990

Energy costs reduced by 15%
annually

Implement energy conservation,
Install energy efficient
equipment

Overall, energy use reduced by
6.2% for FY07/08 so avoided
cost was $170,000

1. Clery Act Annual Report
2. Reportable accidents by
accident type

1. Trend analysis; local/national
statistics
2. Insurance data;

1. Change security procedures
as necessary
2. Promote safety and increase
staff development

Career Pathways participation

Number of Career Pathways
participants trained annually

Increase number of Career
Pathways participants by 15%
annually

Implement marketing and
recruitment strategies,
Adjust business practices that
limit participation

Business Industry and
Community Services

1. Number of client businesses
annually
2. Number of employees
trained annually
3. Gross contract value total

1. Database of clients
2. PeopleSoft count of course
students
3. PeopleSoft report of gross
value

1. Trend analysis
2. Trend analysis
3. Self-sustaining due to
contracted value

1. Market to new clients and
retain current clients
2. Personalized client advisor
works to maximize number
of students
3. See 1 and 2 above

Business
Procurement
Assistance Center

1. Number of businesses
served
2. Total value of contracts
awarded
3. Number of jobs created or
retained

1., 2., & 3. Trend analysis;
comparison with similar
state-wide programs

1. Market to new clients and
retain current clients
2. Improve support for
businesses applying for
contracts
3. See 2 above

1. Bond Rating

Budget Management

2. Mill Rate

AQIP Category #6

1., 2., & 3. Federal government
reporting software
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In 2005-06,
1. 300+ clients
2. 12,000+ employees
trained
3. total value of $0,000,000
In 2006-2007
1. 10,400 jobs retained or
created
2. $500,000+ award dollars
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AQIP Category #7: Measuring Effectiveness
7C1 Data Collection, Storage and Accessibility
The primary data collection system for MATC is the
Enterprise Resources Planning (ERP) system from
PeopleSoft. It includes Student Records and
Registration; Student Financials; MATC
Class/Course Information; MATC Financials –
Payroll, Purchasing, Fixed Assets, General Ledger
(GL), Accounts Payable (AP); and Employee
Information – Human Resources (HR), Time/Labor.
Data is stored at the MATC-Truax Campus and
offsite at the Commercial Avenue facility for
security/disaster recovery purposes.
Information and data is maintained, and accessibility,
as well as security, is provided by several different
units of the institution:
• Technology Services coordinates web and
computer access to student, financial, Human
Resource and historical records by determining the
requester’s level of access and securing the
permission of the data custodians.
• The Office of Institutional Research (IRE) is the
key source for student enrollment and demographic
data. Using a centralized data warehouse, IR
creates statistical reports and queries for enrollment
management and state and federal reporting
requirements. This information is available
through MATC’s website. Ad Hoc reports for
specific non-recurring purposes are also created.
• Financial reports are created by Financial
Resources. These reports are available either
through web-based reporting software or posted in
an internal server, accessible by approved users.
7C2 Measures for Tracking Effectiveness
MATC’s key institutional measures for tracking
long-term effectiveness are identified in the College’s
Balanced Scorecard. These measures provide a
balanced approach for assessing the organization by
tracking results related to teaching and learning,
overall organizational quality and effectiveness,
internal processes (People) and financial measures.
These results are also grouped according to their
relationship to the Board of Trustee’s End
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Statements. The Three-Year Strategic Plan provides
key institutional measures for tracking short term
effectiveness. See Category 8 for an overview of the
outcomes and measures associated with this plan.
7P1 Selecting, Managing & Using Data
Table 7.1 provides a sample of the variety of
information and data that MATC selects, manages
and uses to support student learning, overall
institutional objectives, and improvement efforts. The
table indicates who selects the data, who manages the
data, how the data is used and what the data’s relative
impact is, on a scale from 1 to 4, in different areas.
Areas without a number indicate that the data is not
applied to that area.
Selection of the data or information collected is done,
in many cases, by the individual or group responsible
for a project or unit and its progress. The Department
of Institutional Research and Effectiveness (IRE) is
available to assist the individual or group in selecting
the data or information. Some of the factors that
guide data selection include data or information
availability, current or projected collection and
reporting capabilities and appropriateness of the
measure to the outcome.
Depending on the scope, use and audience for the
data, IRE may oversee the collection, reporting and
dissemination of the data to the appropriate
individual or group on a regular basis. If the data or
information is unique and localized, the individual or
group that selected the data will also be responsible
to manage the data.
Data is used according to its scope and audience. For
example, data from the College Scorecard is used to
help formulate the long-term goals of the institution,
while data from the Three-Year Strategic Plan guide
the institution’s short-term goals. Data from the unit
plan can be used at the unit level to examine student
learning, determine and prioritize improvement plans,
be aggregated with other units’ data to provide a
strategic measure or, over time, provide an indication
of the institution’s progress in meeting its objectives.
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Figure 7.1 Data Selection, Management and Use

Use

Operational
Measure

Managed By

Strategic
Measure

Selected By

Student
Learning

Data Description

Institutional
Objectives

Data Impact

College Balanced
Scorecard Results

Board of Trustees
and College Council

IRE

Monitor college-wide effectiveness in five
distinct categories

1

2

Three-Year Strategic
Plan

College Council

IRE

Provides guidance for the institution's
strategic actions for a three-year period.

1

2

Financial Plan

College Council

Financial Resources

Monitor institution's financial effectiveness

1

2

Enrollment
Management Plan

Marketing and
Enrollment Director

IRE

Provides guidance for the institution's
recruitment and marketing efforts

1

2

3

Equity Scorecard
Results

InterCultural Council

IRE

Monitor college-wide effectiveness in
relation to the institution's diversity efforts

1

2

3

MAAP Coordinator

IRE

Place students in courses appropriate to
their skill level in Reading, Writing and
Mathematics

3

Nursing Program
faculty

Nursing Program
faculty

Determine effectiveness of instruction
and/or plan for curriculum revision

Academic Master Plan

Assoc. VP - Learner
Success

IRE

Provides guidance regarding academic
offerings for the next 5 to 10 years

2

1

3

FTE & Headcount
Reports

Learner Success
Programs

IRE

Monitors full-time equivalent and headcount
data in order to assist program planning

2

1

3

Student Satisfaction
Inventory Results

Enrollment
Management Work
Team

IRE

Monitor institution's effectiveness related to
meeting student needs and student
satisfaction

2

1

3

Student Admissions
Reports

Enrollment Services
Manager

IRE

Monitors students admissions trends and
effectiveness of MATC processes

1

2

Courses and Classes
Reports

Assoc. VP - Learner
Success

IRE

Monitors student attendance patterns in
support of effective course scheduling

1

2

PACE Survey

College Council

IRE

Provides employee perception of College’s
effectiveness and efficiency in a number of
different areas

1

3

Learning Systems
Quality Improvement
Process (LSQIP)
Trend Data Results

Institutional
Effectiveness
Director

IRE

Program review resulting in suggested
opportunities for improvement and
strengths for programs and service areas

2

1

Student Records
Reports

Registrar

IRE

Monitors students enrollment trends and
provides data for advising purposes

2

1

Unit Plan

Unit members

Individual units or
programs

Monitors unit effectiveness and provides
data for improvement planning

4

2

3

Community College
Survey of Student
Engagement

College Council

IRE

Assesses institution’s effectiveness related
to educational practices that may be related
to improved student outcomes

3

1

2

Mandatory
Assessment, Advising
and Placement
(MAAP) Results
Nursing – ATI and
NCLEX Testing Pass
Rate

1

2

1

2

2

7P2 Determining Reporting Needs
Table 7.2 provides a general overview of the data
needs of various stakeholder groups within the
College. The College has an ongoing reporting
systems project that provides data reports to a variety
of customer groups in the following packages: FTE
and Headcount, Student Admissions, Courses and
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Classes, Student Records and Grants Reporting. This
project is being done collaboratively by the South
West Consortium, a collection of three Wisconsin
Technical Colleges that have combined data
collection and dissemination resources. Madison
Area Technical College is the lead institution.
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Table 7.2 Data Needs by Stakeholder Group
Key Stakeholder Group
Wisconsin Technical College System Office
Board of Trustees and
College Council
Instructional Administrators
(Deans, Associate Deans, Directors)

Student Services Administrators

Fiscal/ Facilities/ Foundation

Information and Data Needs

Information and Data Use

Client reporting and institutional effectiveness

Accountability and budget determination

Summary data, merged with external
(comparative) data, trends

Accountability and determine institutional
effectiveness

Location and unit-specific data regarding
FTEs, enrollment, headcount, demographics,
facility use, and unit progress on a historical,
point-in-time and future trend basis
Demographics, advising information, student
information, placement information,
enrollments, trends
Summary data and trends for demographic,
student, location, facility use and financial aid
data

On demand information sources in order to
plan and for decision-making related to
instructional services
On demand information sources in order to
plan and for decision-making related to
assisting students
On demand information sources in order to
plan and for decision-making related to
institutional support services
On demand information sources in order to
plan and for decision-making related to
support students’ learning and track progress
On demand information sources in order to
plan and for decision-making related to
supporting union-associated employees

Faculty

Course rosters, student information, advising
data, grades, trends

Union Leadership

Workload data, member information

Institutional Research and Effectiveness

Ad hoc data reports, federal and state
reporting compliance, survey data,
environmental scan, institutional initiatives
and progress

On demand information to query, use and
support other units of the institution

External Groups: Legislators, Press, Public,
and other Stakeholders

Summarized point-in-time and trend data

Accountability and institutional/ unit
effectiveness

The Department of Technology Services and the
Department of Institutional Research and
Effectiveness (IRE) use a secondary method of
determining data needs by analyzing information and
project requests. Requests are evaluated to determine
if an existing report can meet the requester’s needs or
if an ad hoc report is needed. This data is tracked and
periodically reviewed for trends. In addition, IRE
initiates Voice of the Customer (VOC) meetings with
internal data user groups to more clearly define
internal customer reporting needs. To see the
relationship between sources and storage of
information please visit the MATC AQIP Systems
Portfolio website.

as defined by the Carnegie Classification System. In
all cases, the comparison is done with the best-inclass for each data element. Certain measures, such
as the institution’s credit rating, as seen on the
College Balanced Scorecard, allow the institution to
compare against other organizations outside of
education. Individual units may also compare
themselves against local business and industry, with
benchmarks established by professional organizations
or national standards in their particular career fields.
7P4 Overall Performance Data Analysis &
Sharing

The Department of Institutional Research and
Effectiveness supports various groups and units in
identifying comparable measures. At the institutional
level, the IRE uses measures from a variety of
sources in order to compare the results seen within
the College Balanced Scorecard. In many cases, the
College can compare its scorecard results with results
seen at other WTCS institutions or with the WTCS
best or average results. Another source of data used
for comparative purposes is the Integrated PostSecondary Educational Data System.

The College Council and Board of Trustees utilize a
College Balanced Scorecard and the Three-Year
Strategic Plan to assist them in systematically
analyzing information and data pertinent to the
College. The outcomes and measures in these
documents provide a comprehensive view of
institutional effectiveness. Using this data, the Board
of Trustees determines how effectively MATC is
achieving its goals. This analysis may produce a
revision of the College’s long term goals. The result
of the Board’s analysis of the institution’s overall
performance measures is shared with the institution at
one of the regularly scheduled Board meetings,
which are open to all.

MATC compares its results to either other WTCS
institutions or to a set of institutions similar to MATC

The College Council completes a similar analysis
using the same measures, but with a focus on the

7P3 Comparative Data Needs & Priorities
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Three-Year Strategic Plan. The analysis may result in
a revision of the Three-Year Strategic Plan’s
outcomes or measures. Another possible result
would be the creation of a new initiative or project
which addresses a specific outcome which is not
progressing at a rate deemed appropriate by the
College Council. Any revisions or initiatives are
communicated to the College at the start of the
annual planning cycle. All units align their plans
with the goals of the Three-Year Strategic Plan.
Each unit’s progress is reviewed and shared as a part
of the unit planning process. This information is kept
in a database housed in the office of the VicePresident for Strategic Advancement. At the current
time the database assists in determining inter-office
support needs, but plans are being developed which
will allow for an assessment of each unit’s progress
annually.
All information used by the Board of Trustees or
College Council is available to all MATC employees
through the College website. In many cases, the data
and plans are also available to the general public.
Employees receive special bulletins when data or
plans are updated. Information on institutional
effectiveness is also normally provided as a part of
Convocation at the start and mid-point of the
academic year.
7P5 Aligning Analysis with Student Learning
Department and unit goals are aligned with the
institutional objectives devised by the College
Council. Analysis is completed on an annual basis
by each unit through the unit planning process. This
annual analysis normally consists of only the unit
plan goals as they relate to the Three-Year Strategic
Plan. A more comprehensive analysis occurs every
five years during the LSQIP process. The measures
and framework for analysis are tied to institutional
objectives through the criteria provided, the questions
asked and through the feedback received from the
LSQIP Review Team, advisory committee and dean
review functions. All LSQIP portfolios and data are
made available on the LSQIP Blackboard site. The
results of the analysis are used to create an updated
unit plan. The results are also used to create program
improvement plans within the WTCS Quality Review
Process Database System (QRP), a web-based
reporting system. State educational consultants
monitor progress and provide feedback to units on a
regular basis. A unit scorecard is also created and
reported to each unit on an annual basis.
7P6 Information Systems Effectiveness
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The Technology Services Department (TS) is
responsible for ensuring the effectiveness of the
College’s information system and related processes
and is organized into two service bureaus.
Technology and Client Services: First point of
contact for MATC technology-related customer
service. It includes the Help Desk, customer training,
document services, hardware/software purchases,
refresh program, technical services, and
copyright/software compliance.
Technology Infrastructure: Glues the College’s
network and myriad technology applications
together. They are MATC’s phone company, Internet
provider and administrative network. IS staff
members support servers, storage devices, security,
Peoplesoft technical operations and the Southwest
Computing consortium (SWC) infrastructure. They
also keep the wide array of network systems,
processes, management tasks, telephone connectivity
and network storage areas working together to serve
the District.
Technology Services has created a Technology
Planning committee to gather input from various
groups around the College to assist in determining
user needs. The Technology Planning committee has
recently completed a three-year strategic plan. This
plan will help focus technology resources and will
drive technology decisions in the District. This
committee was also instrumental in identifying
quality indicators, which provide an indication of the
service quality compared with industry standard
measures.
The College maintains data integrity by utilizing an
assortment of industry standard practices including
limiting network access, deploying a system security,
password setting, virus and spam scanning and data
backup, which are all automated processes that run
on a predetermined schedule. The automated
network and system security processes verify access
levels and maintain secure gateways into multiple
computer networks at several points in the system.
Enterprise data is kept in a secure location and has
nightly backups and off-site storage. All incoming
and outgoing email is automatically scanned for
viruses prior to being delivered to user accounts. All
of the automated processes are monitored, which
helps to determine baseline network usage, assists in
planning for future growth and drives upgrade plans.
Reliability is divided into two areas: hardware and
software. The Data Center, which has an
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Uninterruptible Power System (UPS) for all
computing equipment, a Halon fire suppression
system, fire-rated storage units for backup media, and
dual air-handling units, is responsible for hardware
reliability. Access to the Data Center is computer
controlled, with each individual having to pass
through a minimum of two locked doors to enter.
Within the Data Center, hardware reliability focuses
on the servers. Critical servers employ multiple
processors, multiple power sources and diverse
routing of electrical power. Data storage is backedup using an automated system and a Storage Area
Network (SAN), which moves critical data from
individual servers to a central storage appliance.
Duplicate data is stored at a separate MATC location.
Software reliability is built upon the implementation
of the following software packages, which enable
software to be kept up to date: HP-Insight Manager,
McAfee ePolicy and Patchlink. Inventory and
control of software is achieved through the use of
Novell Zenworks.
Data accuracy for the enterprise systems is the
responsibility of the user collecting the data. Data is
entered through interactive panels and verified prior
to submitting the data. Critical fields require input so
data must be present prior to the entry of the
information into the database. The system is then
queried on a regular basis to verify the accuracy of
the information. Exception reports indicate where the
data does not logically conform to the field and are
used to correct the data.
Computer systems are normally available twenty-four
hours per day, seven days per week, except during
maintenance windows. Routine maintenance is
scheduled in the evenings and weekends during lowuse periods. Scheduled maintenance windows are
communicated to end users through email and web
messages. Production systems and network
monitoring is an automated process that notifies staff
of failure or performance issues. Server monitoring
is done to ensure an industry standard of 98 percent
system availability. Hardware maintenance contracts
are in place to ensure quick hardware repair with the
ability to restore data due to a daily backup schedule.
Staff is available Monday – Friday 6a.m. – 12a.m.,
Saturday from 7a.m. – 3p.m. and via remote
monitoring on Saturday nights and Sundays. In 2001,
Technology Services created a HelpDesk, with the
goal of resolving problems and issues at first contact.
HelpDesk staff use network administration access,
remote control tools, print management tools and
server administration access to provide support to
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staff and the network. A log of all contact made with
the HelpDesk is kept to monitor the efficiency of the
staff in resolving problems and completing work
orders. The HelpDesk has over 40,000 contacts
annually with over seventy percent of these problems
resolved at first contact.
MATC uses industry standard practices in the
management of confidentiality and data security.
These practices include:
• Notification of confidentiality policies to students
and staff
• Verisign authentication and authorization to secure
student web-based transactions
• Use of a unique login and password for each user,
managed from a central location
• Identification of key personnel as the only
individuals with access to software control
parameters, database management, and security
authorizations
The Technology Planning Committee developed and
implemented a standardized configuration of
software and hardware for computers. To maintain
standardization, all computers, servers and
networking equipment are centrally purchased
through Technology Services. The College is
currently undergoing a migration from a Novell
network platform to Microsoft integration, which
includes migration to Outlook. All enterprise
systems use a common single point extraction for
data, updates and fixes which is automatically
installed on client hardware upon login.
An inventory system tracks client systems and
provides the data to manage replacement cycles,
control assets and determine the proper disposal of
assets. Computers and printers are refreshed on a
four-year cycle.
7P7 Effectiveness Measures
The College collects data regarding its measures of
effectiveness with the following tools:
• Board feedback on the measurement system
• PACE survey results
• Community College Survey of Student
Engagement survey results
• Institutional Research users survey results
• LSQIP users survey results
An ad hoc work team is normally created to analyze
the results of these data collection tools. Some of the
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measures that occur as a part of the analysis of the
data collected include:
• Accessibility of data
• Satisfaction with data
• Satisfaction with process
• Data meeting the needs of the users
New processes have been implemented, and
improved data reports have been created as a result of
the measures analysis.
7R1 Effectiveness Results
Strategic Advancement receives feedback through
various means to assess the effectiveness of the
processes associated with information and data
collection, analysis and use. What follows are
examples from three separate instruments or tools
that MATC uses to determine the effectiveness of its
data systems.
PACE Survey Results
The Personal Assessment of College Environment
(PACE) survey is administered to all MATC
employees every three years. Employees rate their
perception of the institution’s climate in seven
different areas. Table 7.3 shows the results for the
past three surveys for questions deemed most
relevant to measuring effectiveness.
Table 7.3 PACE Survey Results: Select Questions
Question
The extent to which objective data is
used to make decisions
The extent to which information is
appropriately shared within the
College

Table 7.5 LSQIP Survey Effectiveness Results
LSQIP Survey Item Results
LSQIP helps re-evaluate service to
stakeholders
LSQIP results will serve as a
benchmark
Potential problems identified via
LSQIP process

2007

2008

55%

66%

52%

63%

48%

72%

Institutional Research Users Survey Results
On an annual basis, the Office of Institutional
Research conducts a user survey to determine
satisfaction with its processes, data, and support. The
survey examines both the general services provided
by the office and more specific reports and data
documents. Table 7.6 shows the latest results for the
two highest data reports for respondents familiar with
them and who rated them as satisfied or very
satisfied:
Table 7.6 Highest Data Report Satisfaction
IRE User Survey Item
Number of Respondents
Graduate Information Satisfaction
District Demographic Information
Satisfaction

2007

2008

84
65%

116
86%

55%

83%

2002

2005

2008

2.64

2.95

2.96

Table 7.7 shows the percentage of the respondents
who rated IRE services as satisfactory or very
satisfactory.

2.84

3.16

2.71

Table 7.7 Overall IRE Service Satisfaction

LSQIP Survey Results
In the spring of each academic year, a survey is sent
to all LSQIP process participants. This survey is
meant to determine participant satisfaction with the
process, the tools and data provided, and the support
provided. Table 7.4 shows a comparison of the
percentage of participants who rated each item as
being satisfied or very satisfied.
Table 7.4 LSQIP Survey Satisfaction Results
LSQIP Survey Item Results

2007

2008

Data Provided
Quality of Service
Support Provided
Timeliness of Information

58.6%
62%
69%
58%

62.8%
84%
79%
80%
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Table 7.5 shows the percentage of participants that
indicated they agreed or strongly agreed with the
survey item statement regarding the effectiveness of
the process.

IRE Service Type
User Friendly/ Staff Accessibility
Timeliness of Data Response
Overall Quality of Service

2007

2008

88%
92%

95%
86%
93%

7R2 Results Comparisons
It is not possible to compare the LSQIP results with
any other institution as it was institutionally created.
MATC does not receive the norm data per question
for the PACE survey although there is an overall
national norm. Table 7.8 shows a comparison of the
2005 and 2008 MATC results to the 2008 national
norm for the PACE survey. As the table shows,
MATC’s perceived college climate declined in each
of the four climate factors and overall from 2005 to
2008, and the 2008 MATC results are lower, with the
exception of student focus, than the national norm.
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thereby facilitating alignment with the state
evaluation process.

Table 7.8 MATC 2005/2008 PACE results
compared to 2008 National Norm
Climate Factor

MATC
2005

Supervisory Relationships
Institutional Structure
Teamwork
Student Focus
Overall
Based on a 5 point Likert scale

3.68
3.23
3.70
3.96
3.61

MATC
2008

Norm
Base

3.39
3.07
3.48
3.86
3.40

3.63
3.23
3.68
3.84
3.56

MATC’s results have dropped, but they remain in the
Consultative domain although the College would like
to see the results in the Collaborative domain. These
results, in part, prompted MATC to initiate the
Communications and Culture CQI Projects.
While most current measures are internally focused,
MATC does make use of statewide and national
comparative data. Institutional Research uses IPEDS
data to provide comparative context for the Board,
which then may use it as a target setting tool for the
Scorecard measures. MATC also makes considerable
use of comparative data from Wisconsin Technical
College System reports and databases.
7I1 Process & System Improvement
An analysis of the results for measuring the
effectiveness of our data systems has resulted in the
creation of a Reporting System Team. This team is
charged with creating a system of standardized
reports and data documents available through the
Internet, determining the unmet data needs of
employees, employee training and determining data
and service satisfaction. A second phase of the
Reporting System is underway to create data cubes
and associated reports that would allow employees to
“drill down” into the data in ways that are relevant to
each individual employee, with a target date for roll
out of August 2009.
Institutional Research has implemented a web-based
data request process that has resulted in improved
understanding of the reporting process, decreased
time from request to completion, and increased
satisfaction with both the data and process.
The LSQIP process undergoes a review annually and,
if necessary, revisions are implemented. Among the
improvements for the 2008-09 academic year are
simplifying the self-assessment rubric, making it
more useable by more people, and incorporating the
Quality Review Process into the LSQIP Portfolio,
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7I2 Targets, improvement priorities, and
addressing results
The College has a variety of means to set targets for
improvement for measuring effectiveness. The
PACE survey will continue to be administered every
three years. Both the Institutional Research Users
Survey and LSQIP Participants Survey are done on
an annual basis. The results of each of these surveys,
along with the results of focus groups and facilitated
discussions, will be used to set targets for
improvement. Improvements are prioritized based on
their relationship to the College Balanced Scorecard,
Three-Year Strategic Plan and other major initiatives.
Completing the Reporting System project is a priority
for the institution. It is envisioned that the updated
version of the Reporting System will be more useroriented, making it easier to understand how to get
data and make the data more accessible to a larger
number of people. This system will also allow the
institution to automatically update data attached to
the most important projects or initiatives (such as the
College Balanced Scorecard, Three-Year Strategic
Plan, Systems Portfolio), thus allowing individuals to
have an up-to-date view of the institution’s progress
toward meeting its goals. The College completed
several different software and hardware upgrades in
2008 in order to accomplish this goal. Data analysts
in IRE have received training in preparation for the
new software. Report building followed by user
testing will occur May – June, 2009, with rollout to
all users scheduled for August 2009.
Improvement priorities are listed in several places:
MATC AQIP website, on the websites of the units
responsible for the various data elements and within
MATC’s BlackBoard site. With the exception of the
BlackBoard site, all data is open and available to any
interested person, whether they are connected to the
institution or not. The BlackBoard site, because it
may contain personally identifiable information, is
restricted to current MATC employees only. When
information has a significant update, employees are
notified through the College’s e-mail and web-based
employee information system (MATC Matters). In
the near future these results may be found on the
student and employee portal, InsideMATC. Using
the portal would allow individuals to have direct
access to measures that MATC uses to determine its
effectiveness.
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AQIP Category 8: Planning Continuous Improvement
8C1

• Enrollment Management Plan – guides the

Institutional Vision

The mission of MATC states that it will “provide
accessible, high quality learning experiences that
serve the community.” MATC’s vision is
“Transforming Lives, One at a Time.” The Board of
Trustees has created five End Statements, which
guide the long-term plans of the College. The
College Council has five goals that constitute the
College’s Three-Year Strategic Plan (short-term
plan). Each summer this Strategic Plan is reviewed
and updated. As a way of promoting alignment, all
College activities must connect with one or more
Board End Statements or Three-Year Strategic Plan
goals.

•
•

•
•

8P2 Selecting Long- and Short-Term Strategies

8C2 Short- and Long-Term Strategies and
Alignment with Mission and Vision
The Board End Statements and the Three-Year
Strategic Plan are approved only if they are in
alignment with the College’s mission and vision.
The Strategic Plan goals and outcomes are reviewed
and updated annually. The Board’s End Statements
and College vision are reviewed and updated as
necessary once every seven to ten years. In order to
encourage alignment across the College, each unit’s
annual unit plan must have its outcomes aligned with
one or more of the Strategic Plan goals.
8P1 Planning Process
Figure 8.1 shows the MATC Comprehensive
Planning Model, which was implemented to ensure
alignment of the various planning processes used by
the College. Since its inception, it has been revised
several times to improve the alignment between
different planning processes and to improve its
effectiveness. Below are terms with accompanying
definitions used in the Planning Model:
• Academic Master Plan – guides the College’s
planning for academic and non-academic
instructional offerings
• Centers/Departments – large group of associated
units or offices
• Center/Department Leader – individual in charge
of a Center/department (normally a Dean/Director)
• College Balanced Scorecard – method used to
monitor college effectiveness
• College Council – administrative team overseeing
the operations of the College
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•

recruiting and retention practices of the College
Affirmative Action Plan – guides the diversity,
Affirmative Action and equity actions of the
College
Facilities Plan – guides the use, expansion and
remodeling of MATC facilities
LSQIP – five-year assessment process used by all
units to assess continuous improvement
capabilities and plan improvement
Programs and Services Plan – budget, policy and
operational activities document
Technology Plan – guides the use of technology at
the College

The long-term vision and outcomes, developed by the
District Board, are the result of periodic student and
stakeholder conversations that collect the needs
information of various stakeholders. The Board,
acting on behalf of District residents, then determines
its priorities. The result is the development of the
Board’s End Statements.
In response to the Board’s End Statements, the
Executive Team creates a set of strategic goals that
will move the College toward achieving the End
Statements. After reviewing environmental scan
information, enrollment and other trend data, student
and employer satisfaction and identifying challenges,
the College Council develops short-term achievable
outcomes. These goals and outcomes form the basis
for the Three-Year Strategic Plan. The Strategic Plan
defines the College’s highest priority work and
provides a way for the College to demonstrate its
accountability to its stakeholders. The goals and
outcomes are reviewed on an annual basis and
updated as needed. The strategies that are used to
achieve these goals are also reviewed and updated
annually, and they inform the process when the
operational and capital budgets are created. Figure
8.2 shows the planning and budget cycle.
Other college-wide plans are staffed by crossfunctional groups whose focus is a particular issue
(i.e., equity, technology, etc.). These plans are linked
to the Three-Year Strategic Plan with results
communicated to the College Council and individual
units in order to permit alignment between these
plans and other plans at various levels.
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Figure 8.1 MATC’s Comprehensive Planning Model
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Figure 8.2 Budget and Unit Planning Cycle

8P3 Action Plans That Support Strategies
The College Council Three-Year Strategic Plan
outcomes provide direction and alignment for unit
planning. With these outcomes as the foundation,
rolling three-year plans are developed and updated
annually by each work unit. Unit planning consists
of the following process steps:
• Unit personnel envision the desired future
o Consider stakeholder needs
o Opportunities and challenges
• Unit assesses the present situation
o Utilize available data and goal progress
• Gaps are identified
• Unit creates outcomes with associated measures
o Each outcome linked to a Strategic Plan goal
• Create action plan
• Annual progress review completed
• Updated plans shared for review by stakeholders
Each of the unit plans are collected, and key elements
are extracted to a database that is used to notify units
that assistance is being requested by another unit and
to support the budget planning process.
Action Projects, called Continuous Quality
Improvement (CQI) projects at MATC, are
developed using a different process. Feedback from
the Systems Appraisal and Strategy Forum indicated
that a standardized process for institutional action
planning was needed. The College created an Action
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Project to develop a method that best suited the
College’s needs. The Action Project recommended
that the Six Sigma principles and the Define,
Measure, Analyze, Improve, Control (DMAIC)
process be used. During the fall of 2006, the College
Council received training in Six Sigma and DMAIC.
The training was used to assist the College Council in
selecting five Action Projects. Ten employees were
selected as CQI Mentors, and they received more
intensive training that provided them with the skills
and knowledge to facilitate improvement projects.
Since that time, fourteen more employees have been
trained as CQI Mentors. Using input gathered from
the Vital Focus discussion in March 2007, an
additional four Action Projects were identified.
8P4

Coordinating and Aligning Processes,
Strategies, and Action Plans

The Board creates Ends Statements with associated
monitoring measures, which are the long-term goals
of the College. The College Council creates a shared
vision and strategic goals and measurable outcomes,
which becomes the Strategic Plan. The Strategic Plan
guides each unit in the creation of its own vision and
unit plan with outcomes and activities, with each
outcome aligned with at least one of the Strategic
Plan goals. Units request funds to implement the
activities within their plans. Plans for instructional
programs are created first and are available for
review prior to the development of plans by service
units. The Vice Presidents and College Council
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prioritize operational fund requests based on strategic
goals and unit plans. All funding requests must be
linked to an outcome in the unit’s plan. A database
collects key elements of all unit plans in order to
share information and ensure alignment. This system
promotes collaboration between the core business
units, instructional programs, and service units. See
Figure 8.2 for a timeline of events.
The Learning Systems Quality Improvement Process,
patterned after the AQIP model and implemented in
July 2003, feeds into the revision of each unit’s plan.
Each year one-fifth of all instructional programs and
service units complete a LSQIP portfolio, which
incorporates an in-depth self-assessment of unit
performance with respect to a set of guiding
principles: Enhancing Student Learning, Stakeholder
Needs, Continuous Improvement, Valuing People,
and Accountability. The portfolio is reviewed by a
group of peers who provide feedback to the unit,
identifying its strengths and opportunities for
improvement. Units use this feedback in the creation
of its next three-year unit plan.
8P5 Selecting Measures & Setting Performance
Projections
The Board monitors college-wide performance by
using a college designed balanced scorecard. The
Balanced Scorecard used by MATC is an adaptation
of Kaplan and Norton’s Balanced Scorecard,
substituting the following areas for the original:
Teaching and Learning, Quality and Effectiveness,
People and Financial.
The Scorecard measures were selected as key
performance indicators for different areas of the
College by a team of administrators, faculty and
Board members and were approved by the entire
Board of Trustees. Most measures have a target goal,
with some using upper and lower control limits or
equity in performance, while some measures have
targets provided by state or federal agencies.
The College Council Three-Year Strategic Plan
measures are determined and assessed by the College
Council. Since the Strategic Plan is an operational
plan, the measures may or may not be similar to those
found in the College’s Balanced Scorecard. Targets
for the Strategic Plan measures are determined in a
manner similar to those for the Balanced Scorecard.
Each target is determined by each specific measure.
Comparisons are made where possible. For a table of
the most recent results visit the MATC AQIP
Systems Portfolio website
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Units determine unit plan measures based on their
plans’ outcomes. Every instructional program
receives a common set of data used within the LSQIP
program review process that is also useful for
planning and improvement. A sample of the data
supplied to the instructional programs includes:
• Five-year occupational growth projections and
market share data for the MATC district and State
of Wisconsin
• Five-year trend data relating to age, enrollment,
retention, minority participation, graduation,
placement, satisfaction, student FTE, gender, parttime/full-time attendance, full-time salary, core
course success (C or better) and core course
excellence (B or better)
• State agency-supplied trend data for items like nontraditional gender enrollment, course completion,
special population course completion, second and
third year retention, and third and fifth year
graduation
Service units do not have a common data set at the
present time. However, many service units use
industry standards to identify needed data as well as
unit plan measures.
In all cases, measures are directly related to unit plan
outcomes and serve as an accountability and progress
tool. Table 8.1 shows how and when various
measures are reviewed and updated by whom.
Table 8.1 Review/Update of College Measures
Group

Method

Action

Occurs

Result

District
Board

Balanced
Scorecard

Review
Results

Annually

Targets
revised

College
Council

ThreeYear
Strategic
Plan

Review
Results

Annually

Revise
outcomes &/or
action plans

Work
Teams

Collegewide
Project or
Initiative

Review plan
& associated
data

SemiAnnually

Revise plans
&/or
outcomes;
report
progress to
College
Council

LSQIP
Review
Team

LSQIP
common
data sets

Review
measures
for relevance
& validity

Annually

Revise
measures;
include in
LSQIP

CQI
(Action)
Projects

Six
Sigma/
DMAIC

Use DMAIC
process

OnGoing

Revise
measures &/
or action plan

Individual
Units

Unit
(Action)
Plan

Review
progress,
plans &
outcomes

SemiAnnually

Revise plans,
outcomes &/or
measures
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Figure 8.3 Resource Planning Alignment
8P6 Accounting for Resource Needs
Resource identification and requests begin at the unit
level through the Unit Plan. Within their Unit Plan,
each unit specifically identifies operational and
capital funding requests along with other support
needed in order to carry out their plan. All units are
encouraged to reallocate funds within their own areas
before requesting new funds.
Both capital and operational requests follow the same
funding process. All unit funding requests are
collected and prioritized within their own department.
Departmental requests are then collected and
forwarded to the appropriate Vice-President. Each
Vice-President then prioritizes the requests within
their Division. The three Vice-Presidents then
collaborate to determine a final prioritization list that
includes every capital or operational request. Based
on the Three-Year Strategic Plan, Enrollment
Management Plan, and Academic Plan along with
other pertinent considerations (such as state funding
levels and district-wide economic projections), the
College Council then allocates the available
operational and capital funds. The College Council
may also use some of the following for determining
resource allocation:
Contractual and/or Legal Obligations
Requirements for accreditation/AQIP
Outside agency mandates (i.e., ADA)
MATC labor contract concerns
Health and/or safety concerns

•
•
•
•

Stewardship
• Essential for college operations
• Part of an existing (multi-year) initiative
• Timeliness – faster added value
• Mechanism to save resources
• Mechanism to generate revenue
Figure 8.3 provides a graphic representation of how
the resource allocation process aligns with the
strategic objectives of the College.

8P7 Capabilities are Developed and Nurtured
The College has a wide variety of training and
assessment opportunities for employees to allow
them to be able to respond to changing institutional
strategies and actions. There are four Convocation
sessions held during the academic year, and all
employees can participate in activities designed to
inform and train them in the new institutional
strategies. Staff development and certification
courses are held throughout the year to allow
employees to increase their knowledge and skills at
events, such as the Leadership Academy, Summer
PSRP Retreat and Tech Academy. Topics covered in
these trainings include computer software use,
diversity, instructional methodologies and health and
wellness awareness. The College also provides justin-time training for individuals who are going
through a LSQIP review and need to either input or
receive information from the College’s data reporting
system or PeopleSoft. The LSQIP review process
also examines each unit’s progress in identifying,
planning for and implementing training and
professional development for each employee in the
unit.
Two initiatives provide additional mechanisms that
help to determine the needs of individuals. The
Personnel Annual Assessment process focuses on
professional competencies for each individual with a
plan for developing and improving each individual’s
competency achievement through training,
professional development and other learning
opportunities. The Continuous Quality Improvement
(CQI) Mentor Corps members are trained in Six
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Sigma and DMAIC methodologies and are assigned
to support teams associated with specific projects.
The CQI Mentor will then provide assistance and
support during the entire cycle of planning for the
project by teaching the team members how to use
CQI strategies to plan and improve.
8P8

Collecting and Analyzing Measures

The College Council reviews all planning processes
annually and makes adjustments accordingly. The
planning system integrates the following operational
plans: Academic, Diversity, Enrollment
Management, Facilities, Finance, Quality
Improvement and Technology. In addition, each unit
selects their own measures and assesses their
progress annually and more comprehensively every
five years through the Learning Systems Quality
Improvement Process (LSQIP).
In an effort to continuously improve LSQIP, all
LSQIP participants are asked to provide feedback on
the process in one of two ways: an online survey or
oral or written feedback at any time. This
information is compiled into a report that is reviewed
annually. Many changes have been made to the
LSQIP process based on this feedback. The LSQIP
Portfolio has been redesigned for ease of use. The
assessment criteria have been modified to now
incorporate criteria from the Inter-Cultural Council,
the Workload Transition Team, Uniform Program
Goals and the safety program. The assessment
criteria have been revised to conform more closely to
the AQIP category questions while keeping many
aspects of the previous criteria. Units have the
opportunity to request that a unit-designated outside
expert serve on the review team and attend the review
meeting and that a draft Portfolio be reviewed prior
to final submission. The data provided to the units is
reviewed and updated annually. Initially, there were
22 separate data items provided to the instructional
programs. Beginning 2006-07,eight items were
added: district market share, state market share, fiveyear district growth, five-year state growth, core
course success with a C or better, core course success
with a B or better, average full-time salary per month
and average part-time salary per hour.

Board of Trustees and College Council prior to the
start of the annual planning process. The measures,
targets, and comparisons with peer institutions are
reviewed and revised annually. For both the College
Balanced Scorecard and the Three-Year Strategic
Plan, as goals and outcomes are met or as needs or
situations arise, new goals and outcomes replace the
outdated goals or outcomes.
8R2 Performance Projections
Each of the measures in the College Balanced
Scorecard and many of the measures in the ThreeYear Strategic Plan include targets or goals. Those
who are accountable for the results of any specific
measure provide major input when determining
targets. The method used to determine the target
depends largely on the measure. Many times the
target is determined by a comparison of the College’s
results to other institutions’ results. Another method
is based on a percentage increase above the current
results.
8R3 Comparison Results
The results of other, similar higher education
institutions are used for those college-wide measures
where data is available. At the present time,
comparison data is collected from the Integrated
Postsecondary Education Data System (IPEDS), the
Wisconsin Technical College System Client
Reporting System, Quality Review Process Database
System, and purchased databases of information.
The College is now a participating member of the
National Community College Benchmark Project
(NCCBP) and expects to receive comparative data
beginning in mid-2009.
Comparative institutions are selected based on their
similarity to Madison Area Technical College in
terms of demographics, size, programs offered,
public/private status, etc. The main comparison
group for MATC remains the other fifteen Wisconsin
technical colleges, although the College is exploring
the use of the Carnegie Classification System to
develop a new peer group.
8R4 Evidence of Effectiveness

8R1

Strategic Planning Results

The College Balanced Scorecard and Three-Year
Strategic Plan monitoring reports are the primary
resources used to collect college-wide data related to
the strategic and action plans of the institution. Both
the College Balanced Scorecard and Three-Year
Strategic Plan monitoring reports are presented to the
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MATC has several different methods to determine its
continuous improvement effectiveness. Employee
surveys provide one measure of the College’s CI
effectiveness. MATC uses the Personal Assessment
of the College Environment (PACE) survey to gauge
employee perceptions of the college climate. Results
from the survey (seen in Figure 8.4) indicate that
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employees feel the use of data in decision-making,
use of problem-solving techniques, and the
institutional spirit of cooperation have all decreased
slightly from the previous survey administration,
although there is a general trend upward in all three
areas.
Figure 8.4 PACE Survey Employee Trends
3.75

3.50

Problem-Solving Techniques Regularly Used
Objective Data Used in Decision-Making
Institutional Spirit of Cooperation

3.25
3.00

2.75

2.50
1999

2002

2005

2008

Note: Objective data use question wasn’t asked in 1999.

The College also monitors satisfaction with specific
initiatives and projects, such as the Learning Systems
Quality Improvement Process, Annual Unit Planning,
and Budget Planning, through the use of feedback
meetings or surveys. Feedback regarding these
projects is used to improve the process. Both LSQIP
data and data from the unit plan survey indicate a
high level of satisfaction.
Another measure of the effectiveness of the College’s
continuous improvement efforts is employee
participation in continuous improvement-related
activities. AQIP started at MATC in 2001 with a
single work team consisting of 11 individuals. Since
then the College has seen a large increase in
employee participation. In 2008-09, nine CQI
Projects are active with six nearing completion. Each
of these projects has an associated work team, with
each work team involving other pertinent personnel
from throughout the College. At the present time,
there are more than 300 different persons actively
working on CQI Projects, Systems Portfolio update
teams, AQIP Steering Team, LSQIP Portfolios, and
other continuous improvement related initiatives.
This number does not include individuals working on
other processes such as unit planning, budget
planning and individual annual employee
assessments which affect every employee at MATC.
8I1 Improving Processes and Systems

AQIP Category #8

Each of the College’s improvement processes are
reviewed annually. Those responsible for a process
discuss what worked and what may need to be
changed. In many cases, the end users are asked for
their feedback. When it is feasible, data regarding
the effectiveness of the process is gathered and
analyzed. The process team then identifies potential
solutions based on the feedback and data. If time and
resources allow, the end users will be consulted
regarding the potential solution before it is
implemented.
The LSQIP review process undergoes review and
implements improvements annually in an effort to
make the process more understandable, useful and
meaningful for the programs undergoing review.
Some of the most important improvements
implemented since the process began include:
• Having both learning programs and service units
participating in the process
• Revising criteria to more closely align with AQIP
and College Strategic Goals while reducing
redundancy
• Allowing a unit-identified outside content expert
serve on the LSQIP Review Team
• Creating a more transparent process that includes
having the units participate in the LSQIP Review
Team’s Strengths and Opportunities for
Improvement consensus meeting
All of these changes were a direct result of the
feedback provided by the process participants.
The college unit planning process has also improved
as a result of user feedback. Workshops are held
annually regarding changes in the annual unit
planning process beginning three months before the
actual planning process begins. Data from all unit
plans is collected, and key elements are shared with
the appropriate units or individuals. The planning
calendar has changed to allow better information
flow between instructional programs and service
units. A satisfaction survey has been distributed twice
following the unit planning process, with the results
showing high levels of satisfaction related to the
improvements implemented. Staff may also submit
suggestions for improvements to the process directly
to the Vice President of Strategic Advancement.
The College uses multiple opportunities, such as
employee orientation, Convocation and Leadership
Academy, to demonstrate how the various planning
and improvement processes are integrated into a
single planning and improvement system now called
the MATC Comprehensive Planning Model.
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8I2

Resources are allocated according to an outcome’s or
plan’s priority.

Setting Targets, Improvement Priorities
and Communicating Results

At its annual retreat, the College Council reviews the
results of the College Balanced Scorecard,
Environmental Scan and other identified data
sources. Based on this review, the College Council
determines if the current plans and outcomes are still
relevant and achievable. An outcome’s or plan’s
priority is influenced by a number of issues such as:
• Mission, Vision and Values – How can an outcome
or plan further the College’s achievement in these
areas?
• Board Priorities – How does an outcome or plan
address the Board’s priority issues?
• District labor and employment – How does an
outcome or plan support business, industry and the
community?
• Budget – How will an outcome or plan affect
projected expenditures or revenue?
• Political – How might an outcome or plan affect
the College’s relationship with state agency and
elected officials?
Once all the variables are analyzed, the College
Council then determines which of the plans and
outcomes should receive the most attention.
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Adjustments are then made to either the plans or
outcomes, as appropriate, and new targets are set.
The revised plans, outcomes, and targets are then
communicated to the District Board, which approves
the changes or requests additional changes. Once the
Board approves the targets, the revised target
information is sent to the members of the College
Council and the Leadership Council. The Leadership
Council, composed of all the administrative
personnel at the College, distributes the information
to their own staff. In this way, the targets are
transmitted to every employee in the College.
A variety of communication strategies are used to
inform others of the College’s targets, priorities and
results. The most visible method of communication
is the College Balanced Scorecard, which is
accessible on the MATC website. Other
communication strategies include the internal
electronic weekly newsletter, MATCMatters; news
releases to the public; Convocation; and promotional
materials. MATC strives to make information
regarding planning, targets, priorities and results as
accessible as possible and is committed to receiving
feedback regarding these items.
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AQIP Category 9: Key Collaborative Relationships
9C1

Key Collaborative Relationships

To support and enhance its instructional role and
assist in administrative functions, MATC is seen as a
key collaborative partner within the communities it
serves. Table 9.1 provides a brief overview of some

of MATC’s key relationships and partnerships and
the outcomes from these relationships. A more
comprehensive table of MATC’s key relationships
and partnerships can be found at the MATC AQIP
Systems Portfolio website.

Table 9.1 Examples of Key Relationships and Partnerships
RELATIONSHIP
CATEGORY

Business and
Employers

K-12 School Districts

EXAMPLE KEY COLLABORATIVE
RELATIONSHIPS
•
•
•
•

John Deere
Oscar Mayer
Covance
UW Hospitals

•
•
•
•

Superintendents
Counselors
School to Career Consortium
MATC K-16 Partnership Council

NATURE OF RELATIONSHIP/ SUPPORT/ OUTCOMES
•
•
•
•
•
•
•

• Wisconsin Technical College System Board
• Wisconsin State Legislature
Higher Education

• University of Wisconsin System
• Wisconsin Independent and Private Colleges

Communities

•

Workforce /Economic
Development
Agencies

•

Professional
Associations

Urban League of Greater Madison

South Central Workforce Development
Board
• Wisconsin Entrepreneurs Network (WEN)
•

WI Assoc. of Career & Technical Education

• American Association of Community
Colleges

Funding Sources

• WI Technical College System
• National Science Foundation
• U.S. Dept. of Education

MATC Foundation
Donors

•
•

•
•
•
•
•

Credit & Program Transfer Agreements
Student Exchanges
Collaboration on special initiatives & projects

• Financial Support for various initiatives and
collaborations

• Financial Support
• Collaboration on special initiatives & projects
• Collective bargaining to promote collaborative

Evjue Foundation
Rennebohm Foundation

working relationships regarding wages, benefits
and working conditions

Bricklayers, Tile and Masons Union
Electricians - IBEW Local 159

• Collaborate with unions for training and placement
•
•
•
•
•

Accreditation

•
•
•

Higher Learning Commission
WTCS State Board
Program Accreditation Agencies

Suppliers/ Vendors

•
•

Blackboard
PeopleSoft/ Oracle

Reinforcing the Institutional Mission

MATC’s mission of providing “accessible, high
quality learning experiences that serve the
community” is operationally supported by the Board
of Trustee’s five End Statements and the College
Council’s Three-Year Strategic Plan. Two Board
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Governance
Funding

• Professional Development for employees
• Organizational or Program Standards & Guidelines

MATC Employee Unions (3)

9C2

Transcripted or Dual Credit Courses
Superintendent’s Annual Conference & Counselor’s
Day
Minority Youth Career Exploration (Latino & African
American Youth)

• Jobs With a Future
• Career Pathways Training Project

Labor
•
•

Equipment Donation
Scholarships
Advisory Committees
Clinical opportunities

of apprenticeship students
Institutional Accreditation
Faculty Accreditation
Program Accreditation
Institutional support
Non-instructional support

End Statements and two goals of the Three-Year
Strategic Plan relate to the College’s efforts to
support the communities and stakeholders it serves.
Goal 4 of the Three-Year Strategic Plan identifies
college action directly related to strategic
partnerships.
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All of MATC’s key collaborative relationships
support the College’s mission in one or more of the
following ways:
• Serving as an instructional partner – Providing
clinical, lab, internship and apprenticeship sites
and/or providing scholarships, thereby increasing
the College’s accessibility
• Providing curriculum and instructional support
Serving on advisory committees, setting industry
benchmarks, and donating equipment that provides
a “real world” instructional experience, ensuring
students receive a high quality learning experience
• Acting as a communication conduit – Informing
MATC of the community’s needs and
communicating MATC’s value and worth to the
community, improving MATC’s ability to meet the
needs of the community
9P1

Creating, Prioritizing and Building
Relationships

MATC uses a multi-step process to create, prioritize
and build collaborative relationships, which is
independent of the nature or type of relationship
partner. The process is less formal for relationships
that affect only a few units and becomes more formal
for those relationships that affect many units or the
whole College.
In order for a collaborative relationship to be created,
it must meet at least one of the following conditions:
• The potential collaborative relationship would help
the College address an identified unmet need.
• The potential collaborative relationship would
support and/or advance the College’s goals, values
and mission.
• The potential collaborative relationship would not
unduly place the College in a position of legal
liability.
• The potential collaborative relationship is
mandated in order to meet legislative or regulatory
requirements.
If the potential collaborative relationship meets these
conditions, it then goes through the prioritization
phase. The potential relationship is assigned a
priority based on the relationship’s perceived value
and importance to the College. The priority criteria
ask if the potential relationship will:
• Improve the public’s perception of MATC and its
work
• Expand the College’s reach into the community
• Allow for resource savings or reduced costs
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• Expand the College’s services or its service

capacity
• Benefit a large number of people, beginning first

with students, then other stakeholders or MATC
employees
If the potential relationship is assigned a high
priority, a sponsor is assigned who acts as a liaison,
and resources to support the relationship are
allocated. Discussions are held to establish the roles,
responsibilities, and expectations for each partner as
well as the relationship outcomes. If appropriate,
written agreements are created. The appropriate
stakeholders are notified of the collaborative
relationship and collaboration begins. On an annual
basis, the sponsor reviews and revises the
relationship’s priority and relationship building
elements in order to maintain and strengthen the
relationship. This review normally occurs just prior
to the start of unit planning. A flowchart showing
the basic three-phase process for creating, prioritizing
and building collaborative relationships can be seen
at the MATC AQIP Systems Portfolio website.
9P2 Ensuring Varying Needs are Being Met
Because of the variety of relationships that MATC
has developed, it has also developed a variety of
methods to ensure that the needs of these
relationships are being met. These methods would
include:
• Written articulation agreements
• Memorandums of Understanding
• The DACUM process, a state-wide process used to
develop a curriculum
• Contracts for detailing and specifying MATC
services
• The budget process - used to prioritize and fund
projects, initiatives and plans
• Marketing to inform the public about important
MATC activities
• Stakeholder meetings that garner feedback from
specific groups of people
• Advisory committees that ensure curricula meet the
needs of employers and students
• Information and data sharing, enabling partners to
plan, implement, and adjust projects to better meet
the needs of stakeholders
• Community Councils of Color, which ensure that
the ethnic minority communities are aware of and
have input into MATC activities.
• An annual administration of DaneTrak, a
satisfaction and opinion survey of residents in the
MATC District
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• An Environmental Scan of occupational,

educational, economic trends
• Strategic planning efforts, resulting in the Greater
South Madison Area Plan, Academic Master Plan,
Facilities Master Plan, etc.
9P3 Creating and Building Internal
Relationships
MATC has undergone a number of reorganizations
over the past seven years. The last reorganization,
completed in 2007, was specifically designed to
foster collaboration and promote better
communication across the institution. The major
mechanism for fostering internal relationships
remains cross-functional work teams. Each team is
created with a balance of administrative, faculty and
support staff personnel. Union leadership provides
key support by providing recommendations for team
membership and by serving in executive leadership
groups. MATC currently empowers and monitors 27
work teams to carry out key college-wide projects.
Creation of an internal collaborative relationship
follows the same three-phase process as the external
collaborative relationships. Collaborative
relationships that involve a small number of units are
created by the units themselves. Collaborative
relationships with much larger or college-wide
impact are initiated by the College Council.
Perhaps the most significant collaborative
relationships at the College are the six Systems
Integration Councils (SICs) within the Learner
Success Division. The six Councils (Academic
Policy, Planning and Implementation; Learner
Preparedness and Success; Technology; Economic
Workforce Development; and Life Long Learning)
were created to integrate the different processes
within Learner Success into five major systems. The
SICs have been operating for two years and have
been dynamic: the Professional Development Council
has been discontinued and two new Councils were
initiated: Madison Environmental Sustainability
Alliance (MESA) and Learner Success Technology.
Each SIC is comprised of members appointed by
each of the unions (part-time faculty, full-time
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faculty and professional support staff) along with
representatives from administration, Strategic
Advancement and Infrastructure Services. The SICs
examine current processes and systems, create
outcomes and measures and monitor progress in areas
within their scope of work. If necessary, a SIC will
make recommendations for process or system
improvement. A Council of Chairs does a final
review of recommendations and suggests a means to
integrate systems across the College. The Systems
Integration Councils report to the Vice President of
Learner Success.
There are several different groups that exist solely as
informational conduits on campus. For example, the
Leadership Council meets regularly to provide
informational updates to all administrative personnel.
Other employee groups have similar informational
opportunities. Each of the internal collaborative
relationships is designed to ensure that
communications are open across unit, departmental
and divisional boundaries. Communication between
units, departments and divisions is facilitated by
consciously including members of each employee
union and administration from across the College on
each team. Many of the work teams and all of the
SICs have either a Blackboard site or other MATCsponsored website where meeting minutes, agendas
and results are posted for all employees, thereby
enhancing communications throughout the College.
9P4

Measures of Effective Collaboration

Table 9.2 shows examples of measures for many of
the different areas in which MATC has collaborative
relationships. The measures shown are representative
and do not represent the totality of the measures used
by individual units or departments.
9R1

Key Collaborative Relationships Results

Results for a sample of key collaborative
relationships can be found in Table 9.2 – Measures
and Results of Collaborative Relationships. Trend
data is available for many measures.
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Table 9.2 Measures and Results of Effective Collaboration
Relationship Category
Business & Employers
K-12 School Districts

Examples of Measures (9P4)
1. Graduate Placement in a Related Job
2. Employer Satisfaction

Results (9R1)
1. See Table 9.3
2. See Table 9.3

1. Percentage of In-District High School Graduates
Directly Enrolling at MATC
2. Articulation Agreements
1. Number of Transfer Agreements in Place

Higher Education
2. Number of Student Transfers to UW System
Communities
Workforce/ Economic
Development Agencies

1. Public Perception & Satisfaction Survey Results
1. Number of Businesses Served – BICS
2. Number of Jobs Created/ Retained - BPAC

Funding Sources

1. Percentage of Grant Application Success

MATC Foundation Donors

1. Value of Equipment Donations per Year
2. Value of Contributions per Year
1. Number of Programs Accredited by Professional
Accreditation Organizations
1. Overall Employee Satisfaction
2. Internal Collaboration Satisfaction

Accreditation Agencies/
Organizations
MATC Employees
(PACE Survey results)

9R2 Higher Education Institutional Comparison
There are a number of measures in the various
categories that MATC regularly collects and
compares with other higher education institutions or

1. See Table 9.3
2. 87.5 % of in-District schools offer at least 1 of 4
MATC-sponsored programs
1. 108 Program or Course Credit Transfer Agreements
in Place (duplicated) with 18 separate 4-Year
Colleges or Universities
2. See Table 9.3
1. 88.2% rated MATC an A or B
1. 1200+ businesses served
2. 10,455 jobs created or retained, 2008
1. 68% success rate; grants funded as a percentage of
grant applications (2005-06)
1. $185,117 gifts in kind in 2007
2. $1,334,119 contributions in 2007
1. 8 National Professional Association accreditations
1. See Table 9.3
2. 3.48 on a 1-5 scale, 200 results

other pertinent organizations or agencies. The most
relevant comparisons, by relationship category, are
shown in Table 9.3 Key Collaborative Results
Comparison.

Table 9.3 Key Collaborative Results Comparison
Relationship
Category
Business and
Employers
K-12 School
Districts
Higher
Education
MATC
Employees

Measure

MATC Results

1. Graduate placement in a related
job
2. Employers satisfied or very
satisfied with MATC graduates
Percentage of in-district high school
graduates directly enrolling at MATC
Tranfers to UW System, as a
percentage of student cohort
Overall employee satisfaction, on a
5-point Likert scale

9I1 Improving Key Collaborative Relationships
As stated previously, on an annual basis each
collaborative relationship undergoes a review. The
review begins by re-assessing the collaborative
relationship’s priority in relation to continuing and
new initiatives. Then the relationship’s agreement is
reviewed for changes in roles, responsibilities,
expectations, and outcomes. The results of the
review are used to revise work processes and
agreements as well as determine the resources needed
to either maintain or strengthen the relationship. This
information then is used as a part of the annual unit
planning process.
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Comparison Results
and Source

1. 74.7% - 2007-08

1. WTCS state-wide – 77%

2. 98.3% - 2008

2. WTCS state-wide – 91.7%

19.8% in 2007-08

WTCS state-wide – 14.7%

20.5% of 2002 4-Yr cohort

MATC - largest contributor of new
transfer students to the UW System

3.40 - 2008 results

National Norm Base – 3.56

There is an expectation that every employee is
responsible for the maintenance, support and
strengthening of any collaborative relationship in
which they are involved. The number and quality of
the College’s collaborative relationships heavily
influences whether MATC can successfully achieve
its mission. While the informal process has served
the institution well, it is imperative that the College
works to have all collaborative relationships utilize
the formal relationship building process. In order to
better understand the depth and breadth of the
partnerships currently in place, MATC will be
completing a District-wide inventory of all of the
collaborative partnerships within each of the
categories identified in Table 9.1. Once this

Page 100 of 108

Madison Area Technical College
May 2009
inventory has been accomplished, the College will
begin using a bench mark tool called “Smarter
Partnerships” (Employers' Organization for local
government [EO]) to review each partnership in order
to improve the relationship. MATC will also use the
Partnership Blueprint© by Ann Hill Duin and Linda
L. Baer on a pilot basis to assess the College’s
readiness for new strategic partnerships.
9I2 Targeted Improvement and Priorities
The College does not have any specific targeted
improvements or priorities for the current
collaborative relationships beyond the planned
categorization and inventory process discussed.
However, the College is in the process of refining its
definition of a strategic collaborative relationship as
well as the process to develop them. The goal of this
work is to ensure that strategic collaborative
relationships are aligned and prioritized in concert
with the Three-Year Strategic Plan, the Board of
Trustee’s Goals and End Statements, the Academic
Master Plan and other college-wide plans.
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Index to the location of evidence relating to the
Commission’s Criteria for Accreditation found in
Madison Area Technical College’s
Systems Portfolio
Criterion One – Mission and Integrity. The organization operates with integrity to ensure the
fulfillment of its mission through structures and processes that involve the board, administration,
faculty, staff, and students.
Core Component 1a. The organization’s mission documents are clear and articulate publicly the
organization’s commitments.
•

The College has adopted statements of Mission, Vision and Values that together define the institution’s
mission [O1, 1C2, 2C2, 8C1]

•

The District Board establishes End Statements that guide the long-term and short-term strategies of the
College, and include items related to learner success, economic development and community collaboration.
[1C2, 5C2, 5P1, 8C1, 8C2]

•

The College Council has created a Three-Year Strategic Plan that is aligned with the End Statements and
contains strategies to achieve those Ends. [1C2, 2P2, Table 1.2, Figure 5.1, 5C2, 5P1, 8C2, 8P2]

•

Through the various planning processes, the College regularly evaluates and, when appropriate, revises the
institution’s Mission, Vision, and Values. [1C2, 5P1, 8P1, 8P2]

•

The statements of Mission, Vision and Values are published in numerous institutional documents and on
the MATC website. [5P6]

Core Component 1b. In its mission documents, the organization recognizes the diversity of its
learners, other constituencies, and the greater society it serves.
•

The College has adopted a Diversity Statement and has developed other initiatives such as the InterCultural Council, Equity Scorecard and Community Councils of Color as a part of its efforts to serve
diverse populations. [1C4, 3P2, 3P5, Table 9.1]

•

Several outcomes within the Three-Year Strategic Plan are concerned with serving the diverse population
of the MATC District. [Table 1.2, 3P4, 3P5, 4C3]

•

Within the Administrative policies is a Code of Ethics to which every employee is expected to adhere.
[4P3]

•

Several items on the College Balanced Scorecard are related to the success and needs of the diversity of
learners served by MATC.
[http://matcmadison.edu/researchplanning/Scorecards/BoardMeasures/Scorecard.html]

•

Global and Cultural Perspectives is one of the eight Core Abilities or learning outcomes each student is
expected to have achieved by graduation. [Table 1.1, 1C4]

Core Component 1c. Understanding of and support for the mission pervade the organization.
•

The Board, administration, faculty, staff and students understand and support the mission. [Figure 5.2]

•

MATC’s strategic planning and budgeting priorities flow from and support the mission. [8C1, 8C2, 8P1]

•

MATC’s unit planning process has integrated capital and operational budget planning and all planning
priorities flow from and support the mission. [1C2, 8C1, 8P1]

•

Student Learning Outcomes are aligned with the College’s mission and vision [1C1, 1C2]

•

The College’s internal review process, Learning Systems Quality Improvement Process, uses criteria based
in AQIP and Baldrige that support the mission and vision of the institution. [1C2, 1P6, 1P8, 7P5]
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Core component 1d. The organization’s governance and administrative structures promote
effective leadership and support collaborative processes that enable the organization to fulfill its
mission.
•

The College’s organizational structure is designed to promote effective leadership, improve communication
and support collaborative processes. [4C1, 5C1, 5P3, 6P3, 9P3]

•

Within Learner Success, the instruction-related portion of the College, Systems Integration Councils were
created to increase collaboration within the institution. [Table 2.4 , 4C1, 5C1, 6P3, 9P3]

•

MATC utilizes cross functional work teams as a way of promoting collaboration. [4P3, 5C1, 9P3]

•

Faculty work with administration and others to develop a coherent curriculum and maintain academic
integrity. [1C1, 1P1, 1P2, 1P6, Table 1.9, Table 1.11, 5P2]

•

The Learning Systems Quality Improvement Process criteria promote effective leadership and support
collaborative processes at the unit level. [1C2, 1P6, 1P8, 1I1, 5P2]

Core component 1e. The organization upholds and protects its integrity.
•

One of the three values embraced and practiced by the College is integrity. [O1, 1C2, 1C5, 2C2, 4C4, 5C3]

•

Within the Administrative Policies of the College, a Code of Ethics has been adopted that applies to all
employees [4P3]

•

MATC has implemented Student Rights and Responsibilities and adopted a student Code of Conduct that
supports a learner-centered environment. [1P4, 6C2, Table 6.1]

•

Conflict Management Services documents the effectiveness of student conduct and grievance resolution.
[3P6, Table 6.4]

•

MATC collects data on its effectiveness in upholding its values. [4P6, 5R1, Figure 5.2]

Criterion Two – Preparing for the Future. The organization’s allocation of resources and its
processes for evaluation and planning demonstrate its capacity to fulfill the mission, improve the
quality of its education, and respond to future challenges and opportunities.
Core Component 2a. The organization realistically prepares for a future shaped by multiple
societal and economic trends.
•

All planning processes at the College incorporate the use of trend data and environmental scanning. [2P3,
Table 2.2, Table 3.1, 3P5, 5P3, Table 7.1, 8P2, 8I2, 9P2]

•

The College’s Three-Year Strategic Plan shows attention to the institution’s function in a multicultural
society. [O8, 1C2, Table 1.2, 3I2]

•

The College Balanced Scorecard and Equity Scorecard support the planning required to meet a future
shaped by multiple societal and economic trends. [1C4, 5P1, 5P3, Table 7.1, 7P4, 8P1]

•

MATC has created an Academic Plan based on data from the areas of demographics, technology, labor and
workforce and the economy. [8P6]

•

A number of MATC’s key training initiatives are designed to prepare employees for a future shaped by
multiple societal and economic trends. [1C5, 4C4, Table 4.2, 4P4, 8P7]

Core component 2b. The organization’s resource base supports its educational programs and its
plans for maintaining and strengthening their quality in the future.
•

The Unit Planning Process incorporates capital and operational budget planning and allocates resources in
ways that support and strengthen educational quality. [Table 6.3, 6P3, Table 6.5, 8P2]

•

The College has adequate resources to meet the current educational quality needs of the institution. [O6]

•

The College Balanced Scorecard is used to monitor the effectiveness of the institution’s fiscal management.
[8P5]
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•

Using the Learning Systems Quality Improvement Process, all units document their effectiveness in
allocating financial and human resources. [7P5, 8P4, 8P7]

•

A number of MATC’s key training initiatives are designed to prepare employees for future changes. [1C5,
4C4, Table 4.2, 4P4, 8P7]

Core component 2c. The organization’s ongoing evaluation and assessment processes provide
reliable evidence of institutional effectiveness that clearly informs strategies for continuous
improvement.
•

The Unit Planning process includes three year plans that are reviewed and updated annually. [8C2, Figure
8.2, 8P3, Table 8.2]

•

All planning processes include an annual review of outcomes progress and an assessment for improvement.
[5P1, 5P4, Figure 8.2]

•

The College has implemented a new process for improvement planning using Six Sigma principles and the
DMAIC process. [1I1, 8P3, Table 8.2, 8I1]

•

The Learning Systems Quality Improvement Process is designed to provide evidence of effectiveness and
informs units about opportunities for improvement along with potential strategies. [4I1, 5P4, 6I2, 8P4]

Core component 2d. All levels of planning align with the organization’s mission, thereby
enhancing its capacity to fulfill that mission.
•

The College’s mission, vision and values inform the Board in their creation of End Statements. [5C2, 8C1,
8C2, 8P1]

•

The Board End Statements inform the Three-Year Strategic Plan and together guide the College’s actions.
[5C2, 8C1, 8C2, 8P1]

•

The Unit Planning process is aligned with the Three-Year Strategic Plan. [1C2, 5C2, 8C2, 8P1, 8P4]

•

Both capital and operational budget planning processes are now incorporated into the Unit Planning
process. [6P3, 8P2, Figure 8.1]

Criterion Three – Student Learning and Effective Teaching. The organization provides evidence of
student learning and teaching effectiveness that demonstrates it is fulfilling its educational
mission.
Core component 3a. The organization’s goals for student learning outcomes are clearly stated for
each educational program and make effective assessment possible.
•

MATC has established eight common learning objectives called Core Abilities for all degree program
students. [1C1, Table 1.1, 1C2, 1P1]

•

The College uses a standardized curriculum development tool which outlines the competencies, criteria,
and conditions for successful completion for each course and program. [1P2, 9P2]

•

Student acquisition of the Core Abilities is assessed at both the formative and summative levels. [1P1, 1P6,
1R1]

•

Student learning assessment provides evidence of attainment at the course, program, and institutional
levels. [1R1, 1R2, 1R3]

•

Mandatory Assessment, Advising and Placement (MAAP) assess students in math, reading, and English to
determine appropriate course placement. [1C2, 1P3, 1R3, 3P1]

•

Within Learner Success there are five Systems Integration Councils that enable the institution to strengthen
and improve the capacity for student learning. [5C1, Table 5.4, 6P3, 9P3]
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Core component 3b. The organization values and supports effective teaching.
•

Faculty are certified by the Wisconsin Technical College System as being qualified to teach their courses
and administrators supervising instructional personnel are certified as being qualified to supervise faculty.
[1P6, Table 4.2, 4P1, 4P4]

•

Faculty develop the curriculum and course delivery structure for their courses. [1P2, 1P6]

•

Faculty are regularly evaluated and effective teaching is recognized. [4P6, Table 4.5]

•

The College offers a variety of professional and staff development opportunities for faculty and staff.
[4C4, 5P7, 8P7]

•

The Center for Excellence in Teaching and Learning was implemented to support the professional and staff
development needs of the College and foster innovative instructional practices. [1C4, 1P6, 4C4, 4P5]

Core component 3c. The organization creates effective learning environments.
•

Assessment of student learning is used to improve the curriculum, instructional resources and student
services. [1P1, 1P2, 1P3, 1P8, 6P3]

•

The Learning Systems Quality Improvement Process and Wisconsin Technical College System Quality
Review Process provide a system of quality assurance and include a review of the effect of educational
strategies, activities, processes, and technology use on student learning. [1P6, 1P13, 1I1, 5P2, 5P4, 7P5,
8P8]

•

Conflict Management Services assists students and staff to resolve non-academic grievances and conflicts.
[3P6, 6C1]

•

Advising and other student services focus on supporting student learning and provide access to skills
mastery opportunities that promote academic success. [1P2, 1P5, 3P2, 6R1, Table 6.1, Table 6.4]

Core component 3d. The organization’s learning resources support student learning and effective
teaching.
•

MATC ensures accessibility to its learning support services. [1P9, 6C1, Table 6.1, 6P2, Table 6.2, Table
6.4]

•

In collaboration with Technology Services, the Center for Excellence in Teaching and Learning support
faculty, staff and students in the use of technology. [1C5, 4P6, Table 4.2]

•

The College uses the Learning Systems Quality Improvement Process to assess and improve the
effectiveness of all student support services. [6I1, 8P4, 8I1]

•

Partnerships with external organizations and businesses have been developed that support student learning.
[O6, 2P2, Table 9.1]

•

The MATC Foundation has created the Innovation Grants program in an effort to improve teaching,
learning resources and foster innovation in teaching effectiveness. [Table 4.6]

Criterion Four: Acquisition, Discovery, and Application of Knowledge, The organization promotes
a life of learning for its faculty, administration, staff, and students by fostering and supporting
inquiry, creativity, practice, and social responsibility in ways consistent with its mission.
Core Component 4a. The organization demonstrates, through the actions of its board,
administrators, students, faculty, and staff, that it values a life of learning.
•

The College has adopted the League for Innovation in the Community College’s Learning College
Principles as a foundational part of its philosophy. [O1, 1C2, 1P6]

•

One of the five Board End Statements commits the College to providing open access and a welcoming
environment for all students and members of the community in pursuit of lifelong learning opportunities.
[1C2, Table 1.2, 5C2, 5P1, 8C1]

•

MATC is publicly committed to freedom of inquiry for faculty, staff and students. [1C5, Table 1.11]
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•

Professional development opportunities are available in a variety of delivery methods to all employees.
[1C4, 1C5, 1P6, 4C4, 4P4, 4P8, Table 5.5, 8P7]

•

The MATC Foundation has created the Innovation Grants program in an effort to improve teaching,
learning resources and foster innovation in teaching effectiveness. [Table 4.6]

Core Component 4b. The organization demonstrates that acquisition of a breadth of knowledge
and skills and the exercise of intellectual inquiry are integral to its educational programs.
•

By Wisconsin Technical College System mandate, MATC’s associate degrees are required to include
between 21 and 30 general education credits in the curriculum and technical diploma programs may
allocate up to 30% of total program credits to occupational supportive and general education courses.
[http://systemattic.wtcsystem.edu/instruction/ESM/default.htm]

•

MATC regularly reviews the relationship between the effectiveness of its general education learning
outcomes (Core Abilities) and its mission and values. [1C2, 1P1, 1P2, 1P6, 1P12, 1R1]

•

Attainment of program and general learning outcomes demonstrates that students have acquired the
knowledge and skills required for success beyond the institution. [1P1, 1P12, 1R1, R2]

•

MATC’s co-curricular development goals align with its curricular learning objectives. [1P10, Table 1.11,
Table 1.12]

Core Component 4c. The organization assesses the usefulness of its curricula to students who
will live and work in a global, diverse, and technological society.
•

All instructional programs are assessed using the Learning Systems Quality Improvement Process and
Quality Review Process, involving program personnel, program alumni, employers and other relevant
external constituents. [1C2, 1P6, 1P8, 1P13, 1I1]

•

The Core Ability of Global and Cultural Perspectives assist students to develop skills essential to a diverse
workforce. [Table 1.1, 1C4, 1P10, Table 1.11]

•

The Core Abilities are assessed using graduate and employer survey results, documenting that graduates
have gained the skills and knowledge they need to function in diverse local, national and global societies.
[1R1, 1R2, Table 1.16]

•

Curricular evaluation involves alumni, employers and other external constituents who understand the
relationships among the course of study, the currency of the curriculum, and the utility of the knowledge
and skills gained. [1C2, 1P1, 1P2, 1P3, 1P8, 3P5]

•

In accordance with the Learning College Principles, MATC expects students to take responsibility for their
own learning. [1C2, 1P2, 1P5]

Core component 4d. The organization provides support to ensure that faculty, students, and staff
acquire, discover, and apply knowledge responsibly.
•

MATC’s Ethics Core Ability promotes responsible use of knowledge. [Table 1.1]

•

MATC’s Student Rights and Responsibilities policies include an Academic Misconduct process. [3P6]

•

Within the Administrative Policies of the College, a Code of Ethics has been adopted that applies to all
employees [4P3]

•

The College mandates that all employees undergo FERPA Training to assure ethical conduct and
responsible use of sensitive information. [4P6,
http://matcmadison.edu/matc/employee/strategiceffectiveness/impr/MATC_Bulletins/MATC_Bulletin_083
106b.shtm]

•

The full-time faculty union contract includes language that defines the College’s policy on practices
involving intellectual property rights. [1C5]
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Criterion Five: Engagement and Service. As called for by its mission, the organization identifies
its constituencies and serves them in ways both value.
Core Component 5a. The organization learns from the constituencies it serves and analyzes its
capacity to serve their needs and expectations.
•

Environmental scanning is a normal part of all major planning processes at the institution. [8P2, 8I2]

•

MATC created four specific units to assist to assist the College in carrying out its mission of improving
economic development and expanding workforce opportunities. [2C1, 2C2, 2C3, 2P1, 2P2, 2P5, 2R1]

•

The College serves the varied members of its constituency through the provision of customized training,
adult basic education, and adult continuing education learning opportunities. [O2, O3, 1C3, 2C1, 2C2,
2C3, 2P2]

•

The College serves a diversity of learners, including traditionally aged and non-traditionally aged students.
[O3, 1P13]

•

The Equity Scorecard as well as inclusion of measures on the College Balanced Scorecard and within the
Three-Year Strategic Plan demonstrates the College’s commitment to serving a diverse constituency. [5P1,
5P3, Table 7.1, 7P4, Table 8.1]

Core Component 5b. The organization has the capacity and the commitment to engage with its
identified constituencies and communities.
•

One of the five Board End Statements commits the College to proactively provide support and resources to
the enhancement of collaborative community efforts to the extent resources will allow. [1C2, Table 1.2,
2P2, 3C1, Table 3.1, 3P4, 5C2]

•

The District Board holds periodic stakeholder meetings to engage with its constituents. [5P4, 8P2]

•

The Student Life office provides opportunities for students, staff, administrators and students to engage
with external communities. [1P10, Table 1.11]

•

The College’s educational programs provide connections with external communities through service
learning, clinical experiences, and internships. [Table 1.11, 3P2, Table 9.1, 9C2]

•

MATC has implemented a full-time faculty work load that dedicates 20% of the total work load to service
to the College or community. [5C3]

Core Component 5c. The organization demonstrates its responsiveness to those constituencies
that depend on it for service.
•

MATC’s key collaborative relationships include those with the K-12 educational system, other higher
education organizations, other education sectors, business and industry, professional associations and
governmental agencies. [9C1, Table 9.1, 9C2]

•

The College has strong relationships with area higher educational and K-12 institutions, resulting in a
number of articulation agreements and 2+2 programs. [O4, 1P1, 3P2, 3P5, Table 9.1, Table 9.2, 9R1,
Table 9.3]

•

The College’s transfer policies and practices create an environment supportive of the mobility of its
learners. [O4, 1P3, 1P5, Table 6.1, Table 9.1]

•

In an effort to improve its relations with diverse communities of people, MATC has created four
Community Councils of Color, which allow community members from different racial/ ethnic groups to
provide input to the College. [3P5, 9P2]

•

In response to business and industry trends and needs raised by collaborative partners, the College has
developed several new learning programs. [1P2, 1R3, Table 1.17]
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Core Component 5d. Internal and external constituencies value the services the organization
provides.
•

MATC regularly holds arts and cultural events as well as Student Life-sponsored activities that are open to
the public. [3P4, 9P2]

•

Business and industry, non-profit organizations and the public may request the use of MATC facilities
without charge. [3P4]

•

The Adult Continuing Education office and Business, Industry, and Community Services department
provide courses that meet the continuing needs of licensed professionals in the community. [1C3, 3C1,
3P1, 3P2]

•

MATC is seen as a key player in the economic and workforce development efforts of the region by civic,
business and economic and workforce development leaders. [2C1, 2C2, 2C3, Table 2.1, Table 9.1]
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